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SUMMARY
The results o f this research have been published in two volumes. Volume One gives information 
on the conduct of the research. It presents a literature review, discusses the results o f the survey 
of 251 academic staff at The University of Queensland, a content analysis o f Course Outlines, and 
gives a list o f recommendations. Volume Two gives practical suggestions to lecturers who wish 
to incorporate Indigenous Australian content into their subjects.
Very briefly, these are some results o f this research:
•  One hundred and thirty-six lecturers (54.2%) interviewed believe that teaching Indigenous 
Australian studies is at least somewhat important to the subjects they teach. The main 
reason is that it is directly relevant to the subjects they teach.
•  Eighty-two lecturers (33.6%) identify themselves as teaching some Indigenous Australian 
content in their subjects. Another 34 (13.9%) may refer to Indigenous Australian content 
on occasion.
•  The difficulties o f those who teach it include the sensitive nature o f the material, lack o f 
resources, time and workload constraints, lack of knowledge, lack o f right to teach the 
material and difficulties in knowing how to teach the content.
•  Two hundred and eighteen (87%) o f those interviewed say it is at least somewhat 
important to be teaching Indigenous Australian studies at the University. The majority o f 
respondents say it is most important to include it where it is related to course content.
•  Forty-five (44.6%) o f the 101 lecturers who currently teach some Indigenous Australian 
content say that their non-Indigenous students respond positively to the material. In other 
cases there may be a mixed reaction. Of the 60 lecturers who teach Indigenous content 
and have Indigenous Australians in their classes, 25 (41.7%) say these students always 
respond positively to the content.
•  One hundred and four lecturers (41.4%) say there is such a thing as an Indigenous 
Australian perspective in their field. The most common ways these are addressed in class 
are through discussion, through bringing in Indigenous Australian guest lecturers, and 
through presenting Indigenous Australian authored text.
•  One hundred and forty-seven lecturers (59%) are aware o f having had Indigenous 
Australian students in their classes at some time. Some valued the Indigenous Australian 
perspectives they had brought to the classes.
•  The major difficulties Indigenous Australian students are identified as having include such 
things as deadlines and schedules, shyness, difficulty with course content, ‘cultural* 
difficulties and problems with literacy, numeracy and academic skills.
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•  Lecturers attempt to assist their Indigenous Australian students by giving personal 
support, helping students get tuition and being flexible in assignments. Twenty-four per 
cent o f those interviewed said they had no strategies to support Indigenous Australian 
students.
•  When looking for resources on Indigenous Australian issues, lecturers may look first for 
information which relates to course content, is written by Indigenous Australians or is 
intellectually challenging.
•  Lecturers find resources on Indigenous Australian issues in the research literature in their 
field, through personal contacts, through Libraiy Audio-Visual Services or the popular 
media or through the Aboriginal and Torres Strait Islander Studies Unit. A significant 
number o f lecturers do not know where to find resources.
•  Forty-four lecturers (17.5%) have had an Indigenous Australian guest lecturer in their 
class.
•  The most pressing concern for lecturers is to get more information on meeting the needs 
o f their Indigenous Australian students. Some expressed an interest in cross cultural 
workshops. Other lecturers expressed interest in getting updated information on health 
issues, land management and land rights issues as they relate to Indigenous Australians.
•  Lecturers would like access to directories o f Indigenous Australian materials and to  a 
resource library on related issues. They also state that it would be useful to develop new 
research projects, new relevant curriculum and multi-media resources.
•  Lecturers would like help from the Aboriginal and Torres Strait Islander Studies Unit in 
recruiting Indigenous Australian students, organising guest speakers and field trips and 
supporting current students. Many said they would like an introduction to the Unit.
•  Reasons lecturers believe there have not been many Indigenous Australian students in their 
departments, include the students’ lack of prerequisites or background knowledge, the 
lack o f relevance o f the course to Indigenous Australian communities and high entry 
requirements. Some lecturers felt their departments were not supportive o f Indigenous 
Australians.
•  Other ways the departments at the University are involved in Indigenous Australian issues 
are through research projects, through postgraduate work and through the development 
o f new units and subjects concerning Indigenous Australian issues.
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CHAPTER 1
INTRODUCTION
This report details the results o f qualitative research into Indigenous Australian content in 
curriculum at The University o f Queensland.
The goals o f the National Aboriginal and Torres Strait Islander Education Policy (AEP), the 
recommendations o f the Royal Commission into Aboriginal Deaths in Custody and the broader 
implications o f  the High Court’s Native Title decision place considerable pressure on the higher 
education system to move rapidly to achieve equity in access, participation and outcomes for 
Indigenous and non-Indigenous Australians.
Recommendation 39 o f the Report of the Aboriginal Education Policy Task Force (Hughes 
1988) states:
The Task Force is aware that low participation o f Aboriginal students in higher 
education programs results from  a number offactors. These include the sm all 
numbers o f students succès fu lly  completing secondary education and gaining  
higher education places, the lim ited pool o f mature age entrants available to 
take up places in higher education studies, and the difficulties which students 
face in undertaking studies in educational institutions in which they fin d  little  
that acknowledges the validity o f their own culture. For further increases in 
participation and succesful course completion to occur, it w ill be necessary to 
strengthen the support arrangements provided
The Aboriginal and Torres Strait Islander Studies Unit successfully competed for a National 
Priority (Reserve) Fund grant in 1995, to explore Indigenous Australian perspectives in teaching 
at The University o f  Queensland. The project was designed to gauge the representation o f 
Indigenous Australian perspectives across the University, discover where Indigenous Australian 
issues are currently being taught formally and informally in the curriculum, and provide practical 
recommendations for the inclusion o f Aboriginal and Torres Strait Island world views and 
intellectual traditions in courses, wherever applicable. The Unit was also interested in looking at 
how teaching staff perceived that the needs of Indigenous Australian students were being met at 
the University.
In addition to its direct benefits for Aboriginal and Torres Strait Island students, who are still 
represented in very small numbers at tertiary level, the introduction o f these perspectives and 
approaches into the curriculum will allow non-Indigenous members o f the University community 
to  develop an understanding o f and respect for Aboriginal and Torres Strait Island cultures. 
Results of this research, and the use of this report should assist all institutions o f higher education 
in improving their pedagogy and curriculum.
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This report is divided into two volumes. Volume One includes:
•  Background and literature review
•  Methodology and research design
•  Research results and discussion
•  Recommendations
•  Appendices
Volume Two is designed for more practical use by curriculum designers and individual lecturers. 
Responding directly to the kinds o f requests made during the interview process, Volume Two 
attempts to address the ‘how-to’ questions that arose from this research. It is intended as a 
practical guide to including Indigenous Australian knowledge and perspectives in subjects across 
the University. It is hoped that this volume, along with the detailed report on the research will 
inspire and assist the University to examine its practices, and find the task o f including Indigenous 
Australian content more realistic, more desirable, and more practicable.
The two volumes o f this report will have a wide distribution, from the academic to the wider 
community. This means the language o f presentation varies from a strictly academic style but, it 
is hoped, not to the extent that the content is obscured.
There is certainly more to be done. There are larger issues of Indigenous Australian learning styles 
and the ways in which they may or may not be possible to address within the culture o f the 
University that are beyond the scope o f this study. There are questions pertaining to the cultural 
bias of the measures of success used by universities that can only be touched on here. There is also 
a range o f views to be considered regarding whether universities are the most appropriate sites 
for disseminating Indigenous Australian knowledge. This research records the views, attitudes, 
ideas and practices of almost entirely non-Indigenous teaching faculties. The voices o f Indigenous 
Australian students and academics have to be heard, and a comparison between what academics 
say and what Indigenous Australian students experience is a crucial next step to investigate.
The two volumes o f this report do not pretend to offer a definitive treatment o f such issues. 
Rather they aim to encourage the continuation o f research, by reporting the attitudes and 
discussions current across the faculties at The University of Queensland, and in providing a strong 
argument for increased and more appropriate inclusion of Indigenous Australian perspectives in 
University activities.
2
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CHAPTER 2
METHODS
2.1 The Sample
For the purposes of this survey, the population was defined as all teaching staff at The University 
o f Queensland. At the conception of this research, the University employed a total o f  1236.55 
teaching staff (The University o f Queensland Statistics 1994:98).
TABLE 1: Breakdown of Interviews by Academic Group
Num ber o f  
departments
% of total 
departments
Num ber o f interviews 
done within Academ ic 
Group
Biological Sciences 14 21 53
Humanities 13 19 48
Social Sciences 13 19 48
Health Sciences 12 18 45
Physical Sciences and 
Engineering
10 15 38
Gatton College 5 8 18
Academic Services 1
Total 67 100 251
It was decided to conduct in-depth interviews with 20% of the total teaching staff at the 
University. The six academic resource groups at The University of Queensland were used to  break 
the sample population into sub-samples. The academic resource groups are: Biological Sciences, 
Gatton College, Health Sciences, Humanities, Physical Sciences and Engineering and Social 
Sciences. These six resource groups were then divided according to the number o f departments 
in each. In this way, each resource group was represented equitably in the sample, according to  
its proportion o f departments out of the total 67 departments in the University (Table 1).
All 67 departments are represented in this study by at least one interview (Table 2). Departments 
with a known involvement in Indigenous Australian issues (e.g. Social Work and Social Policy) 
are represented by a larger number of interviews. In departments where prior involvements in the 
area were not known, one interview sometimes led to an introduction to someone else in the 
department who was thought to have an interest. All of these leads were followed up. Although 
every department at the University is represented, many respondents were careful to say they were 
expressing their own opinion and not making an official departmental statement.
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In most cases where respondents are quoted, only the academic resource group is cited. When 
it is necessary for clarification, or is significant to the analysis, the respondent’s department has 
occasionally been given, but in all cases personal anonymity has been preserved.
One hundred and seventy-seven interviews were conducted in person, and 74 were conducted 
over the telephone.
At the outset, the survey was deliberately biased towards interviewing those members o f teaching 
staff who have the most information on teaching Indigenous Australian issues. Only 25 (10%) o f 
the 251 staff interviewed were known ahead of time to have an interest in Indigenous Australian 
issues. Others were identified as the survey progressed. This means the overall results should not 
be significantly skewed and can be taken as a reasonable indication o f the thinking o f teaching 
staff across the entire University community.
Dean
28% Rofesscr
FIGURE 1: Titles of Respondents
The majority o f the interviews were conducted with staff members who were previously unknown 
to the Unit. While not necessarily statistically precise, the information gained in these interviews 
likely reflects what is occurring at the University as a whole. Besides the in-depth interviews, all 
departments were contacted and asked provide course handbooks. A content analysis was done 
on the 49 handbooks received. This analysis, which generated both quantitative and qualitative 
results, looked for subjects that included Aboriginal and Torres Strait Island content, and for 
teaching staff who are interested in Indigenous Australian issues.
4
Indigenous Australian Perspectives at The University o f Queensland
TABLE 2: Breakdown of Interviews by Department
D epartm en t N um ber o f  interviews D epartm en t N um ber o f  Interview s
Agriculture 4 Human Movements 4
Anatomical Sciences 7 Journalism 2
Animal Production (Gatton) 3 Law 8
Anthropology and Sociology 9 Management 6
Architecture 3 Management (Gatton) 1
A rt History 3 Mathematics 4
Asian Languages and Studies 3 Mechanical Engineering 4
Biochemistry 6 Medicine 12
Botany 4 Microbiology 6
Business (Gatton) 4 Mining and Metallurgy 6
Centre for University Extension 1 Music 3
Chemistry 4 Obstetrics and Gynaecology 1
Chemical Engineering 2 Occupational Therapy 4
Child Health 2 Parasitology 2
Civil Engineering 4 Pathology 1
Classics and Ancient History 3 Pharmacy 2
Commerce 4 Philosophy 5
Companion Animal Medicine 3 Physics 5
Computer Science 3 Physiology/Pharmacology 6
Dentistry 4 Physiotherapy 3
Earth Sciences 3 Psychiatry 3
Economics 5 Psychology 3
Education 7 Plant Production (Gatton) 3
Electrical Engineering 3 Romance Languages 1
E n g lish 9 Russian 2
Entomology 3 Social/Preventive Medicine 4
Farm Animal Medicine 3 Social Work and Social Policy 6
Food Science (Gatton) 3 Speech and Hearing 4
Geographical Sciences 3 Studies in Religion 3
German 1 Surgery 1
Government 3 Veterinary Pathology 3
History 5 Zoology 5
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2.2 The Research Tools
Two instruments were use in this investigation: an interview schedule to be employed during the 
251 in-depth interviews (Appendix One), and a form identifying a series o f questions to be applied 
to  the course handbooks (Appendix Two).
The interview schedule addressed 24 questions intended to produce both qualitative and 
quantitative data. Some questions required a yes/no response, while others were open-ended, and 
allowed for the respondent to give anecdotal responses, or examples if desired. It was designed 
to explore both aspects o f the research question; issues relating to the teaching o f Aboriginal and 
Torres Strait Island topics in lectures and tutorials, and questions relating to the teaching o f 
Aboriginal and Torres Strait Island students. In addition, it was hoped that a ‘wish-list* might 
emerge, which would identify the most useful ways for the Aboriginal and Torres Strait Islander 
Studies Unit to proceed in curriculum development in the future.
The second instrument was a classification system for the content analysis on departmental 
handbooks. This survey consisted of 16 questions looking for the presence o f specific Aboriginal 
and Torres Strait Island related content, to provide a supplementary overview o f the teaching o f 
Aboriginal and Torres Strait Island content at the University.
2.3 Procedures and Interviews
The project commenced with a brief introduction to the research proposal at a meeting o f the 
University’s Academic Board. Feedback was requested, and as a result, informal meetings were 
held with Deans o f all 15 faculties in the University. Either Michael Williams (Director o f the 
Aboriginal and Torres Strait Islander Studies Unit) or Penny Tripcony (Deputy-Director o f the 
Unit) was present at these meetings. The Deans were extremely helpful in introducing us to the 
most relevant teaching staff to interview, and in informing us o f faculty involvement in Aboriginal 
and Torres Strait Island issues. It also ensured that the research project was cleared and approved 
at the highest level appropriate, and that the University community as a whole was informed about 
the nature o f the research.
Interviews began by targeting specific staff who had been referred as being involved in the 
Aboriginal and Torres Strait Island Studies program, or as being known to someone within the 
Aboriginal and Torres Strait Islander Studies Unit or within their departments as a person with 
special interest or knowledge in the area. This referral, or snowballing, continued throughout the 
project, and guaranteed that all teaching staff who have an interest in Aboriginal and Torres Strait 
Island issues have been included, unless they were unavailable when contacted. This was very 
useful, and often identified interested teaching staff unknown to the Unit. In all cases Heads o f 
Departments were included in the interviews, unless they were unavailable,
When this list o f identifiable lecturers was exhausted, random telephone calls were made to  
teaching faculty, using The University o f Queensland (UQ) telephone directory. The project was 
explained and lecturers were asked if they were willing to be interviewed. This is the way most 
o f  the interviews were organised. Very few contacted declined, and those who did cited time
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pressures as their primary reason. All participants were guaranteed anonymity, and it was decided 
not to use a tape recorder. Participants were open, honest and more than willing, for the most 
part, to offer approximately half an hour o f their time, and more on occasion. It is assumed that 
these random interviews accurately reflect the range o f opinions o f teaching staff.
Participants were given the option o f speaking over the telephone in cases where they did not 
have much time available, or in a few cases (e.g. with teaching staff from the arm of the Medical 
School based in Townsville) where meeting in person was difficult. Face-to-face interviews were 
encouraged, however, and 70% of the interviews were conducted in person.
2.4 Analysis of Data
The data were analysed using both qualitative and quantitative methods. Coding began when 
sufficient interviews had been done to begin to code closed questions, and to look for emergent 
themes in the answers to the open-ended questions. As more interviews were conducted, these 
themes were collapsed as new themes emerged.
The subjective nature o f the open-ended data made extensive statistical analysis inappropriate in 
some cases. Some qualitative data remained in narrative form, and were organised in analytic 
memos.
Where suitable, data from both the interviews and from the handbook content analysis were 
entered onto SPSS (Statistical Package for Social Sciences).
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CHAPTER 3
LITERATURE REVIEW
The literature surveyed in this chapter begins to outline some o f the arguments and debates 
surrounding Indigenous Australian content in tertiary curricula, and some issues revolving around 
meeting the needs of Aboriginal and Torres Strait Island students. Although a great deal has been 
written about how these two issues have been addressed at primary and secondaiy schools, much 
less research has been done concerning higher education and post-secondary schooling. 
Nonetheless, dividing some of the discussions into the following sections is possible at this point:
•  background reports and documents relevant to this research
•  documentation relating to The University o f Queensland’s objectives in addressing 
Aboriginal and Torres Strait Island issues
•  General research relating to the reasons for including Indigenous Australian content in the 
curriculum
•  relevant theory on meeting the needs o f Indigenous Australian students
3.1 The Genesis: The National Aboriginal and Torres Strait Islander Education Policy 
and the Recommendations of the Royal Commission into Aboriginal Deaths in 
Custody
The National Aboriginal and Torres Strait Islander Education Policy Task Force makes numerous 
recommendations regarding tertiary education. Of particular interest is Recommendation 53, 
which states that all university curricula should include Aboriginal information and knowledge, 
particularly in teacher education. It seems, however, that little o f the Aboriginal Education Policy 
has filtered down to the academic and general staff of universities (Whatman 1995:40).
The 1995 National Review o f Education fo r Aboriginal and Torres Strait Islander Peoples: 
Summary and Recommendations gives strong guidelines to all levels o f education in 
Recommendation 27, where it states:
•  That courses aimed at improving non-Indigenous Australians * understanding 
o f and respect fo r Aboriginal and Torres Strait Islander traditional and 
contemporary culture be made a mandatory element o f the curricula o f courses 
at all levels o f education.
•  Such courses should be developed by Aboriginal peoples and Torres Strait 
Islanders, drawing on the curriculum development expertise o f others i f  
necessary.
•  Such courses should include information about local Aboriginal and Torres 
Strait Islander cultures on the advice o f local communities.
•  Such courses should be delivered, where possible, by appropriately qualified 
and/or experienced Aboriginal and Torres Strait Islander people.
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•  Accreditation and assessment bodies should formally recognise the prior 
knowledge and understanding that Aboriginal and Torres Strait Islander 
students hold in relation to these courses.
The same document outlines the National Aboriginal and Torres Strait Islander Education Policy 
Goals. Goal 16 is “to enable Aboriginal students to attain the same graduation rates from award 
courses in technical and further education, and in higher education, as for other Australians” .
O f significance, as well, are the strategies identified for increasing the involvement o f  Aboriginal 
people in higher education, outlined in point 33.2.5 in the National Report o f  the Royal 
Commission into Aboriginal Deaths in Custody. O f particular relevance to this study is the 
recommendation by the Department o f Employment, Education, and Training and the National 
Board o f Employment, Education, and Training that there be a review o f higher education 
curricula which would follow these stages:
•  reviewing curricula fo r  racist content.
•  reviewing areas in which Aboriginal culture could be incorporated as an integral 
part o f the curriculum.
•  developing A boriginal perspectives across curricula.
•  developing specific Aboriginal studies units as elective or core units.
There is a clear and urgent need for universities to respond to these documents.
3.2 Aboriginal and Torres Strait Islander Students in Tertiary Education: The Current 
Scene at The University of Queensland
In 1993, Indigenous Australian students accounted for only 1% o f national higher education 
enrolments (Bin-Sallik 1993:8). This figure had not changed by 1994, when The University o f 
Queensland’s Equity Plan 1995-99 reported that Aboriginal and Torres Strait Island people are 
under-represented in the University’s population (0.7% in 1994) in relation to the proportion o f 
Aboriginal and Torres Strait Island people in the wider community (2.4% for Queensland, 1991 
Census). A recent report from Flinders University on the development and testing o f  indictors to 
assess universities’ performance in setting and meeting equity targets found that Aboriginal and 
Torres Strait Island students, and socio-economically disadvantaged students, are still the most 
significantly under-represented groups, and are less successful than other Priority Equity Groups 
(Martin cited in National Association o f Tertiary Educational Equity and Access 1995:4).
This under-representation of Indigenous Australian students is of concern to  Indigenous 
Australian people, non-Indigenous Australian people who care about issues o f equity and justice, 
and to institutions subjected to growing pressure to increase their enrolments o f  Equity Target 
Groups. Goal 2 o f The University o f Queensland’s Strategic Plan 1992-1996 is to “provide 
improved educational opportunities for minority and disadvantaged groups” and aims by 1996 to 
increase the number o f Aboriginal and Torres Strait Island students enrolling by 75%.
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In May, 1995, The Independent M onthly (May 1995:47) reported that the Aboriginal and Torres 
Strait Islander Education Policy set a national target of a 50% increase in Aboriginal and Torres 
Strait Islander people in higher education and an improvement in graduation rates to match that 
o f the total student population by this year. This, however, seems unlikely and the same article 
goes on to quote Geoffrey Hogan, the President of the New South Wales Aboriginal Education 
Council as saying that he felt this was excessively optimistic, and that “it will be a very long time 
until Aborigines have a standing equal to the rest o f the population in higher education” .
There is also some concern about the under-representation of Aboriginal and Torres Strait 
Islander students in particular faculties. Bin-Sallik (1993:8), for instance, is concerned that 
Indigenous Australian students are over-represented in education and the arts, and under­
represented in engineering, health, business, economics, management and science. She suggests 
that this highlights the fact that Aboriginal education had its genesis, and is still fundamentally 
located in what used to be Colleges o f Advanced Education and social science departments of 
Institutes o f Technology. To date, however, there has been little written which explores why 
particular departments have attracted more Indigenous Australian students than others.
The University o f Queensland has been attempting to address some o f these issues in a number 
of ways. Firstly, in supporting the Aboriginal and Torres Strait Islander Studies Unit, it ensures 
that Indigenous Australian students have a place to go for academic and personal support, access 
to ATAS (Aboriginal Tutorial Assistance Scheme) tutoring, and premises they can call their own. 
In addition, the University has facilitated the development o f the Aboriginal and Torres Strait 
Island Studies program. The Australian Centre for Tropical Health, through its Indigenous 
Australian Primary Health Care Unit, has offered a Bachelor o f Applied Health Science 
(Indigenous Australian Primary Health Care) since 1994. Several departments at the University 
are concerned with attracting more Indigenous Australian students, and some are writing this into 
their departmental Strategic Plans. The University of Queensland’s overall Strategic Plan identifies 
as a priority, the need to “evaluate existing Aboriginal Studies subjects and assess the higher 
education needs o f  the Aboriginal and Torres Strait Islander community to identify further 
subjects to be developed” .
In addition to the Strategic Plan, The University o f Queensland has an Aboriginal Education 
Strategy (1995:4) which responds to the National Aboriginal and Torres Strait Islander Education 
Policy (AEP). In it, the University states its commitment to “implementing strategies to improve 
the tertiary education o f Aboriginal and Torres Strait Island students and to justify and entrench 
the inclusion o f Indigenous Australian perspectives in University curricula”.
Along with the enrolment o f Aboriginal and Torres Strait Islander students, retention is another 
issue o f concern. According to a summary report prepared by the Department o f Employment, 
Education, and Training (DEET), generally, institutions consider retention of Aboriginal and 
Torres Strait Island students to  be related to: appropriateness of curriculum, course scheduling 
and delivery, academic, social, physical and financial support; institutional awareness o f Aboriginal 
and Torres Strait Island culture; and Aboriginal and Torres Strait Island participation in teaching 
and administration.
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In a more general sense, there is an attempt in The University o f Queensland’s ‘Equity Plan 1995- 
99’ to  address some o f these issues. Five strategies are discussed to increase the participation 
rates o f Indigenous Australian students. In addition to supporting the current work o f the 
Aboriginal and Torres Strait Islander Studies Unit, Strategy 5 states that “the Aboriginal and 
Torres Strait Islander Studies Unit will explore the possibility o f expanding its role within the 
University to make an increased contribution to academic teaching and research”.
3.3 Aboriginal and Torres Strait Island Studies in ‘Mainstream’ Curriculum: The 
Rationale
ACADEMIC INNOVATION AND DIVERSITY
To date, Aboriginal and Torres Strait Island studies at university level have most often been 
taught in subjects where there has been a direct and obvious relationship to the content o f the 
course; in some Australian history subjects, in Australian literature subjects, in anthropology and 
in areas where a career in the field was likely to mean students would eventually work with 
Aboriginal and Torres Strait Island people (e.g. in Medicine or in Social Work). The University 
now offers an Aboriginal and Torres Strait Island Studies major and double major within the 
Faculty o f Arts, with some subjects taught by the staff of the Aboriginal and Torres Strait Islander 
Studies Unit. There is, however, a body o f literature to support the idea o f teaching Aboriginal 
and Torres Strait Island Studies in every area o f the University, and to  suggest that it would be 
desirable for every faculty to recognise the benefits to them in teaching a proportion o f Indigenous 
Australian content in mainstream subjects.
The International Year o f Tolerance (1995) highlighted the need for progressive curriculum in 
both teaching styles and in the content o f what is taught. By considering the offering o f a diverse 
range of perspectives, including Indigenous Australian knowledge, in every subject area, “people 
are encouraged to cross cultural boundaries to produce something greater than the sum of their 
individual efforts by change from within and even question some o f their traditional pedagogies 
and practices” (Bin-Sallik 1993:12).
Other advocates of including diverse perspectives in curriculum across the university discuss the 
richness that vaiying perspectives brings to any content area, and “a broadening o f the curriculum 
so that students and scholars are exposed to a much wider range o f topics, theory and data than 
would be the case in monocultural teaching” (Schoem et al. cited in Timpson 1995:2). The single, 
Western world view offered in most academic areas is needlessly limiting and blinkered.
Shatifan (cited in National Association o f Tertiary Educational Equity and  Access 1995:8) 
suggests also that exciting intellectual and academic change is made possible through the inclusion 
of Indigenous Australian studies in mainstream subjects, making a strong case when she writes 
that, “maximising diversity encourages new academic endeavours. For example, women’s studies 
have provided radical critiques of traditional canons and created new epistemologies that both 
transcend and cut across the range of disciplines. Similarly with Aboriginal or ethnic studies. Yet 
they remain on the fringe of academic acceptability”.
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Despite the rationales for including Aboriginal and Torres Strait Island content in every subject, 
there will certainly be those who feel unable, or unwilling to meet the challenge. Keeffe 
(1992:152) sums up one position when he reminds us that, “some, perhaps many, teachers regard 
Aboriginal studies as another curriculum imposition wedged into an already overcrowded and 
unwieldy curriculum. As if they didn’t have enough to do!”
EQUITY IN CURRICULUM
Although discussions o f equity are often concerned with student access and participation, less is 
written about these issues as they relate to what is taught in the curriculum. Shatifan (cited in 
N ational Association o f Tertiary Educational Equity and Access 1995:8) contends, however, that 
“the claim of multiculturalism in higher education is falsely congratulatory”, and Maureen Bowen 
(1994:22), of The University o f Queensland’s Equity Student Support office, suggests that “the 
real barriers to participation in higher education by disadvantaged persons might not be access or 
support, but what is taught in University courses and how it is taught”.
For instance, Shatifan (cited in N ational Association o f Tertiary Educational E quity and A ccess 
1995:8), Equity Co-ordinator at the Queensland University o f Technology, outlines the kinds of 
problems that exist within university curriculum when she maintains that “students are expected 
to conform to a set o f values that reflect middle-class, Anglo-European male-centred culture, as 
evidenced by continued resistance to incorporate female, Aboriginal and multicultural perspectives 
into most curricula”.
The same critique is reflected in McConnochie and Tuckers’ (1990:65) statement that “higher 
education institutions have a history of reflecting the views o f society. These views have generally 
developed over periods of time and are reflective of the dominant culture’s policies and practices”.
Bin-Sallik (1993:12) avers that until Australian universities assess their responsibilities toward the 
Indigenous Australian peoples, “Australia will continue to be without a valid culture o f its own 
and Aborigines will remain the most disadvantaged group o f people in this country”. She echos 
a general feeling that greater understanding and participation will lead to an increased likelihood 
that reconciliation will become a real possibility, and not just another word to be bandied about. 
To achieve this, social justice would have to become an integral part o f every department.
The idea that universities have a responsibility towards the reconciliation process is repeated by 
W atson (1988:14), who looks forward “to the time when [the] University conducts its own 
affairs, owns its history, relates to the Nganyaywana people, and recognizes its status in their land, 
in such a way that no student will pass through its halls without being caught up in the process 
o f de-colonization”.
This is not to say that there is not diversity in the opinions o f Aboriginal and Torres Strait Island 
people. There are conflicting views about whether universities, being institutions under non- 
Indigenous Australian control, are the appropriate sites for the production o f Indigenous 
Australian knowledge. Who teaches that knowledge is of serious concern, not only because there 
is some feeling that the teaching should be done only by Indigenous Australian people, but
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because within the Indigenous Australian communities there would be particular people who 
would own particular knowledge. It would be wrong to ignore this concern, and educators must 
ask themselves whether including Aboriginal knowledge in the curriculum is in any way actually 
culturally destructive, and whether it can be done in a way that is not.
The idea o f reorganising curriculum or teaching methods at tertiary level is obviously a 
controversial and challenging one. Bowen (1994:2) quotes from a 1990 report by the Senate 
Standing Committee on Employment, Education, and Training on Priorities fo r  Reform in H igher 
Education:
A submission from  the Victorian Aboriginal Education Association contends 
that higher education courses do not recognise ‘the political, social and  
economic agenda o f the Aboriginal communities from  which their Aboriginal 
students are drawn.. ’ The Association anticipated that this reform would be 
the 'hard ground that lies ahead in the equity debate * since it would encroach 
on traditional areas.
RECOGNISING ABORIGINAL AND TORRES STRAIT ISLAND WORLD VIEWS IN CURRICULUM
Universities are places that generate knowledge and construct world views. As keepers o f 
intellectual knowledge, universities have a responsibility to assess their assumptions about who 
owns the knowledge, since curriculum is often a matter of whose voices are being represented. 
To what extent do departments at the University see Indigenous Australian knowledge as equal 
and legitimate? It is a question asked most often in the literature by non-Westem voices, which 
remind us that although tertiary education in Australia has its roots in a Western education empire 
(Watson 1988:6), it may be time to change. Some of the academic information we accept as 
‘fact’or ‘truth’ may only be so from a particular perspective.
There is a body o f literature beginning to concern itself with these issues, and with the need to 
incorporate other ontologies into a legitimate and mainstream curriculum. A First Nations 
response to American universities reported the problem in this way:
A s currently established, the university system in the United States offers little 
more than the presentation o f “White Studies” to students, mainstream and  
minority alike. This is to say that university curriculum (required course content) 
a ll but monolithically focuses on European conceptual modes as being the 
“natural” form ation o f knowledge/means o f perceiving reality. In the vast bulk 
o f curriculum content, Europe is not only the subject conceptual mode which is 
to say the very process o f  “learning to think”), but the object o f investigation as 
well (American Indian Studies Center 1981:19).
The same issues arise in the Australian context. For instance, Christie (cited in White and Fogarty 
n.d.) tells us that “educating Aboriginal people through formal schooling is largely a matter of 
imposing the Western world-view upon the Aboriginal one. There is little knowledge offered from
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an Indigenous Australian perspective in education, and little recognition that there is  anything 
other than one world view to be offered”.
One consequence o f this under-representation and misrepresentation o f Aboriginal and Torres 
Strait Island content in curriculum is its effect on Indigenous Australian students. Bin-Sallik 
(1993:37), reporting on the Aboriginal Secondary Grants Scheme (ABSEG) o f 1970, identified 
that “there was a lack of courses which appealed to their interests, a general misrepresentation of 
Indigenous Australian history, and a lack o f respect for Indigenous Australian courses which 
did exist”. Things have changed since then, but low enrolment and high attrition rates of 
Indigenous Australian students must still be o f concern to universities.
When Aboriginal and Torres Strait Island knowledge is absent from the curriculum, there is a 
reproduction o f the message that has been historically produced, namely that Indigenous 
Australian people are invisible and insignificant. Singh (cited in Land 1994:27) refers to 
‘curriculum imperialism’ by outlining his four key concerns: issues o f representation, issues of 
control, the mechanisms o f exclusion and distortion. How Aboriginal and Torres Strait Island 
issues are taught, who does the teaching, and what is not taught or taught in a distorted way are 
all o f equal importance.
When there is Indigenous Australian content in the curriculum, the method in which it is 
presented, and the actual content presented, is of concern to those who want Aboriginal and 
Torres Strait Island studies presented, and presented accurately and with respect:
Indigenous Australian cultures and social systems have generally been regarded 
as backward and inferior; the relics o f the past beyond which Europeans had  
thankfully developed; perhaps we were seen as curiosities worthy o f study and  
collection in the safety o f institutions, but rarely did the colonising cultures meet 
our peoples as equals to be respected and understood (Dodson 1994:120).
Examples o f more blatant racism in university lectures and tutorials also make an appearance. 
Langton (cited in Sykes 1993:164) remembers being in high schools and objecting to racism that 
she was expected to accept as humour in an English text. She also remembers failing an 
Anthropology subject in 1969 at The University of Queensland, by an Anthropology lecturer who 
“made no secret o f the fact that she believed in the intellectual inferiority o f Aborigines”.
The expansion o f university curriculum into something less monocultural clearly raises difficult 
issues. Such a project would be large, since “at every level of practice including timetable, 
curriculum, pedagogy, classroom organisation, language credentialling process, staffing ..., the 
textbooks, assessment and evaluation processes... schools are criticised by Aboriginal people and 
researchers for failing to respond to cultural difference” (Keeffe 1992:100).
Hughes (1987:7) challenges academics in higher education “to find the balance between the 
accepted world view of the Aboriginal students and the necessities that an education system and 
process demand”. A realistic approach is also advocated by Keeffe (cited in McConaghy 1993: 
53), who states that “what is necessary to find, however, are ways for policies and programs to
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work towards the recognition and support o f Aboriginal culture, while also providing access to 
the dominant culture”.
Universities, then, need to think about their roles broadly, and recognise that “ the curriculum is 
a central and contested site for negotiating the meaning and place o f Aboriginal culture in 
contemporary Australia” (Keeffe 1992:1). They must also think about the ways Aboriginal and 
Torres Strait Island issues are presented, or not presented, in each faculty and departm ent. Bin- 
Sallik (1993:12) offers another challenge when she contends that universities must consider their 
role:
A s institutions heavily involved in constructing knowledge, in determining 
what kinds o f knowledge they are constructing, and what responsibilities they 
have in relation to Aborigines. Universities do not have a good record in 
creating images ofAboriginality and still treat Aborigines as objects o f study 
rather than participants in research. But times are changing, and certainly the 
cutting edge o f all this must be the social sciences, anthropology, history, 
archaeology, health, psychology, law, engineering, architecture, m ining and  
geology.
As a key player in cultural survival, universities have an opportunity to celebrate the rich 
contributions made by Aboriginal people historically, politically and culturally, although this has 
happened little to date. Historically, for instance, “little credence was given to Aboriginal 
intellectual life, and their encyclopaedic knowledge of the ‘new’ land” (Bin-Sallik 1993:10).
Nonetheless, there is an increasing awareness of the contributions o f Aboriginal and Torres Strait 
Island people in every field and in every area. Bin-Sallik (1990:4) refers to “a nation o f 
philosophers” when she gives examples of the rich intellectual life of Indigenous Australian 
people, and Sykes (1986:30) counsels us that:
in traditional society, there were many highly skilled people - not only doctors 
and lawyers, but teachers, geographers, chemists, botanists, and people trained 
in communications (not only with the living, but also with nature and the spirit 
world). We had linguists, historians, etc., and while everybody was obliged to 
learn a little about most o f these things, it was the lifetime duty o f  some people 
to carry the whole knowledge o f each subject and pass it on to whoever would 
be replacing them.
The inclusion of some of this knowledge in the curriculum should not be impossible, although it 
may be more difficult for academic institutions placing value in Western ontologies, which 
compartmentalise knowledge, whereas Christie, in his work, suggests that Aboriginal ontology 
finds it natural to see all knowledge as interconnected. Perhaps there need not be a conflict in 
offering more than one world view.
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There is certainly a growing demand to do so, as illustrated by this recommendation from the 
Victorian Aboriginal Education Association Incorporated, as part of its submission to the Senate 
enquiry into Higher Education (NAEC 1989:46):
Aboriginal curriculum and pedagogy need to be developed by Aboriginal 
people. This curriculum and pedagogy needs to be valued equally within the 
higher education system so that Aboriginal educationalists and students can 
encode the Aboriginal knowledge base into the curriculum o f higher 
education institutions.
3.4 Considerations for Inclusion of Aboriginal and Torres Strait Island Content in 
Curriculum
The inclusion o f Aboriginal and Torres Strait Island content in curriculum demands thoughtful 
consideration and extensive decision-making about the content that will be taught, and the ways 
in which it will be taught. Discussions o f Indigenous Australian Studies programs now exist that 
illuminate some o f the practices which need to be addressed by curriculum writers and by the 
lecturers and tutors who will present the information.
Firstly, Keeffe (1992:69) maintains that in order to develop an appropriate curriculum, teachers 
themselves need more information about Aboriginally, especially focused on urban Aboriginal 
culture, and on that basis to  understand the “elusive concept o f Aboriginally”. In fact, he 
suggests, one of the prime difficulties of Aboriginalising curriculum lies in the difficulty of defining 
the word ‘culture’, which is “not so much the total way of life of a people as an always changing 
bundle of ideas, perspectives, and mental frameworks. The bundle contains elements and practices 
which people individually and collectively build and tear down, imagine and share, borrow and 
reject, select and adopt during the processes of social life”.
W atson (1988:9) agrees that describing Aboriginal knowledge and intellectual traditions “has 
proved to be an especially difficult task”, and others (Catchpole 1994: 60) agree that “it is far too 
easy for non-Aboriginal teachers o f Aboriginal Studies Courses to concentrate on exotica and 
physical manifestations of cultural difference without an understanding o f the complexities beyond 
the differences, thus perpetuating ‘primitive’, exotic stereotypes”.
There are conflicting views about which versions o f Aboriginal cultures are the appropriate ones 
to include in a curriculum, and a diversity o f opinions within both the Indigenous Australian and 
the non-Indigenous Australian community. Keeffe (1992:151) provides a model when he refers 
to two themes he sees in perceiving and teaching about Aboriginal issues. He writes on the theme 
o f Aboriginality as ‘Persistence’ (teaching about ‘traditional’ ways of life) and o f Aboriginally 
as ‘Resistance’ (which teaches about the place Aboriginal people hold in contemporary society). 
This cognitive breakdown might be useful in assisting lecturers and curriculum writers to think 
about the intended outcomes o f the content they decide to include.
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Christie (1994:45) discusses the cautions educators must take in using media and audio-visual 
materials to teach Aboriginal and Torres Strait Island studies. He sees risks in showing videos, 
for instance, since “T he... process of decontextualising the objectifying information in the media 
has [a ]... devastating, in fact, genocidal, effect” in that not only is the media representation o f a 
culture in itself false, a mere selection of facts, but when it becomes all that students are presented 
with, the only culture that is left is “what has been captured in books or on celluloid” (Christie 
1994:47).
Dodson (1994:15) refers to the invitation o f Aboriginal and Torres Strait Island guest speakers 
into the class, and to the presentation o f information about Indigenous Australian knowledge, 
when he reminds educators that “people need to be educated about the correct protocols that 
must be honoured when coming into relationship with other cultures”.
Criteria exist for evaluating teaching materials and texts. For example, Houston (in Sherwood 
1981:112-115) has developed a list o f questions to determine the suitability o f a text on 
Aboriginal and Torres Strait Island issues, including a) educational considerations, b) cultural 
considerations, and c) race relations. This may be useful to lecturers at the tertiary level.
McConnochie and Tucker (1990:65) lament their findings that Aboriginal and Torres Strait Island 
support programs at universities often have little institutional recognition; they are often not 
consulted by academic staff who seek advice on the teaching o f Indigenous Australian studies 
from non-Indigenous groups, ignoring the expertise o f Indigenous Australian support units, and 
that when staff are hired to teach Indigenous Australian studies, the units are rarely consulted.
Another consideration is that to date, there has been little decision-making which has allowed 
Indigenous Australian people to contribute to what they learn. This is simply an extension o f the 
historical reality of policies that have always determined what Indigenous Australian people would 
learn, and whether they were allowed to learn (White and Fogarty n.d.). Aboriginal and Torres 
Strait Island people should be brought into the decision-making process when information is going 
to be offered about them, or where they are members o f a class.
3.5 Pedagogical Issues: M eeting the Needs of Indigenous A ustralian Students
Along with a growing commitment to improving the participation and academic success rates o f 
Aboriginal and Torres Strait Island students, comes a need to  examine pedagogical issues, 
particularly as they may relate to university students. While there has been a great deal written 
about education as it relates to children, and to Indigenous Australian students in remote areas, 
much less has been written on the needs of older, urban Indigenous Australian students. Some o f 
the information may be transferable, and some may be less appropriate. What is certain, however, 
is that serious and thoughtful consideration has to be given to the needs of university students.
There does seem, in the literature, to be some agreement that Aboriginal and Torres Strait Island 
students may indeed have unique needs, and that universities have, for the most part, not known 
how to meet them adequately. For example, although most universities and many university 
departments have modified entry requirements (e.g. ‘Alternative Entry’), Whatman (1995:40)
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suggests that “course content remained the same; lecturing styles remained unchanged; and 
subject assessment remained inflexible” .
There is considerable debate about the kinds o f special needs Aboriginal and Torres Strait Island 
students might have, and whether it is desirable or equitable to cater for ‘difference’ or to  make 
assumptions about groups o f people based on their race. Nonetheless, Nina Shatifan (cited in 
National Association o f Tertiary Educational Equity and Access 1995:8), Equity Coordinator 
at The Queensland University o f Technology, writes that by ignoring diversity, universities set up 
“organisations o f ‘sameness’ in which students are assessed against one set o f criteria. There is 
no recognition that ‘talent’ is packaged differently”. The concern that to treat people as if  there 
are no differences is unjust is repeated in a general agreement in the literature, that Aboriginal 
culture is real and valid even if it is difficult to define, and that to ignore this is damaging to 
Aboriginal and Torres Strait Island students’ self esteem (Interim National Aboriginal and Torres 
Strait Islander Education Council 1989:9). Others (e.g. White and Fogarty n.d.) point to the lack 
o f attendance to the unique needs of Indigenous Australian students as proof that universities are 
still basically assimilationist.
A fair amount o f evidence exists, both in the literature and anecdotally, to suggest that at least 
some Indigenous Australian university students feel cut off and isolated from mainstream 
university culture and classroom practice. For instance, before evaluating their teacher education 
program, Townsville’s James Cook University (cited in Loos and Miller 1989:9) looked at the 
experiences their students had had, and wrote that “we had come to realise how alien and 
friendless most of them had felt and how irrelevant to their cultural experience tertiary education 
had seemed. Most quietly withdrew”.
This issue is not perceived as being separate from the issue o f what Indigenous Australian content 
to include in the curriculum, but the two are opposite sides of the same coin, both resulting in the 
alienation o f Indigenous Australian students. Dodson (1994:13) encapsulates the way in which 
both sides o f the issue work together when he writes, “educational institutions have propagated, 
and continue to propagate ideas and histories which devalue Indigenous Australian cultures and 
exclude Indigenous Australian realities ... And yet at another level, educational institutions 
continue to operate from assumptions and ideologies which are alien and inappropriate for 
Indigenous Australian peoples”. Both what is taught, and how teaching is practised have a 
cumulative effect on the success o f Aboriginal and Torres Strait Island students, and on how non- 
Indigenous students understand the world.
Increasingly, there is concern about how universities can cater for the needs o f Indigenous 
Australians. Aboriginal and Torres Strait Island centres or units at every university provide 
personal and academic support, and Indigenous Australians are speaking out about issues o f 
importance to  them. At a policy level, universities are beginning to consider some o f  the 
possibilities, and some academics show a desire to think about ways they might change their 
teaching practice to meet the diversity o f needs in the classroom. Bowen (1994:22), at The 
University o f Queensland, makes mention of the inclusion of equity objectives in the development 
o f the University’s forward plans, which “brings equity implementation closer to the site o f 
teaching and research and might be reflected in practices such as the adoption o f new pedagogic
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approaches or the review of curriculum materials in order to make courses less alienating to 
students who have been traditionally under-represented in tertiary education”.
Keeffe (1992:42) also sees the need for a revision of both curriculum and pedagogy when he 
writes:
The Aboriginal commitment to se lf awareness, se lf management and the 
education o f  the whole person within the social and cultural context o f their 
own community is worthy o f widespread attention, and perhaps imitation. A 
national curriculum based on these ideas recognises that an alienating 
curriculum  is one o f fa ilure and exclusion and searches fo r  ways o f  
recognising and respecting the culture o f students and supporting their hopes 
fo r  the future.
These considerations are part of the larger current debate about tolerance, multiculturalism and 
diversity as they relate to the changing student population of universities across Australia. As the 
student body becomes increasingly diverse, universities will have to respond to the changing needs 
o f their ‘clients’, and consider seriously the fact that “curricula which specifies in advance what 
is to be done often fails to consider the relevance or meaningfiilness o f the material to people who 
are not part o f or have values and experiences different from white, middle-class society” (White 
and Fogarty n.d.).
The strongest voices, however, come from Aboriginal and Torres Strait Island people themselves. 
“Although universities have begun to open their doors to us,” writes Bin-Sallik (1993:12), “they 
have yet to become key players in Aboriginal self determination. To do this they have to be 
prepared to change from within and even question some of their traditional pedagogies and 
practices”.
3.6 Conflicting Values: Indigenous A ustralian World Views
It is somewhat difficult to write about such a thing as ‘Indigenous Australian values’ without 
making sweeping generalisations. Nevertheless, the literature on what can, cautiously, be called 
Indigenous Australian learning styles and value systems may have an impact on the way 
Indigenous Australian students cope with academic life, and is worthy o f consideration. 
Remembering that to ignore difference may be unjust, it is important to review some o f  the 
theories and literature that address the differences between Indigenous Australian and non- 
Indigenous value systems.
There is, in fact, some accordance in the research, which maintains that Indigenous Australian 
students may be different from non-Indigenous students. Differences between the two may include 
cultural differences, language, common ownership, group orientation, learning difficulties, body 
language and differing values (Interim National Aboriginal and Torres Strait Islander Education 
Council 1989-90:10).
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As one o f several similar studies, a Values Questionnaire was used in 1987 (Schwartz and Bilsky 
cited in White and Fogarty n.d.), to determine differences between the world views and values, 
in this case, o f Aboriginal and non-Aboriginal students. This survey identified that Aboriginal 
students rated differently on a number o f variables. For example, Aboriginal students identified 
that collective interests rated more highly for them than individual achievement. It also indicated 
that quality o f relationships rated higher for Aboriginal students than for non-Aboriginal students. 
Tradition, conformity and security rated more highly for the Aboriginal students than for non- 
Aboriginal students, who put achievement, self-direction, stimulation and hedonism higher on the 
list.
Christie (cited in Thomas 1991:9), a long term advocate of Indigenous Australian education, also 
found differences in the values of Indigenous Australians and non-Indigenous people. His position 
is that for Aboriginal people there are five major demands on education: to teach harmony and 
unity o f Aboriginal life ; to preserve the continuity o f the land and the people, to respond to  the 
total environment, and to teach children early independence. Christie also suggests that in 
Aboriginal culture, meaning is not cut off from experience, knowledge and life in the way it is 
taught in mainstream education. It is not ‘objective’ and it is difficult for an Indigenous Australian 
person to imagine why or how it could be. For Indigenous Australian people, there is a sense o f 
connectedness in all knowledge. Knowledge is not separate from what you ‘do’ with that 
knowledge.
Tertiary education may be in contrast with this holistic kind o f approach. Christie (cited in Harvey 
and McGinty 1988:7) urges teachers to consider the fact that “no matter how exciting, up to date, 
or supposedly relevant our teaching is, it will be rejected by Aboriginal learners if it requires them 
to compromise their most fundamental goal o f developing and maintaining unity”.
These arguments have major implications for universities, which need to consider them in 
everything from deciding whether success can be measured in the same way for Indigenous 
Australian and non-Indigenous Australian students, to deciding whether the values o f what is 
being taught make sense in relation to differing value systems. At the least, it provokes some 
consideration o f the value conflicts that may pose difficulties for Indigenous Australian students.
These concerns are well expressed by Indigenous Australian people themselves. What they say 
about their goals and values often reflects the kind o f value conflicts that might be encountered 
by students. Watson (1988:11), for instance, remembers Julie Whitton, a respected Aboriginal 
woman, being asked what she wanted as an individual, by the then President o f the Human Rights 
and Equal Opportunities Commission Enquiry in 1987. She replied, “I don’t think as an 
individual”.
The very goals in attending university may be different for Indigenous Australian and non- 
Indigenous students. Dudgeon (cited in Sykes 1993:36), Head o f the Centre for Aboriginal 
Studies at Curtin University o f Technology in Perth, said o f her degree “Oh, the knowledge it 
represents is important, I’m really happy to have that knowledge base; but the piece o f paper, 
well, it’s just a piece o f paper. Other people respect the piece o f paper; and I respect the 
knowledge”. Anderson (cited in Tatz 1975:16) expressed similar sentiments, when he discussed
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some o f  the conflicts of values he had experienced. “In the Aboriginal community, we shared 
knowledge, we tried to help each other. We didn’t try to put each other down. It was strange for 
me to have to hide my little piece o f paper; that was when I started getting all mixed up” .
If  the piece of paper achieved at the end o f study is o f less significance to Indigenous Australian 
people, the knowledge and skills that universities can provide and which they can bring back to 
their communities, seem to be o f much greater significance. Christie (cited in Harvey and McGinty 
1988:9) postulates that in choosing particular Indigenous Australian focused areas to study (e.g. 
Aboriginal Studies), “Aboriginal people make it plain over and over again that the progress they 
are looking for is nothing more or less than finding effective ways o f maintaining their Aboriginal 
dignity and their special way o f life in the face o f the ongoing white invasion. They are not looking 
for developing for its own sake”.
This is quite different from people who might see Indigenous Australian peoples’ concentration 
on Indigenous Australian issues and subjects as narrow, limiting and ethnocentric. Instead, the 
interest Indigenous Australian students show in studying their own culture and their own history, 
makes a different kind of sense, more in harmony with their values.
This is in accordance with the argument that, for Indigenous Australian people, what is learned 
is only important if it can bring benefit back to their people. The teaching o f harmony and unity 
o f Aboriginal life is more important than individual achievement. Indigenous Australian people 
only want knowledge, or change, if they can see it as directly assisting their struggle for cultural 
integrity and survival. Bin-Sallik (1993:8) points to her research which shows that although the 
professional aspirations of Aborigines are similar to those o f the wider community, her own 
personal career goals have a very specific focus:
la m  using my qualifications to promote Aboriginal history and culture, and  
I ’ve set m yself three goals; to actively contribute to the Aboriginal 
intellectual debate a t the higher education level; to help break down racial 
barriers; and to encourage Aboriginal academic leadership. That’s m y 
focus.
The conflict between the values and goals o f Indigenous Australian students, and the values of 
the university, often creates problems for Indigenous Australian students that are well 
documented, and important for universities to reflect upon. There is a continuing concern that 
Aboriginal people will have to give up their Aboriginality to become successful in a non- 
Indigenous world. This is expressed with concern by Aboriginal and Torres Strait Island people:
For every positive development, there is a counter ruling negative development. The underside 
o f tertiaiy training is the movement towards greater individualisation and a weakening o f our 
community orientation and loyalties (Valadian cited in Harvey and McGinty 1988:101).
This is voiced again by Irrluma (cited in Harvey and McGinty 1988:107) who makes his people’s 
goals clear when he writes that:
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The individualistic, competitive ethos o f Wetjala education processes can be 
alien and alienating to many Nyoongah, divorcing them from their cultural 
background and distancing them from their communities. Nyoongah people 
want an education system which meets their needs without destroying their 
own cultural outlook.
The balance that students need to both maintain their Aboriginality and to  ‘fit in’ to the non- 
Indigenous world is often more than students can cope with. O f Jordan’s 1985 study o f Aboriginal 
participation at universities, Bin-Sallik (1990:42) reports that the main criticism from the 
Aboriginal community was that students were ‘whitewashed’ or ‘made into ‘coconuts’ (black on 
the outside and white on the inside) in tertiary institutions”. The ‘whitewashing’ o f  Aboriginal 
students has also acted as a deterrent to potential students.
This concern is restated time and time again. Loos and Miller (1989:13) suggest that “it may be 
that ‘whitealisation’ is, at least in part, another name for rapid culture change that some members 
o f the black community find unsettling”, and Mallie (cited in Tatz 1975:98) poignantly asks,“Must 
we become educated to be accepted into western society? What do we have to lose as the price 
o f your acceptance?”
Still, there is no easy solution. Modem Western society demands that people o f all cultures 
conform in order to ‘make it’. Indigenous Australian people are really left with only two options; 
to buy in or to buy out. Although the value non-Indigenous people place on holding degrees may 
be a culturally determined measure of knowledge, Sykes (1986:26) is o f the opinion that until 
Aboriginal and Torres Strait Island people can “put forward their views in a manner that is 
acceptable” (e.g. through doctoral and postdoctoral level study and research) their opinions will 
not be taken seriously.
These issues should be o f concern to universities, as they decide in what ways they want to be 
participants in a move towards the greater participation o f Aboriginal and Torres Strait Island 
peoples. As a long term consequence, decisions made by the universities may well make part o f 
the difference between cultural extinction and cultural survival.
Universities will have to consider their commitments to Aboriginal and Torres Strait Island people 
and ask, as Dodson does (1994:14):
Is it keeping [its] promise? Or is it providing a system which insists that the 
Indigenous Australian child check his/her wisdom at the door, and fill his/her 
bag with its commodities o f knowledge? A system which denies that child 
his/her history and culture and ground o f being in the world and leaves 
him/her lonely and lost. A system which takes him/her from his/her own wise 
heritage and leaves him/her an orphan. Is that the system we have promised 
to provide?
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3.7 A borig inal and Torres S trait Island Learning Styles and the C ulture of the 
University
Alongside the discussions about a conflict o f cultural values, there has been significant interest in 
attempting to  identify whether Indigenous Australian students learn better and are more 
comfortable with certain learning and teaching styles, and whether they might be disadvantaged 
by what is essentially a Western pedagogical framework.
There is certainly debate about whether there are specific learning styles that can be identified with 
specific Indigenous Australian peoples and it would be a mistake to assume that Aboriginal 
learning styles would be the same as those o f Torres Strait. Again, the risk of stereotyping and 
generalising is a serious one. But it is still important to consider the question, particularly because 
even when what is taught has been thought through, the way it is taught can be equally alienating 
for a student who does not learn best or naturally in the ways traditionally upheld in tertiary 
institutions.
Cautioning us, however, is Keeffe (1992:101), who believes that for effective curriculum and 
political practice, there is a need to look beyond what he calls ‘the culture list’, and stop seeing 
specific traits as ‘Aboriginal’. His problem with the theories that attempt to sum up the nature o f 
Aboriginal learning styles, is that “it is the labelling of a dynamic, interactive process as a singular, 
set and fixed body of commonly shared knowledge, attitudes, values and behaviours [which] treats 
cultures as reified totalities in which there are no differences in distribution across ages, regions, 
classes or gender groups”.
Nicholls et a l (n.d.) critique the notion o f Indigenous Australian learning styles on three grounds. 
First, they believe that ideas about ‘Aboriginal Learning Styles’ and ‘White Learning Styles’ are 
founded on flawed constructions of Aboriginality and non-Aboriginality. They also believe that 
discussion o f learning styles neglect to connect learning problems to the larger socio-political 
issues o f why students have difficulties learning. Finally, they worry about the education practice 
that may result from theories of learning style. They also point out that what have been described 
as Indigenous Australian learning styles, are also the behaviours they have observed in working 
class students.
It is not so much that there may not be teaching styles that are culturally appropriate for 
Aboriginal or Torres Strait Island students, but that they cannot be easily summed up, and should 
not be presumed to be true of everyone. There is some agreement amongst Indigenous Australian 
communities, however, that there remains a cultural discomfort with the teaching styles and 
institutional practices which may encompass everything from the manner in which people learn 
in the classroom, to timetabling, exam writing, and the shape tutorials take.
Despite some controversy over the issue o f learning styles, and despite his warning that they do 
not apply to all Aboriginal or Torres Strait Island people, Hughes (1987) suggests that there are, 
in feet, some very real Indigenous Australian learning styles, and that educators need to begin to 
listen to discussions of them.
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W atson (1988:11-12) agrees, and states that “despite all the assimilationist pressures, three- 
quarters o f a century of living on reserves, and being subjected to white schooling, Aboriginal 
knowledge and teaching processes are alive and well”. Traditional ways o f teaching are often in 
direct contrast to the ways students are then taught in schools and in educational institutions at 
all levels. She advocates that lecturers consider using features appropriate to Aboriginal learning, 
like “sitting in a circle, use o f story telling, non-competitive assessment based on pass/fail” .
The significance o f this is restated by Gary Thomas (1991:14), a graduate o f The University o f 
Queensland, who writes “if there is no recognition of Aboriginal cognition, alienation and cultural 
stress will occur, thereby adding to the poor showing in educational outcomes o f Aboriginal 
students”.
Students historically may have succeeded or failed based on whether they fitted the course, rather 
than whether the course fitted them. Attitudes towards students are often apparent from teachers’ 
descriptions o f them, as illustrated in this example from a case study:
H is attendance became erratic as his  ‘illnesses * came and went, as transport 
problem s arose . . .  and as fam ily  ‘reunion  ’ activities and other fam ily related  
responsibilities (e.g. taking his mother shopping) became higher priorities 
(Taylor et al. 1989:16).
In this example, the cultural ignorance of the educators led them to make assumptions, and to 
place value judgements on a student that may be far from the mark of what is actually occurring 
for the student. The ‘culture’ o f the institution that demands regular attendance as a priority over 
family and community commitment makes no concession for different values or different priority 
systems. The fact that it is the institution which might not be able to accommodate cultural 
difference is invisible, and blame is laid squarely on the student, who can not, or does not wish 
to conform. Passing, for the student, becomes a matter o f how well that student can conform to 
European Australian values. Nonetheless, accommodating cultural difference means difficult 
decisions for educators, who may be unaware of Aboriginal or Torres Strait Island ‘ways* and 
who may not feel that, in a large class, they can make exceptions to ‘rules’.
For students who do conform, Christie (1994:44) expresses concern. In the past, he suggested:
We could not see how our classroom assumptions and methods pressured these 
students to somehow compromise their Aboriginality by acting independently as 
individuals, mentally detaching themselves from  the group o f their Aboriginal 
peers who share with them the knowledge system which creates the meaning o f  
their lives.
Christie (in Thomas 1991:12) also reminds us o f one of the most basic cultural assumptions o f 
tertiary teaching; the belief that all students want to achieve and excel as individuals, and cautions 
lecturers by reminding them that “Any focus on individual achievement which ignores the 
meaningfiilness of the Aboriginal group is unacceptable; Aboriginal learners refuse to participate 
in classroom activities that will make them seem to be in competition with their class mates” .
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Additionally, the literature suggests that whereas non-Indigenous society tends to value rational, 
positivistic concepts, the Indigenous Australian epistemology is a world view that is holistic, 
where there are no boundaries to learning, and no linear beginning and end to knowledge. Tertiary 
programs tend to be taught sequentially, teaching things bit by bit, allowing information to come 
together at the end of the course (Hughes 1987: 7). This way o f learning may be in contrast to 
the ways knowledge is conventionally taught in Indigenous Australian communities. Difficulties 
in studying, completing assignments or writing exams may have as much to do with a conflict in 
knowledges and understandings of the world as it has to do with not knowing the content o f a 
course, although this is hard to determine.
Thomas (1991:14) confirms this when he maintains that formal learning situations which are 
decontextualised are culturally inappropriate for Aboriginal students who learn better from 
informal, experiential situations.
There are other factors to consider too, like the effect of socio-economic disadvantage on 
students, or the effect of straightforward second language needs. These are separate from the 
discussions o f learning styles, and demand separate consideration. Nevertheless, McDonald (cited 
in Loos and Miller 1989:187) notes that the particular linguistic and educational backgrounds that 
may make Indigenous Australian students vastly different from the majority o f other students, 
affect their access to tertiary education. So do issues of poor housing, and a feeling o f 
powerlessness and lack o f identity which “do not help in gaining academic success” (Hughes 
1987:5).
Students who struggle with their course, drop out, fail, or indeed resist learning may all be 
experiencing difficulties with ways o f learning, a possibility again substantiated by Thomas 
(1991:10), who professes that “the poor showing in outcomes o f Aboriginal students can be 
attributed to a deeper conflict than merely not knowing content in the curriculum. This is a 
conflict of learning styles; a cognitive conflict” .
3.8 Issues for Discussion
There continues to be debate about whether Aboriginalising the curriculum means having a 
different curriculum (e.g. a more culturally appropriate one) for Indigenous Australian students, 
or whether it means assisting students to be able to participate in mainstream curriculum (Keeffe 
1992). The competing agendas of the universities and Aboriginal and Torres Strait Island 
communities makes finding solutions challenging.
Solutions at the tertiary level are hard to come by, and appear rarely in the literature. Innovative 
programs, like the Indigenous Australian Primary Health Care Program at The University o f 
Queensland, which is based on problem-based learning, have yet to be written up fully as models.
There are certainly beginning to be some acknowledgements that tertiary teaching can take new 
and innovative forms, and can be flexible and thoughtful in pedagogy as well as content. O f the 
Aboriginal Health Worker program in Perth, Winch (cited in Sykes 1993:56) reflects an attitude 
change, when she says:
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I 'm  very happy about the people, students, who come here, even when they 
d o n ’t last the distance. They drop out (some have the most desperate things 
happening in their lives before they come here and while they 're here) and then 
they drop back in again later, when things improve fo r  them. It 's not ideal but 
they 're doing the best they can with the little they have.
The side issue of academic rules is being considered by some departments, which are recognising 
prior learning through advanced standing, or by offering alternative entry. Batchelor College 
allows general leave o f absence provisions (taking community obligations into account) and 
teaching modules have been developed that can be taken towards credit points (McConaghy 
1993:59). Students who are absent can ‘catch up’ by repeating modules, rather than an entire 
subject. Programs and provisions like these should be looked at more closely.
McConaghy (1993:56) recommends the use o f a negotiated curriculum, but explains that “the 
curriculum negotiation is undertaken within a framework o f certain non-negotiable criteria which 
ensures parity with national accreditation objectives”, addressing the fear that by being flexible 
standards will drop and programs will weaken. She also advocates flexibility in course delivery 
and academic rules, and a consideration o f Indigenous Australian pedagogical principles.
In a considered summary, McConaghy (1993:54) defines the following ways to pursue cultural 
relevance in tertiary programs:
through the incorporation o f Aboriginal knowledges in the cûrriculum through 
the community-based mode; through a community focused curriculum; through 
an acknowledgement o f  Aboriginal preferred learning styles such as group 
learning; through the adoption o f appropriate, non-competitive assessment 
strategies; fo r  support fo r  the development o f Aboriginal pedagogies; through 
the use o f  Aboriginal languages as the languages o f instruction wherever 
possible; through an Aboriginal majority governing council; through an 
affirm ative action policy to employ Aboriginal tutors and lecturers; through 
community control o f  students' research; through Aboriginal control and  
majority on Course Advisory Committees; and through a  commitment to listen 
to Aboriginal people and to be sensitive to their wishes.
I f  change is to come about in the curriculum, Indigenous Australians have to be meaningfully 
involved at every level. Hughes (1987:6) outlines the three main reasons why he thinks it is 
important for Indigenous Australian people to voice their views to the authorities when he writes:
I. The fa c t o f the matter is despite what we believe Australia has done to us we 
are in it and its education systems and this will be the case fo r  m ost o f  our 
students forever. Therefore, we must have input.
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2. I t is essential that the people in the education systems recognise that 
Aboriginal students are in the classrooms. For the administrators, children and  
that their teachers need to have information on different teaching 
methodologies that w ill allow Aboriginal students to learn.
3. I f  we as Aboriginal people and educators do not provide the information, 
then no one else will. We have a duty to our own society and students.
And a message to the universities is provided by Watson (1988:6), who asserts that “M unis then 
have a right and a duty to make their own critique of the University. That critique, rather than 
posing a threat, has the potential to enrich the University, and help make it a meeting point for 
dialogue, and a focal point for the elimination of racism and colonialism”.
3.9 L iteratu re  Review in Context
This literature review provides a background and a context in which to discuss the results o f this 
research The issues brought up by the 251 teaching staff interviewed during this project are ones 
which are being addressed already by a variety of people involved in Indigenous Australian 
education across the nation.
The next chapter affirms that the concerns outlined above are same ones which concern lecturers 
at The University o f Queensland. The question of whether Indigenous Australian studies should 
be taught at The University o f Queensland arises often. Although there is general good will 
towards the idea o f teaching Aboriginal and Torres Strait Island knowledge, there is discomfort 
at the thought o f teaching it where it may not belong. There is also some concern, as there is in 
the foregoing literature, that it is not being done well. In addition, lecturers confirm that they lack 
background knowledge in Indigenous Australian issues, and would benefit from training. This 
literature review may help in providing confidence to the University community and assisting it 
in understanding the desirability of including Indigenous Australian world views in a broad range 
of courses.
The discussion here about meeting the needs o f Indigenous Australian students also confirms the 
kinds of observations made by teaching staff. Whatman’s (1995:40) concern that modified entry 
requirements have not necessarily led to changes in courses or in additional support is 
corroborated by the results of the present research. Teaching staff showed a great deal o f concern, 
though, about the success rates o f Indigenous Australian students, and many indicated that they 
felt they needed to be able to offer better support. Some of the issues raised in this chapter, 
concerning conflicting values and regarding learning styles might be o f some use in thinking about 
ways in which students’ needs can be better served.
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CHAPTER 4
RESULTS
4.1 Introduction
In this chapter, results o f the in-depth interviews are discussed question by question, beginning 
with question number three of the interview schedule (see Appendix 1). When appropriate, charts 
and figures are included to clarify or summarise quantitative results. Since most questions led to 
qualitative and anecdotal responses, these make up the majority o f the discussion. Comments that 
represent views commonly expressed by lecturers have been quoted, as have comments that were 
striking in their observations.
The information collected in the 251 interviews has been allowed to stand on its own here, 
without interpretation. In Chapter 5 these results are further discussed and analysed.
Many respondents said that this was the first time they had thought about the issues, and remarked 
that they were curious to find out more about how Indigenous Australian studies would fit into 
their subjects. After the interviews were conducted, a significant number o f respondents said their 
interest had been sparked, and that they would now think more seriously about the possibility o f 
incorporating Indigenous Australian studies into their subjects.
4.2 The Importance of Aboriginal and Torres Strait Island Studies to the Subjects of 
Individual Teaching Staff
Responses to Question 3: How important is it, in your subject area, to include Indigenous 
Australian content and issues in your teaching?
Although 42% of respondents (Figure 2) said it was not important that Indigenous Australian 
content be included in their courses, an unexpectedly high 55% said that it ranged from being 
somewhat important, to being very important in their subjects to include at least some reference 
to Indigenous Australian content in their classes. Sixteen percent o f  respondents said it was very 
important to them, 15% said it was important to them, and 24.6% said it was somewhat important 
to be including Indigenous Australian content in their subjects.
This result is not applicable to the University as a whole, since most lecturers who do include 
Aboriginal and Torres Strait Island studies in their subjects are included in the sample, along with 
all other teaching staff who were identified during the research as having an interest. Nonetheless, 
an unexpectedly high proportion o f lecturers believe it is at least somewhat important to be 
including knowledge about Indigenous Australian peoples or issues in their subjects, which 
suggests a healthy amount o f interest in and support from academic staff at the University.
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FIGURE 2: Importance of Teaching Indigenous Australian Content in Individual Subjects
O f the 60 who said it was somewhat important to teach Indigenous Australian content in their 
subjects, 16 were from Social Sciences, 13 from the Humanities, 11 from Biological Sciences, 
eight from Health Sciences, six from Physical Sciences and Engineering and six from Gatton 
College.
Of the 106 who suggested that it was not important in their subjects to be teaching Indigenous 
Australian issues, the majority were from Biological Sciences, with 32 responses. Twenty-nine 
were from Physical Sciences and Engineering, 17 from the Humanities, 12 from Health Sciences, 
eight from Gatton and eight from the Social Sciences.
Although it is difficult to examine departmental responses to this question, because only a few 
teaching staff were interviewed from some departments where it was unlikely to have relevance 
(e.g. the German Department), there is some indication o f which departments consider it most 
important to be teaching about Aboriginal and Torres Strait Island issues. O f those who said it 
was very important or important in their subjects, the following departments (listed alphabetically) 
showed the most overall concern: Anthropology and Sociology, Education, English, Law, 
Medicine, Psychiatry, Social and Preventive Medicine and Social Work and Social Policy. This 
result mirrors the traditional areas in which Indigenous Australian issues have been taught, or 
fields where graduates might end up working with Aboriginal and Torres Strait Island people.
A closer look at the data shows the breakdown of these answers by Resource Group. Predictably, 
most of the teaching staff who feel it is important to include Indigenous Australian content in their 
subjects are in the Health Sciences and the Social Sciences.
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O f the 39 (18%) who said it was very important to be teaching Indigenous Australian content in 
their subjects, 15 were from the Social Sciences, and 11 were from the Health Sciences. Eight 
were from the Humanities, two were from Biological Sciences, two were from Gatton College, 
and none were from Physical Sciences and Engineering.
O f the 37 (15%) who said teaching Indigenous Australian content was important in their subjects, 
13 were from the Health Sciences, nine were from the Humanities, seven were from the Biological 
Sciences, five were from the Social Sciences, two were from Physical Sciences and Engineering 
and one from Gatton College.
Departments which considered the teaching of Indigenous Australian issues unimportant (where 
more than 50% o f respondents from the department said it was not important) include: Asian 
Languages and Studies, Animal Production, Agriculture, Biochemistry, Botany, Chemical 
Engineering, Chemistry, Civil Engineering, Classics and Ancient History, Commerce, Companion 
Animal Medicine and Surgery, Computer Science, Earth Sciences, Electrical Engineering, Farm 
Animal Medicine, Food Science and Technology, German, Mathematics, Mechanical Engineering, 
Mining and Metallurgy, Microbiology, Pathology, Parasitology, Pharmacy, Philosophy, 
Physiology and Pharmacology, Physiotherapy, Plant Production, Romance Languages, Russian, 
Veterinary Pathology, and Physics.
4.3 Reasons for Feeling Indigenous Australian Content is Im portant/U nim portant to 
Specific Subjects
Responses to Question # 4: What makes you fee l that way/say that?
Table 3 reveals the common responses. For those who did not see it as important to include 
Indigenous Australian content in their subjects, by far the most common reason given was that 
it was not relevant to the information they were teaching about, or to the subject as a whole. 
Responses ranged from those who were apologetic about the fact that they simply could not see 
a way to fit it in, to those who were befuddled by the question, and could not imagine how it 
could apply to them. “I  support w hat you 're doing, ” said one lecturer, “but can’t see how  m y 
area could offer an Aboriginal perspective” (Biological Sciences). In the sciences in particular, 
a general feeling was that the field is neutral and ‘objective’; gender, race and bias free. 
“Everything is taught on fundam ental principles. We wouldn 't want to drag Aboriginal people  
into it”(PhysicalSciences), was one response. Similarly, one lecturer perplexed by the question 
said, “There are no hum an factors in my subject” (Physical Sciences), and another said, “You 
ca n 't get less sexist or racist than Science. I t's  even politically fr e e ” (Physical Sciences and  
Engineering). This did not necessarily mean that these lecturers had not heard arguments about 
the cultural bias o f science, but that they disagreed with them, as one respondent directly said: 
“Despite the claims o f  some com m unities that Sciences are culturally biased, I  d o n 't th in k  it 
is” (Biological Sciences). There seemed to be some concern that including Indigenous Australian 
content would be too subjective, and too political, as expressed by the respondent who said he 
would include Indigenous Australian content if it were relevant to the subject, but “Do I  ju m p  
up and down and wave the flag?  No, absolutely n o t!” (Biological Sciences). The majority who
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answered that Indigenous Australian content was irrelevant to their teaching simply did not see 
that it was part of what they were expected to teach.
TABLE 3: Reasons for Feeling Indigenous Australian Studies are Im portan t to Subjects
W h y  do  y o u  feel te a c h in g  
In d ig e n o u s  A u s tra l ia n  c o n te n t is 
im p o r ta n t /u n im p o r ta n t?
N u m b e r  o f  
re sp o n ses
%
Irrelevance to  the subject 116 46 .2
R elevance to  the  subject 71 28.5
R elevance to studen ts’ future 
careers
22 8.8
N eed  to include an Indigenous 
A ustralian  perspective
14 5.6
C ourse is 100%  Indigenous 
A ustralian  issues
11 4.4
M akes the course interesting 10 4 .0
T o  prom ote social justice  /com bat 
racism
8 3.2
T he U niversity  dem ands/ pressure 
on lecturers to include it
5 2 .0
N o  m ore im portant than any other 
issue
4 1.6
F o r reconciliation 1 0.4
O ther 2 0.8
T o ta l 264 100
Similarly, for most of those who said it was important to be including Indigenous Australian issues 
in their teaching, the reason was that it was directly significant to the subject. In some cases, 
where the primary goal o f the subject was to present Indigenous Australian issues (i.e. in those 
courses part o f the Aboriginal and Torres Strait Island Studies program), this was an obvious 
response. In other areas, there was some feeling that either the field had direct implications for 
the Indigenous Australian community (e.g. in the Health Sciences), or that there was a recent 
attempt to reintroduce Indigenous Australian knowledge in subjects where it had been excluded, 
for instance in the response o f the History lecturer who said, “Our field  is guilty o f sins [o f 
omission] and we1 re making our students conscious o f these” (Social Sciences).
Others suggested that for their future careers, their students would need the information in their 
employment. “Our students will be working with Aboriginal people, and we need to keep up 
and maintain our credibility with outsiders” (Social Sciences) was one o f these responses.
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“For our students to go into practice, they must learn about other peoples9 social and cultural 
backgrounds. I t ’s very important” (Health Sciences) was a similar response, as was the 
comment “It’s important in discussions o f workplace diversity... because employers are being 
asked to develop equal opportunity programs, and Aboriginal people are going to be hired ... 
and people are going to be dealing with Aboriginal people” (Social Sciences).
There was also a feeling among some lecturers that it was important to include Indigenous 
Australian issues in teaching not so much because of specific content that was crucial for students 
to learn, but for redressing social injustice. The feeling that it was important to  right past wrongs, 
to allow an Indigenous Australian voice where there has not previously been one at the University, 
and to help along the process o f reconciliation was a relatively strong theme. One lecturer said 
that deconstructing stereotypes “takesprecedence over all other areas” (Social Sciences) and 
another pointed out that “it9s an ideological issue. Aborigines are the native Australians and 
their heritage should be kept alive in the education system” (Social Sciences). This is a similar 
sentiment to the assertion, “I t’s not only interesting but important Indigenous Australian 
people are not simply an ethnic minority... other Australians need to come to terms with their 
relationship to them” (SocialSciences). Another respondent said that for him it was important, 
because “given the small number o f Aboriginal people in Australia, you can grow up never 
meeting an Aboriginal person” (Social Sciences). One lecturer said he taught some Indigenous 
Australian content “because Vve got a conscience - Vd be remiss i f  I  didn’t 99 (Biological 
Sciences).
Some respondents declared that at least one of the reasons they included Indigenous Australian 
content in their classes is that it was interesting for the students. One, in fact, suggested that it 
had “goodshock value and a nice literature” (Humanities). Several commented that overseas 
students seemed particularly interested in learning about Indigenous Australian culture.
In the awareness that the University, and perhaps the larger community, is demanding an increase 
in the inclusion of Indigenous Australian issues at the University, both positive and negative views 
were expressed. Some simply stated that it was departmental policy to include some study o f 
Indigenous Australian (Social Sciences). Others mentioned the changing student body again 
suggesting that overseas students were especially interested, that equity policies were making it 
necessary to include Indigenous Australian issues and that their departments needed to be seen 
to be doing the right thing. “In the subjects I  teach, it was included a bit more ju st because o f 
political correctness, because it had tended to be left out” (Humanities) was a view expressed 
by a lecturer who supported its inclusion.
Concerns about the inclusion o f Indigenous Australian content began to be expressed in answers 
to this question. There is some concern that “just sticking Indigenous Australian content in 99 
(Biological Sciences) might get the wrong responses, if it really does not have a legitimate place 
in the subject. There is some fear of political correctness, and lecturers voiced resistance to  being 
made to include information about Aborigines and Torres Strait Islanders if  it were not relevant. 
“It would seem artificial to include it” {Biological Sciences) was a view expressed fairly often, 
along with the feeling that lecturers did not want an Indigenous Australian curriculum “crammed 
dawn their throats”. Some lecturers felt, “I f  there are no Indigenous Australian students, why
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bother?” (Social Sciences) and others declared that Indigenous Australian studies was an area 
“o f great concern and interest, but teaching sta ff are overworked and underpaid” (Social 
Sciences).
On the other hand, despite some concerns, some believe that now is the time to take the challenge 
o f including Aboriginal and Torres Strait Island content seriously. “Previously we haven*t had 
to deal with it We*veput it in the too hard basket It should be taken seriously and is most 
certainly problematic. I t can*t be ignored and it won *t go away” (Social Sciences).
4.4 The Teaching of Indigenous A ustralian Issues in the  Classroom
Responses to Question # 5: Do you cover Indigenous Australian issues or topics in your subject? 
To what extent?
Respondents had already indicated whether they believed Indigenous Australian content was 
important to their subjects, and were now asked whether they in fact included such content in 
their courses. Responses to this question are indicated in Figure 3.
One hundred and twenty-eight respondents (52.5%) said they did not teach any Indigenous 
Australian content in their classes.
Eighty-two respondents (33.6% ) said they did teach Indigenous Australian issues in their lectures 
or tutorials.
Some o f  these respondents said they might teach a unit or give one lecture on Indigenous 
Australian issues during a course. This relatively high positive response cannot be applied to  the 
entire University, since early interviews specifically sought out those who were involved with the 
teaching o f Indigenous Australian issues. Nonetheless, there are at least 82 teaching staff at the 
University who are directly including Aboriginal and Torres Strait Island topics in their subjects, 
many o f whom are not known to Indigenous Australian students outside o f their classes, or to the 
Aboriginal and Torres Strait Islander Studies Unit. Some who said they did teach Indigenous 
Australian content said they didn’t feel they did it well, were “ashamed to say the teaching is 
inadequate” (Health Sciences), “could have more Aboriginal content i f  we wanted to” (Social 
Sciences) or “had been thinking it would be interesting to do more” (BiologicalSciences).
An additional 34 lecturers (13.9%) made passing or incidental mention o f Indigenous Australian 
issues, and these are probably more representative o f what is happening at the University as a 
whole. One lecturer said he did not make an effort to include Indigenous Australian content, but 
sometimes it did arise. There might be reference to it, but not a lot o f discussion (Biological 
Sciences). Others said it came up in general terms sometimes (Health Sciences), or it may come 
up simply to raise students’ awareness of social issues (Social Sciences). Some expressed interest 
during this question, and said that although they had not been including any Indigenous Australian 
content, they thought it would be a good idea to do so, and they would like to explore this 
further, either in terms o f their lectures or as material that could be brought up in tutorials. One
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FIGURE 3: Inclusion of Indigenous A ustralian C ontent in Courses
lecturer said that “I  think I  have to watch the racist jokes I  make, fo r  example about 
Aborigines hunting fo r  kangaroos. I  guess I  need to be more politically correct” (Biological 
Sciences). Some mentioned colleagues they thought might be teaching Indigenous Australian 
content, and these were followed up with an interview.
A further look at the breakdown of academic resource groups reveals that the least teaching about 
Indigenous Australian issues is in the Physical Sciences and Engineering Group. In this area, only 
two respondents said they were including information on Indigenous Australian issues, two said 
they might include it incidentally and 33 said they did not include Indigenous Australian content 
at all. In the Biological Sciences Group, only ten said they included Indigenous Australian content, 
eight said they might include content sometimes, and 34 said they did not include Indigenous 
Australian content at all. It was impossible to find any more teaching staff in those areas who were 
identified as having a previous interest in the area, so it is likely they do not exist. In all o f the 
other academic groupings, some teaching o f Indigenous Australian issues was currently being 
carried out, with Social Sciences leading the way. There, 26 said they taught about Indigenous 
Australian issues, four said they sometimes taught about Indigenous Australian issues, and 16 said 
they did not include Indigenous Australian issues in their teaching.
There was a feeling, on the part o f some, that there would be no point in including Indigenous 
Australian content in courses unless there were some Indigenous Australian students in the 
classes.
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4.5 Difficulties with Including Indigenous Australian Content in Courses
Responses to Question # 6: What do you think are the difficulties with teaching about Indigenous 
Australian issues?
Responses to this open-ended question suggested that there is a variety o f reasons why teaching 
staff at the University might either resist including Indigenous Australian issues in their subjects 
or might find it difficult to provide the best possible teaching about Aboriginal and Torres Strait 
Island topics (Table 4). In some cases, respondents gave more than one answer to this question, 
indicating that there are several things about teaching Indigenous Australian studies that pose 
difficulties for them as lecturers. This question appeared to give lecturers the opportunity to voice 
some concerns they had been having about the material they taught, or the ways they had been 
teaching it.
The 109 respondents who said that Indigenous Australian issues were irrelevant to their subjects 
were not so much identifying difficulties as explaining why they do not cover Indigenous 
Australian issues in their classes. Mostly, they did not find this a problem. They were simply 
expressing their view that there was little place in their subjects for Indigenous Australian content, 
often saying that they would find Indigenous Australian topics inappropriate to include. One 
respondent, for instance, said directly that this kind of content “would be inappropriate in the 
Sciences” (Biological Sciences), a view which was corroborated by others who identified the 
difficulty o f defining its relevance to maths or sciences (Physical Sciences) or suggesting that it 
did not fit in with the traditional nature of the discipline (Philosophy).
There was some opinion that Indigenous Australian issues should only be taught if there are 
Indigenous Australian students in the class, a belief which surfaced again later in the interviews, 
and that Indigenous Australian studies are more ‘appropriate’ to the Humanities and Social 
Sciences. One lecturer offered the reason, “We don't do any ‘ethnic’ content” (Health Sciences) 
to explain not including Indigenous Australian content, and another scoffed, “Icouldn’t include 
some contrived example, like boomerangs. It would seem artificial” (Physical Sciences and 
Engineering). Again, the Sciences were most likely to identify irrelevance as the major difficulty 
they would have with including Indigenous Australian content in their curriculum. Some lecturers 
were concerned that pressure would be placed on them to include Indigenous Australian content, 
and that it would be no more than a token to political correctness. One lecturer bluntly said, 
“Trying to put ATSI content into courses is indulgent and it has very little impact on anyone 
who isn’t already sympathetic. I t’s a waste o f time” (Physical Sciences and Engineering). 
Another felt that if it were relevant, that would be fine, but asked, “Are Aboriginal people being 
too pushy about it?” (Gatton College).
Thirty-eight respondents said they had no difficulty at all with teaching Indigenous Australian 
content in their classes. O f these, 25 do include Indigenous Australian content in their classes, 
eight sometimes include Indigenous Australian content, and five do not teach it. Among these five 
were both those who had and those who had not taught about Indigenous Australian issues in the 
past, but did not anticipate that if they wanted to they would have any particular difficulties. 
Several cited their personal experience, background, and relationships with Indigenous Australian
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TABLE 4: Difficulties in Teaching about Indigenous Australian Issues
W h a t  a re  th e  
d ifficu ltie s  in  te a c h in g  
a b o u t  In d ig e n o u s  
A u str a lia n  issu e s?
N u m b e r
o f
resp o n ses
%
Irrelevance to subject 109 3 4 .7
N o  d ifficulties in  teach ing  
Indigenous A ustralian  
content
38 12.1
Sensitivity/controversial 
nature o f  m aterial
35 11.1
Lack o f  resources 2 6 8.3
T im e and w orkload  
constraints
24 7 .6
Lack o f  k now ledge 19 6.1
Lack o f  rights to teach  
Indigenous A ustralian  
k now ledge
18 5 .7
L ack o f  know -h ow 13 4 .2
U n scien tific  nature o f  
inform ation
9 2 .9
Student attitudes 8 2 .5
C onservative/ 
unsupportive departm ent
7 2 .2
Funding problem s 3 1.0
Other 5 1.6
T o ta l 3 1 4 100
communities to explain why they did not find this teaching difficult. One suggested that it was 
not difficult, but was sometimes challenging (Humanities), and a few others said that although it 
was not difficult, they were not sure they were doing it well, such as the respondent who said, “I  
don’t  think there are any difficulties, hut maybe w e’re not getting it right I  don’t  know” 
(Social Sciences).
Nearly the same number o f respondents indicated that they did have difficulty with the 
controversial or sensitive nature of the material, particularly with their fears that they might offend 
someone, or say the wrong things. In some particular fields, it seemed that ‘hot’ topics 
concerning Indigenous Australian people (e.g. using bones in archaeology and anthropology)
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made lecturers feel uncomfortable about discussing certain issues in class, or their ability to handle 
these issues appropriately. One respondent mentioned her concerns about showing photos o f 
deceased Indigenous Australian people in class. Although she thought it would be valuable as a 
teaching tool for non-Indigenous Australian students, she was aware o f cultural issues 
(Humanities). Another suggested that the problem was one of dealing with controversial issues 
that were closely related to personal lives: “Hopingyou don’t get it wrong” (Social Sciences). 
One respondent said directly that she was “hesitant to tackle something that is so sensitive” 
(Humanities) and another echoed this when she said she was “a hit terrified o f  stepping on 
Aboriginal students’ toes and saying the wrong things” (Gatton College). Similarly, one 
respondent confessed to being intimidated and worried that she might use the wrong language 
“now that we’re being told what to say and what not to say” (Biological Sciences). “You have 
to be jo lly  careful, ” said another respondent. “You ’re never quite sure how people are going 
to take comments, even the most innocent statement” (Health Sciences).
A slightly different kind of sensitive issue was also discussed by some o f those who named 
sensitivity/controversy as a concern. Ten respondents, mostly from the Health Science and Social 
Science group, said that they sometimes felt uncomfortable only giving negative stereotypes of 
Indigenous Australian people, and only bringing Indigenous Australian examples into the lecture 
when a problem was being identified. For example, there were those who worried about how they 
could discuss alcoholism without implying that all Indigenous Australian people are alcoholics. 
For one lecturer, who said “You’re damned i f  you do and damned i f  you don’t ” (Health 
Sciences), this was obviously frustrating. This issue of negative stereotyping is being discussed 
currently with reference to the new Medical School curriculum in the development o f their 
‘triggers’, and is clearly an issue worthy o f serious consideration.
Twenty-six respondents indicated that lack o f resources posed difficulties for them in including 
Indigenous Australian content in their classes. For some of these respondents, this meant very 
specific materials (e.g. photographs of particular sites) that they did not have access to. For 
others, this simply meant that they did not know where to look for materials or did not believe 
there were materials available about Indigenous Australian issues in their area. Most of those who 
answered in this way had not made specific effort to find materials, but rather were honestly 
indicating their lack of familiarity with the resources. Later questions having to do specifically 
with resources clarified the kinds of materials that would be useful.
Twenty-four respondents cited time and workload constraints as primary difficulties in including 
Indigenous Australian content in their studies. This seemed a common complaint; there simply are 
not enough hours in the day to do everything lecturers would like to do. Some rather bitterly 
complained that there were no rewards for putting in extra effort (Humanities) and that “There 
are too many issues to cover, and so many demands on us. We try to make the curriculum as 
inclusive o f  as many interest groups as possible” (Social Sciences). One lecturer angrily 
articulated this position when he said, “The University rewards research, not teaching, so i t ’s 
unlikely w e’ll cater fo r  individual needs. There are no rewards to care about the learning 
process” (BiologicalSciences). Someone else said, “We have enough trouble cramming things 
in, to be blunt” (Gatton College).
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Nineteen o f the teaching staff interviewed said that the difficulty they would have in teaching 
about Indigenous Australian issues was their own, or their department’s lack o f knowledge and 
expertise in the area. Some o f these indicated that if they intended to incorporate Indigenous 
Australian knowledge in their courses they would look to Indigenous Australian people to help 
them. One member o f teaching staff suggested that it would be “jum ping the bandwagon and 
acting prematurely” to include Indigenous Australian information in their classes, and confessed 
that she had “never had a conversation with an Aboriginal person ” (Humanities). Several 
confessed, as this lecturer did, that “I  know more about overseas cultures than about Australian 
Aboriginal culture” (Biological Sciences) and one respondent criticised his colleagues for being 
‘old boys*. “For them, the world starts with Captain Cook” (Biological Sciences), he said.
Similarly, there was also an awareness by non-Indigenous lecturers that they might not have the 
right to  present certain types of information. These respondents felt uncomfortable about 
presenting an Indigenous Australian perspective. One lecturer said that she resolved this by 
making it clear to her classes that she does not speak for Indigenous Australian people (Social 
Sciences) and another worried particularly about what would happen if there were Indigenous 
Australian students in the class “I  might offend someone i f  Vm  not entitled to share the 
knowledge” (Humanities). Others could see that this might be a difficulty, but were still 
committed to teaching Indigenous Australian issues, as was the lecturer who said, “I  don't have 
a Yolngu perspective. I  reckon it's appropriation but wouldn't argue that Indigenous 
Australian people be the only ones to teach Indigenous Australian knowledge” (Humanities). 
Only some o f these lecturers had found ways to resolve these difficulties. For instance only nine 
out o f  the 18 respondents who said they didn’t feel they had the right to teach Indigenous 
Australian knowledge later said they used Indigenous Australian guest lecturers in class.
Thirteen respondents said they would like to include Indigenous Australian content, but they do 
not know how to go about doing it. This is largely a matter o f expertise or know-how. “How can 
I  give people clear and useful information to improve their knowledge?” (Social Sciences) 
asked one lecturer, while another specifically asked how Indigenous Australian perspectives could 
be incorporated (Social Sciences). Several said they did not know how to incorporate this kind 
o f infoimation into their classes, how to “link the information to theory” (Social Sciences) and 
how to “integrate the material in a non-sentimental kind o f way” (Biological Sciences). These 
lecturers appeared to be asking for assistance. Suggestions for the integration o f  Indigenous 
Australian content into the curriculum could be addressed directly through workshops and 
assistance from the Aboriginal and Torres Strait Islander Studies Unit. A few respondents said 
they did not just want to tack information about Indigenous Australian people onto their classes 
and would like advice on how to do it well (Social Sciences). Currently, a committee o f 
Indigenous Australian students and staff from the Medical Faculty and from the Indigenous 
Primary Health Care Unit are working together to determine the most effective ways to  
incorporate Indigenous Australian information into the new Medical curriculum. One o f their 
concerns is how to mention Indigenous Australian issues unobtrusively but frequently. Their 
reflections and discussions will be valuable to other departments which are serious about 
incorporating Indigenous Australian knowledge into mainstream courses.
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The perceived ‘unscientific’ nature of Indigenous Australian knowledge posed difficulties for nine 
respondents. This was explained by one lecturer who felt that it has been patronising to take 
Aboriginal knowledge about bush foods, for example, out of context and call it ‘Science*. Her 
view is that “the very culture o f  science is white, male, middle class ... and science is an 
anathema to the way Indigenous Australian knowledge is organised” (Social Science). Others 
simply said there was no room in science for ‘subjective’ knowledge, repeating the opinion that 
sciences and maths are neutral and culturally universal. One lecturer said that “it was hard to 
believe some different ways o f thinking are not genetically based. ” He felt that because he was 
teaching in a basically Western department, it would probably be difficult to teach science to 
Aboriginal students (Biological Sciences).
A few lecturers said that one o f the difficulties they had in presenting Indigenous Australian 
content came from student attitudes. These concerns are better reflected in the question that 
asked directly about students’ responses to Indigenous Australian content in classes. One 
implication here was that there was an occasional risk that the information presented might be 
interpreted incorrectly, or might unintentionally feed students’ prejudices. For example, there was 
concern that students tended to generalise when case studies are given (i.e. to assume that one 
example o f domestic violence was transferable to an entire culture). This made it difficult for 
certain issues to be broached.
Seven lecturers felt that their departments were basically conservative or unsupportive of 
including Indigenous Australian content. “We’ve a tim id intellectual clim ate” said one 
respondent (Humanities). “Our department focuses on high status subjects” said another 
(Social Sciences). A few others were critical of their colleagues who “lack sym pathy” (Gatton 
College) towards the issues. This respondent suggested these staff members might need to be 
weeded out.
Three lecturers mentioned the difficulties they had with funding, and suggested that with more
financial support they could invite in Indigenous Australian guest speakers and organise
appropriate field trips to offer an Indigenous Australian perspective.
«
A few other responses were given to this question. These generally related to the difficulties of 
teaching Indigenous Australian students, rather than in teaching Indigenous Australian content, 
like the respondent who said of Aboriginal students, “They’re the bane o f  my existence” (Social 
Sciences). Another response that did not fit neatly into the categories related to the difficulties 
a lecturer had in assessment o f Indigenous Australian students and o f Indigenous Australian 
content, as a non-Indigenous person. Yet another offered a different kind o f concern when she 
said that, “What’s difficult is that we can’t provide solutions. We give them [students] a ll this 
negative stu ff and it can be frustrating not to be positive” (Health Sciences).
4.6 The Importance of Teaching Indigenous Australian Content at the University
Response to Question # 7: How important is it in general that Indigenous Australian issues are 
taught at the University ?
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This question allowed for those who do not think it is directly important in their subjects to  be 
teaching Indigenous Australian content, to think about the question in a wider context (Figure 
4). Thirty-seven percent o f the teaching staff interviewed thought it was very important that the 
University as a whole should be teaching about Aboriginal and Torres Strait Island issues. 
Twenty-eight percent thought it was important, and 22% thought it was somewhat important. 
Five percent did not know what they felt about it, and only 2% of respondents did not think it was 
important at all. Six percent o f lecturers did not answer this question, primarily because they felt 
they had given their answer in question number three.
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No answer given Important Not important
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FIGURE 4: Im portance of Teaching Indigenous A ustralian Issues a t the University
A comparison with answers to question number three suggests that although some lecturers do 
not see their subjects as appropriate for the teaching o f Aboriginal and Torres Strait Island 
content, they still see it as an important thing to be happening at the University. It is encouraging 
to see that although 42% of the respondents saw it as not important to be including Indigenous 
Australian content in their specific subjects, the majority of these did see Indigenous Australian 
studies as important overall. The 5% who said they did not know were those who said they had 
no opinion on the subject, generally because they had never thought about it.
4.7 Reasons the Teaching of Indigenous Australian Content is Im portan t/U nim portant 
a t the University
Response to Question # 8: Can you explain your answer?
Seventy-seven respondents (Table 5) said that although they felt it was at least somewhat 
important that Indigenous Australian issues be taught about at the University, it really depended 
on whether it was relevant to the subject. This corroborates earlier responses, which indicated that
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the majority o f lecturers did not think there was a place in every academic area for Indigenous 
Australian content. “I  don’t believe Indigenous Australian content should be included 
everywhere, in every subject” said one lecturer (Social Sciences). Another offered the opinion 
that it should be taught where appropriate, but should be kept in perspective: “We shouldn’t try 
to work it in because o f misplaced guilt” (Biological Sciences). This supported the general 
concern that respondents had about being ‘forced* to teach Indigenous Australian studies. A 
similar view was expressed by the lecturer who said, “I  think integrating Indigenous Australian 
issues should be done when it strengthens, but shouldn’t be done merely as a token, which is 
patronising” (Social Sciences). Other comments seemed based on fears that respondents or their 
colleagues would be forced to start teaching Indigenous Australian studies. “I t’s important we 
don’t go ramming ideas down peoples’ throats. Throwing money at it looks great but doesn’t 
do people much good” (Biological Sciences) said one respondent. Remarks about tokenism 
came up regularly and reflected a strong concern. It was interesting, however, that there was a 
huge range o f examples given o f the departments and faculties people thought were the most
TABLE 5: Reasons for the Importance of Teaching Indigenous Australian Studies a t the 
University
W hy is teaching Indigenous 
Australian content 
im portant/unim portant at UQ?
Num ber of 
responses
%
It depends on the subject 77 30.6
To solve current social/ political 
problems
38 15.1
To offer an Indigenous Australian 
perspective at the University
35 13.9
Because all Australians should be 
concerned
29 11.6
Because it’s a responsibility o f the 
University
21 8.4
To open the minds o f students 16 6.4
Random responses 12 4.8
To respond to pressures from the 
University or the community
9 3.6
As just one o f many issues that 
should be responded to
7 2.8
Unimportant because it’s not the 
responsibility o f the University
3 1.2
Missing reponses 4 1.6
Total 251 100
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appropriate places for Indigenous Australian information to be taught. Social Sciences, History, 
Health Sciences, Politics, Humanities, Music, Literature, Anthropology and Sociology were all 
mentioned as places where it was most relevant. In reality, some of these areas are currently 
teaching very little Indigenous Australian content. People tend to be looking to others to  be doing 
the teaching. The range o f areas mentioned as appropriate begin to suggest that Aboriginal and 
Torres Strait Island studies could have a place in many academic areas, many of which have not 
been considered before.
The second most common reason for respondents to feel it is important for the University to be 
teaching Indigenous Australian content, is to help resolve political or social problems involving 
Indigenous Australian people or racism. The needs o f Indigenous Australian people have to be 
addressed, said one lecturer, because “the issues are not going to go away” (Humanities). 
Another more emphatically said that “i f  the issues are not raised at tertiary level they get pushed  
under the mat and we end up with the Holocaust I ’m alarmed i f  we don’t actively work 
against racism” (Social Sciences). This was repeated by several people who said the University 
had a major role to play in the development of inter-racial understanding. “I  can’t see that in 
Australia today we can afford to ignore the fa c t that there are Aboriginal concerns” (Gatton 
College) was another comment made, as was the view that we have to be teaching students about 
Indigenous Australian issues “if  we say we are going to be fa ir  dinkum about a multicultural 
society, socialjustice and equity” (SocialSciences). Several respondents suggested that this kind 
of teaching should be happening from primary school on. “I  think in our national culture there’s  
a big black spot in our subconscious, and it’s better to be illuminated ” (Social Sciences). A 
more specific response came from the lecturer who said, “particularly in a fairly redneck state 
like Queenslandj i t ’s important because it’s an issue that’s not going to go away” (Physical 
Sciences and Engineering).
Nearly as many respondents said that it was important to be including Indigenous Australian 
content at the University because an Indigenous Australian perspective should be reflected in the 
institution. There was general agreement among this group that universities, as Western 
institutions, have not presented non-Westem views and traditions. Most o f this concern about 
perspectives came from the Social Sciences and Humanities, but there was some concern shown 
by the Health Sciences, too. Lecturers who taught in areas where their students would eventually 
work with Indigenous Australian people were particularly concerned. “There needs to be an 
understanding by mainstream culture o f  Indigenous Australian perspectives and culture” 
(Social Sciences) was one relevant statement. “We need greater understanding about current 
thinking other than the dominant European view” (Humanities) was a similar view. Within this 
category was a subsidiary concern that Indigenous Australian people should be presenting their 
own perspectives, rather than having them delivered by non-Indigenous Australian people. The 
belief that we need “to get the views and knowledge o f  Indigenous Australian people B Y  
Indigenous Australian people” (Humanities) was the opinion o f some, and others felt that “a 
lot o f  subjects are Aboriginal in name but don’t offer Aboriginal perspectives” (Health 
Sciences). The challenge that the University faces in offering the world views of other cultures 
is one that demands to be taken up.
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Twenty-nine respondents said that Indigenous Australian issues concerned all Australians, were 
really an Australian concern, and so should naturally be part of what happens at the University. 
“To go through life without encountering issues o f  national culture is pitifu l” (Physical 
Sciences) was an example of this position. Other gave views like “It would be like leaving out 
a whole part o f  history or a part o f  the population” (Social Sciences), or similarly “I  think that 
Aboriginal people are part o f  our Australian community and the more we know the better... 
it's o f  such importance that all Australians should be aware o f  the Aboriginal community. IPs 
terribly hard fo r  non-Aboriginal people to understand, but the more we try the better it is” 
(Biological Sciences). This is a recognition o f the necessity for inclusion rather than omission; 
the view that what is taught has left out a significant proportion of the Australian population. 
Awareness corresponds with the International Year of Tolerance, and public awareness campaigns 
to  raise people’s consciousness about diversity and multiculturalism. “We mightn’t like the 
history, but it’s there!” (Physical Sciences and Engineering) exclaimed one member o f teaching 
stafl; and another spoke to all Australians when he said, “We all need to unshackle ourselves o f  
colonialism. We’re all implicated in Aboriginality” (Social Sciences) .
Twenty-one respondents specifically said that Indigenous Australian content should be included 
because it is a responsibility o f the University to do so. This view reflected the opinion that 
universities have a special responsibility to raise issues concerning Indigenous Australian people: 
“I t ’s the ONLY setting in the country where issues can be discussed openly with academic 
depth and rigour” (Social Sciences). “Universities exist as a place where knowledge is 
preserved and protected” (Humanities) stated another member o f teaching staff.
Sixteen respondents felt that Indigenous Australian issues should be addressed at the University 
to  open the minds o f students and staff Several respondents mentioned the overall privileged 
nature of students at the University, and one suggested that it was important to raise issues that 
“aren’t ju st fo r  students raised at private schools” (Biological Sciences). An interesting 
personal reflection was offered by a lecturer who felt he had personally benefitted from learning 
about Indigenous Australian issues. He said, “I was brought up as a pretty ordinary scientist 
I ’m aware I  have scientific blinkers on, but now I ’m more interested in removing the 
blinkers” (Biological Sciences). One respondent suggested that until Aboriginal people are 
considered as a natural part o f the human landscape, there will be little human understanding, 
implying that the inclusion o f Indigenous Australian content in courses should be naturally 
considered part o f what is normally taught about the Australian context (Biological Sciences).
Nine responses came from lecturers who felt the University would have to offer Indigenous 
Australian content to respond to pressures from the community. In some cases, this was 
considered a natural and generally positive shift, as it was for the lecturer who said, “For the Uni 
to be responsive to community needs it needs to keep up” (Humanities). This was even more 
strongly stated by the respondent who said, “The current level o f  discussion is so slight that it 
almost doesn’t exist We’re in a foolish position, and a shameful on e ... to our peril and to our 
international shame” (Humanities). For others, this was negative, as it was for the respondent 
who said, “I  guess somebody has to do the politically correct s tu ff  ’ (Health Sciences).
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Seven respondents said that Indigenous Australian issues were important, but just as one o f many 
issues and cultural groups whose ideas need to be reflected. There was some feeling on the part 
o f this group that Indigenous Australian issues should not get air play beyond that o f other non- 
Anglo groups. On the other hand, a few respondents felt uncomfortable about the emphasis placed 
on overseas students, rather than on Indigenous Australian issues. “People are talking about 
internationalising programs!” (Gatton College) exclaimed one lecturer, shaking his head.
Only four respondents felt it was not the University’s responsibility to have to address Indigenous 
Australian issues at all. This small group appeared concerned about political correctness or a 
political agenda in teaching Indigenous Australian content. “I f  you mean towing a certain 
political line, ” said one, “then I  would disapprove. It's not the place o f a University, in my 
opinion, to tell people what opinions they should have” (Biological Sciences). Another more 
specifically identified the University’s agenda to represent Western thought: “I  don’t really fee l 
it’s important in the Sciences. You enrol fo r the Western scientific viewpoint It would be like 
teaching creation theory in Science” (Biological Sciences).
Eleven respondents gave answers that did not easily fit into any o f the foregoing themes. Some 
were responding more to whether Indigenous Australian students should be at the University, and 
a few said they could not answer the question.
The question did, however, raise an interesting debate about whether Indigenous Australian 
studies should be compulsory for all students at the University. Without prompting, many 
respondents entered into the discourse. Some felt that it should indeed be mandatory for all 
students to take a course in Indigenous Australian cultures. “I t’s got to come in at curriculum 
level” (Biological Sciences) said one respondent, and another said, “I  think it’s good. There’s 
a tremendous bias at the University (Health Sciences) though the majority o f people who 
brought this up felt that although Indigenous Australian studies were important, they could not 
be made compulsory. “People can be antagonised by the pressing o f Indigenous Australian 
issues. We can’t compel students to learn ” (Health Sciences) said one lecturer, while another 
agreed, saying “The community at large has been pushing the idea that all people should have 
Aboriginal knowledge. Ifin d  that thought a challenge... I ’ve tried to listen to the issues but 
I  fin d  it difficult to separate the culture from the political pushing o f the issues” (Physical 
Sciences and Engineering). Some people referred to New Zealand, where Maori Studies is an 
integral part o f the tertiary curriculum. There was mixed feeling about whether this was a good 
or a bad thing.
For those who felt that it was important to be teaching about Indigenous Australian issues at the 
University, the challenge raised by one lecturer resonates: “There’s going to be a long struggle 
to come to grips with how a white university will come to grips with an Aboriginal culture” 
(Social Sciences).
4.8 Responses of Non-Indigenous Students to Indigenous A ustralian C ontent
Responses to Question # 9: How do you think your non-Indigenous students respond to topics 
that involve Indigenous Australian issues?
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One hundred and one respondents answered this question. The other 150 respondents could not 
answer it, as they had never taught Indigenous Australian content in their classes.
Table 6 only shows those who responded to this question, and found it applicable to them (i.e. 
they have taught Indigenous Australian content). The percentages are worked out in relation to 
the total 101 lecturers who responded to the question.
TABLE 6: Non-Indigenous Responses to Indigenous A ustralian Topics
How do your non-Indigenous 
students respond to Indigenous 
Australian topics?
Num ber of 
responses
%
Positive response 45 44.6
A range o f responses 34 33.6
No particular response 9 8.9
With ignorance - ‘surprised’ 6 5.9
Mixed feelings 3 3
Negative response 2 2
Other 2 2
Total 101 100
Forty-five respondents said their non-Indigenous students responded positively to Indigenous 
Australian issues discussed in class. A few were surprised by this, expecting a more mixed 
reception. One received a thank-you note from students for covering the Mabo decision in her 
class (Humanities). Others said that their students were fascinated, and that they considered it 
“exotic” (Humanities). One lecturer suggested the way in which she helped elicit that positive 
response. She said they were receptive and responded well because “I  butter them up and don't 
challenge paradigms too early. Fm non-confrontationist” (Social Sciences). Others, however, 
worried about the positive nature o f their students’ responses, and sometimes felt that it meant 
that they were accepting things without thinking. (T fear that being politically correct may have 
gone overboard” (Social Sciences) and “They're idealised and romanticised I  regard it as 
suspect fo r  white students to be always politically correct”(Humanities) were views expressed 
several times. Nonetheless, students seem to be responding positively to Aboriginal and Torres 
Strait Island content in the curriculum, and are often open-minded and positive about this 
material. Five lecturers specifically mentioned the fact that the visiting American students seemed 
particularly interested in this content. Most lecturers who answered this way, were pleased to 
have been able to raise their students’ consciousness, and considered it positive when “it comes 
as apoliticalAdeological shock to them that there is an organised, articulate voice to the 4th 
World movement It's  a different way o f understanding the world” (Social Sciences).
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Thirty-four lecturers said that within their classes there had been a range o f responses to  the 
Indigenous Australian content they had presented, with both negative and positive responses 
expressed. One explained that in her class some students are really interested and others are 
“oggro - very resistant” (Social Sciences). She went on to explain her concern that some 
students had developed “an incredible inability to speak about things'* they did not feel they had 
the right to speak about, as non-Indigenous Australian students. She said that the ‘aggro* students 
presented the attitude that too much was being done for Indigenous Australian people. Another 
lecturer said student attitudes in her class ranged “from  indifference to enthusiasm" (Social 
Sciences). Several explained this variation in responses. One lecturer said his students* responses 
were “usually alright but sometimes with gross issues o f racism and lack o f understanding. 
The same prejudices as the North Queensland population" (Health Sciences), the same view 
presented by the lecturer who said, “In any group you 're going to fin d  interested' sympathetic 
people but it's too much to assume, in a society where Indigenous Australian people are two 
percent o f the population, that everybody is going to be fascinated. I t may be lamentable, but 
it's true" (Health Sciences).
The view, that students are just “a snatch o f the general population” (Gatton College) explains 
the range of views in the classroom, and it would be unrealistic to expect all students to respond 
positively. One lecturer seemed unaware o f his own attitudes when he said that although most of 
students are fairly open-minded, “They do tease a PNG student in a derogatory w ay... but it's  
friendly” (Physical Sciences and Engineering). One concerned lecturer felt that although some 
responses to material were positive, the students in his department could be racist, and had had 
to be reprimanded earlier in the year for a racist incident against Asian students (Physical Sciences 
and Engineering).
Nine lecturers said that they had noticed no particular response to the material when it was 
presented. Those who said this were occasionally frustrated about it: “Boredom, as with 
everything" (SocialSciences), said one lecturer, “they don't bat an eyelid" (Health Sciences) 
said another, echoed by a lecturer who said, “they don 't react strongly either way. They seem  
neutral about it” (Social Sciences). In this last example, the lecturer added that his classes had 
between 300 and 350 students per lecture. It may be impossible to gauge students* responses in 
lectures that large. Some seemed to suggest that students (and perhaps the general population) 
have become desensitised to certain issues.
Six lecturers specifically said that their students came to the classes with ignorance or 
misinformation, and that when presented with Indigenous Australian content, they reacted with 
surprise, disbelief and sometimes shock. This could generally be considered ‘positive* in that the 
classes had opened students’ eyes, but it was the lack of basic information that struck the 
lecturers. That “they haven't thought too much about the issues” (Social Sciences) was 
something that surprised one lecturer. Someone else suggested that the level o f ignorance was 
worrying. He remarked that although his students had a certain amount o f academic knowledge 
about Indigenous Australian issues, students were still “stunned by the oral histories they heard 
at a conference” (Social Sciences). Some students are “very interested, but also simplistic in  
their views" (Social Sciences). Another lecturer said that although some students were negative, 
and had entrenched attitudes, “most are positive and surprised... and once they learn they later
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confess to their ignorance” (Health Sciences), suggesting that students have a limited 
knowledge o f Aboriginal and Torres Strait Island issues, which the University could help remedy.
A few students came to classes with mixed feelings about Indigenous Australian issues, which 
lecturers saw as an opportunity to raise their consciousness. Most o f the respondents who spoke 
o f  their students’ ambivalence discussed ways in which their teaching overcame potentially 
negative responses. One lecturer, who brought Indigenous Australian people into the classroom 
as guest lecturers, said, “i f  issues are talked about by Indigenous Australian people, or with 
knowledge and a bit o f understanding, students respond very positively. I f i t ’s ju s t reiterating 
the old s tu ff it has little impact” (Health Sciences). Someone else said that she has “been 
conscious o f  the need to tread warily so non-Indigenous students don’t fe e l Aboriginal 
students are getting advantages” (Biological Sciences). Some of these approaches to presenting 
students with Indigenous Australian issues seem to make the difference between a negative and 
a positive response, and currently seem to depend on the individual orientation o f the lecturer. 
One respondent worried that the more mature students really like the double lecture that is given 
on Indigenous Australian issues, but first year students have more problems. “In one session, 
sometimes all it does is get the prejudices out” (Social Sciences), he said.
Only two lecturers said they had only ever got a negative response from their students when 
presenting content on Indigenous Australian issues to their classes. One said that “students are 
uncomfortable. They have a knee jerk, moral reaction” (Social Sciences). Another lecturer, 
though, repeated the concern that students were saturated, by saying that his students “almost 
shut down. They’ve heard it so much. I t’s the same fear I  have with feminism; that students 
say ‘well, I  already know that’” (Social Sciences).
4.9 Responses of Indigenous Australian Students to Indigenous Australian Content
Response to Question # 10: What about any Indigenous Australian students you have had? How 
do you think they have responded to your discussions o f Indigenous Australian issues?
One hundred and forty seven (58.6 %) respondents said they knew of Indigenous Australian 
students who had been in their classes. Sixty-five respondents teach Indigenous Australian content 
in their classes, at least occasionally, and have Indigenous Australian students in their classes, and 
of these, 60 responded to this question. Table 7 shows the responses o f the 60 lecturers who were 
able to answer the question, having had Indigenous Australian students in their classes, and having 
taught Indigenous Australian content.
Those who did not respond to the question, or who said it was inapplicable to them, felt that they 
had had too few Indigenous Australian students (often only one or two) to be able to generalise, 
or they did not teach Indigenous Australian content in their classes. The small number of 
responses to this question, in comparison to the question asking for non-Indigenous students* 
responses, reflects the small number of Indigenous Australian students at the University, the fact 
that they cannot always easily be identified, and also possibly that Indigenous Australian students 
are not asked for feedback about ways in which Indigenous Australian content is being taught by 
their lecturers. There does appear to be more knowledge of the attitudes of non-Indigenous
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TABLE 7: Responses of Indigenous Students to Indigenous Australian Content
How do your Indigenous Australian students respond 
to Indigenous Australian issues in class?
Number of 
responses
%
Positive responses 25 41.7
Don’t know 18 30
A range o f responses 13 21.7
Negative responses 3 5
Mixed feelings 1 1.6
Total 60 100
students. Additionally, it is hard to gauge the accuracy of responses to this question, to determine 
whether lecturers have ‘got it right* when they speculate about the responses o f their Indigenous 
Australian students, or whether some of these responses are just guesses.
Twenty-five (41.7%) o f these respondents said they had received positive responses from their 
Indigenous Australian students when they had taught Indigenous Australian content in class. 
Some o f those who said this specifically mentioned that their Indigenous Australian students had 
appreciated the opportunity to contribute to the class when Indigenous Australian issues were 
being discussed. “One o f  the achievements o f  my courses is that ATSI students get the chance 
to talk about white issues from  an Aboriginal viewpoint” (Humanities) said one, and another 
agreed with this by saying, “I ’ve tried to give them the chance to speak out as experts on the 
text, and they’ve reacted very well” (Humanities). Others suggested that their Indigenous 
Australian students felt positively about the material because it helped them understand their own 
background and issues. “Sometimes they themselves haven’t had the knowledge” (Humanities) 
said one lecturer, who went on to say that an Indigenous Australian student o f his ‘went off on 
his own quest* after taking his course. They’re “glad to gain the knowledge they haven’t  been 
aware o f  ’ (Social Sciences) said another, echoed by a respondent who said, “Many Aboriginal 
people don’t have a great understanding o f  their own culture, so are happy with ju s t the 
visibility o f  their issues” (Health Sciences). Others said their Indigenous Australian students 
simply seemed to feel positively that anything at all was being said about their culture. “M ost say 
it’s a valuable experience to see what’s happening on a global scale. It makes them fe e l less 
minoritised and part o f  a global phenomenon” (Social Sciences) said one respondent, while 
another felt that his Indigenous Australian students were “generally accepting o f  the need to 
address the information even i f  they are concerned with the way it is brought up” (Gatton 
College). These lecturers felt good about knowing that their Indigenous Australian students were 
reacting positively, and one said, with pride, that one of his Indigenous Australian students had 
said he had “a blackfella heart” (Social Sciences).
Eighteen (30%) of those who answered this question said they did not know how their Indigenous 
Australian students responded to the teaching of Indigenous Australian issues in their classes. This
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may again suggest that feedback is not being sought from the very people who are being 
discussed. In some cases, it is simply that the lecturer has not asked, as in the respondent who said 
he has had “no complaints, so I  assume there have been no problems ” (Humanities), or the 
lecturer who more bluntly said, “I  haven't had any feedback, and I  haven't sought it"  
(Humanities). In some other cases, there has been a conscious decision not to identify or single 
out Indigenous Australian students. This was repeated several times, by respondents who stated, 
as this lecturer did, that “I'm  very careful not to identify people as different They don 't want 
to attract attention" (Health Sciences). When asked about his Indigenous Australian students* 
responses to what he had been teaching, one lecturer said, “I  don't know. I  don't even fin d  this 
interesting”.
Thirteen (21.7%) o f those who responded to this question said that they had noticed a range o f 
responses from their Indigenous Australian students. Some respondents recognised the diversity 
of opinions which had been presented by their Aboriginal and Torres Strait Island students. For 
instance, while some students in the class had felt positively about material presented, others had 
questioned whether non-Indigenous people have the right to teach the information (Humanities). 
In one class, a group o f Aboriginal students got upset listening to an Aboriginal guest speaker, 
feeling that what had been said was inappropriate for a mixed audience (Social Sciences). Some 
students resented “becoming curios" (Social Sciences) while others liked having questions asked 
o f them. And some lecturers gave more specific examples o f classes where some Indigenous 
Australian students were very political and “got on peoples' nerves" (Health Sciences) while 
others have ‘positively’ given examples to illustrate what was being said.
Only three (5%) respondents indicated that their Indigenous Australian students had only shown 
negative responses to being taught Indigenous Australian content in class. The reasons for their 
negativity are worth examining, and some of these had already been reflected in those who said 
their students had a range of responses, both positive and negative. The primary reason for 
negativity revolved around the issue o f ownership o f knowledge. There is acknowledged feeling 
by some lecturers that their students resent Indigenous Australian information being taught by 
non-Indigenous people. “It's inappropriate fo r  a white woman to raise some information” 
(Gatton College) recognised one lecturer, a statement another lecturer backed up when he said, 
“When non-Indigenous people presented the information, they really resented it" (Social 
Sciences). Someone else noted that “They react with body language against people talking 
about their culture" (Humanities). The other reason given for negativity was anger. One lecturer 
said his sessions on Indigenous Australian issues were agonising for Indigenous Australian 
students. “ They respond too closely. They're too fu ll o f anger” (Humanities) he said, implying 
that this clouded their objective response to the information. Another interpreted it as negative 
feedback when an Indigenous Australian student was “quite aggressive to another student, biting 
the student's head o f f '  (Humanities).
Only one lecturer (1.6%) said Indigenous Australian students themselves had mixed feelings; had 
both appreciated the material and also resented it. One student had “enjoyed the reading and 
found  it affirming, but also worried that other students might set him up as an expert" 
(Humanities).
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4.10 Indigenous Australian Perspectives
Response to Question #11: Do you think there is such a thing as an Aboriginal perspective in 
your field?
The aim o f this question was to find out whether teaching staff had thought about perspectives 
other than the non-Indigenous perspective, and whether there was such a thing as another 
perspective in their field. It was believed that this might be significant in examining the ways 
Indigenous Australian issues could be approached in their teaching. Although a yes/no response 
was all that was required, many lecturers also commented on the question. Figure 5 indicates the 
responses.
Dont know 
8.8%
No answer given 
5.2%
No
44.6%
Yes
41.4%
FIGURE 5: Belief in Indigenous Australian Perspectives in Fields
Just slightly more than half of the respondents (44.6%) said that there was no such thing as an 
Indigenous Australian perspective in their field, as far as they were aware.
A surprisingly high percentage o f the teaching staff interviewed (41.4%) did believe there was 
such a thing as an Indigenous Australian perspective in their field.
Nine percent of respondents said that they did not know if such a thing as an Indigenous 
Australian perspective existed in their field, and 5.2% of respondents did not answer the question.
It should be said that people found this a very difficult question to answer, and many needed 
clarification to understand what an Indigenous Australian perspective was. There was some 
confusion between an Indigenous Australian perspective (i.e. an Indigenous Australian world 
view, position or angle on an issue) and Indigenous Australian content (i.e. topics that might
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interest, concern or be about Indigenous Australian people). Once it was clear that lecturers were 
being asked to consider whether Indigenous Australian people might have a particular view o f the 
field, or an aspect of the field, lecturers sometimes revised their answer to respond to the question 
o f perspectives. The very fact that it was so difficult to define an ‘Indigenous Australian 
perspective* suggests that the non-Indigenous perspective is often taken for granted as the only 
one possible.
It should be noted that many o f those who said yes, pointed out that there was more than one 
Indigenous Australian perspective. For some, this term posed a problem: “It seems to ju st be an 
opening for platitudinous generalisations. I  can’t imagine what an Indigenous Australian 
perspective would be It’s too diverse” (Humanities). For others, it presented a difficulty in how 
and what to teach, as it did for the lecturer who said, “Vm not sure in my own mind what 
should be taught about Aborigines. It kind o f irritates me to hear even Aborigines represent 
all Aborigines” (Social Sciences) and the respondent who said, “I  would have thought it*s 
putting a difficult construct on Aborigines to say theress ONE perspective” (Social Sciences). 
Nonetheless, these lecturers all perceived that at least one specifically Indigenous Australian 
perspective does exist, although one lecturer wondered whether it should be focussed on, when 
she said, ‘‘what grieves me is that the political approach actually causes dissention. It makes 
out that there is such a difference that we can’t even meet” (Health Sciences).
Others who said that there was such a thing as an Indigenous Australian perspective (or probably 
was, though some could not identify it), then expanded on their answers by saying it was not 
given much credibility in their field. “Yes” said one lecturer, “but it may not be considered valid 
as a scientific objective discipline It’s more of a spiritual thing” (Biological Sciences). “It’s 
a very quiet voice” (Humanities) lamented another respondent. Some lecturers felt that their 
fields or departments had been slow in acknowledging an Indigenous Australian voice, or certainly 
did not make it very visible. It may possibly exist, thought one respondent “but it’s certainly not 
developed in the literature” (Social Sciences). There was also the occasional recognition that 
the field was criticised by Indigenous Australian people for having “white middle class attitudes” 
(Social Sciences) or that a field had been “dominated by the Anglo-Saxon world” (Social 
Sciences).
An interesting observation was that although some respondents started out saying there was no 
such thing as an Indigenous Australian perspective in their field, they proceeded to give an 
example of one, and sometimes revised their answers as they talked the question through. This 
may indicate that it was a new idea for many respondents; that they had not thought about it 
before and only in discussing it did they think about the possibility. For example, one lecturer 
confidently stated that there was no Indigenous Australian perspective in his field, and then went 
on to discuss the fact that “different people from different cultures may approach technology 
differently” (Physical Sciences). Others said things like “No, I don’t know about Aboriginal 
economy, although I  suppose Noel Pearson has an economic perspective” (Social Sciences) 
or “Not really, other than the fact that Indigenous Australian people look at property as a 
resource” (Gatton College).
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Additionally, a few of the examples given of Indigenous Australian perspectives were problematic, 
and exposed instead a non-Indigenous perspective about Indigenous Australian people. For 
example, one respondent expressed the belief that there was indeed an Indigenous Australian 
perspective in her field. It was that “they have a low value o f... health and a low interest in 
learning about... health. Their perspectives are no different from  others from  the same socio- 
economic status, though their access to care might be better” (Health Sciences). The example 
she used to explain an Indigenous Australian perspective gave her own opinion instead. This raises 
complex questions about how Indigenous Australian perspectives can and should be expressed 
in lectures and tutorials, and who should present them. As another lecturer said, with concern, 
“Not everyone who speaks by [sic] and fo r  Aborigines is Aboriginal” (Social Sciences).
The staff in the Physical Sciences and Engineering group stood out as mostly believing there was 
no such thing as an Indigenous Australian perspective in their disciplines. Only three out o f 33 
respondents believed that there was an Indigenous Australian perspective in their field. “In the 
Sciences, you don't think like that” said one lecturer, “Two plus two equals four, not black 
fo u r or white fo u r” (Physical Sciences and Engineering). “We're really basic science and 
pretty much international” (Biological Sciences) said a respondent, restating the belief that the 
Sciences are neutral. Words like ‘culture-free' and ‘monolithic' were used to explain why the 
Sciences could not have an Indigenous Australian perspective. “Science is presented as extracted 
from the real world” (Gatton College) was the view upheld by the lecturer who said, “I'm  afraid 
not It wouldn't be Physics i f  there were, because the test o f  all truth is experiment We can 
have great respectfor Aboriginal people, but it has nothing to do with Physics, any more than 
Astrophysics would include Astrology” (Physical Sciences and Engineering). This view 
cropped up in a few other disciplines as well, by lecturers who suggested, not always agreeing that 
it was right, that their fields by definition could not include an Indigenous Australian perspective. 
“Things that are called Philosophy in other cultures are actually closer to fo lk  lore or religion. 
The term *Philosophy ' means it can be critically analysed, and this may not be the right time 
in history to treat Indigenous Australian ideas as such” (Humanities).
Finally, some respondents said that the specific reason they thought there were not Indigenous 
Australian perspectives in their field, was because they had not yet been allowed to develop. “I f  
there is such a thing” was one response, “there haven't been enough Aboriginal psychologists 
to develop it” (SocialSciences). Aboriginal people have not “worked their way through major 
companies” (Gatton College), said another, to explain why Indigenous Australian perspectives 
did not appear to him to exist, an opinion repeated by someone else, who said, “I  don't know o f  
any Aboriginal people practising in Australia, and you have to have an understanding o f  the 
fie ld  before you have a perspective” (Biological Sciences). There is some feeling that an 
Indigenous Australian perspective which is also an academic perspective has yet to develop, and 
that what might exist instead, is merely “sentimental values and culture” (Social Sciences). 
There is some recognition that the University is truly an institution with Western values, and 
therefore could not easily accommodate the idea o f Indigenous Australian perspectives. “Our 
course is based on Westernised values” was one explanation. “I  dare say there would be a 
contrast between Indigenous Australian peoples' values and Westernised values, but it's a bit 
airy fa iry” (Gatton College).
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4.11 The Inclusion of Indigenous A ustralian Perspectives
Response to Question # 12: Do you attempt to reflect an Indigenous Australian perspective in 
your lectures or classes?
One hundred and eight respondents (72.1 %) said they did not attempt to include an Indigenous 
Australian perspective in their teaching, 58 respondents (23.1%) said they did attempt to, and 12 
respondents (4.8%) did not answer the question {Figure 6).
FIGURE 6: Indigenous Australian Perspectives Offered in Lectures
Although this question simply asked for a yes/no response, it provoked some respondents to 
comment on whether it was necessary that Aboriginal and Torres Strait Island people be the ones 
to teach Indigenous Australian content (i.e. to offer their own perspectives). Some felt strongly 
that they, as non-Indigenous people, could include an Indigenous Australian perspective, like the 
respondent who said, “I t’s like saying you can’t write about Medieval history because you  
don’t live in Medieval England” (Humanities). Others used this opportunity to say it was an 
impossible question because “I  don’t represent any perspective other than my own” 
(Humanities) or because they would not feel they had the right to offer an Indigenous Australian 
perspective (Health Sciences). Another clarified the difference between teaching Indigenous 
Australian content and teaching an Indigenous Australian perspective when he said, “What we 
would do would be Aboriginal issues from  a white perspective” (Gatton College). This may 
partially explain why, although 44.1%. of all respondents said they did teach Indigenous Australian 
issues in their classes at least sometimes, only 23.1% said they teach an Indigenous Australian 
perspective.
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A very few respondents made a special point of saying they were philosophically opposed to 
offering an Indigenous Australian perspective at the University. Some did not elaborate, like the 
lecturer who said simply, “Philosophically, I  don’t think we should” (SocialSciences). Others 
offered more explanation: “It does ‘narc’ me that we’re supposed to be teaching Indigenous 
Australian history, but they don’t have to include us” (Humanities). This lecturer went on to 
say that she felt there were some areas where ‘other’ viewpoints (she gave the example of 
feminism) simply don’t fit in. Others once again claimed neutrality. “I t’s not a mission o f  this 
course to offer any particular perspective This is UQ. We do it inclusively” (Health Sciences).
4.12 Ways of Including Indigenous Australian Perspectives
Response to Question # 13: How do you attempt to include Indigenous Australian perspectives?
Of the 58 teaching staff who said they did attempt to cover Indigenous Australian perspectives 
in their teaching, the following methods of doing so were given (Table 8). Some respondents gave 
more than one answer to this question, indicating they do a variety of things to offer an 
Indigenous Australian perspective to their students.
TABLE 8: W ays of Including Indigenous Australian Perspectives in Teaching
How do you attem pt to include 
Indigenous Australian  
perspectives?
Num ber of 
responses
%
Indigenous Australian perspectives 
discussed by lecturer
31 37.8
Use o f Indigenous Australian guest 
speakers
30 36.6
Indigenous Australian 
authors/films included on reading 
lists
11 13.4
Assignments-students asked to 
explore Indigenous Australian 
perspectives
6 7.3
Indigenous Australian students 
encouraged to speak out
4 4.9
Total 82 100
The most common way lecturers are including Indigenous Australian perspectives is by discussing 
them with their classes. This involves the lecturer presenting an Indigenous Australian perspective 
on an issue, or allowing their class to explore the idea of multiple perspectives. Some feel that it 
is important simply to “acknowledge that the perspectives exist” (Social Sciences) or to discuss 
“Aboriginal perspectives as one o f  the theoretical frameworks that might exist” (Social
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Sciences). Others raise the issue of Indigenous Australian perspectives and ask their students 
“how to read the voices in texts they are studying” (Humanities). More specifically, some 
lecturers talk about Indigenous Australian perspectives when particular topics are being discussed. 
One respondent talks “about concepts o f ownership, which are almost nonexistent fo r  
Aborigines. We’re looking at things from  their customary point o f view” (Humanities). One 
lecturer found he could allow students to imagine what it would be like to see things through 
Aboriginal eyes. “I t’s much more effective than being m ilitant” (Social Sciences), he felt. One 
lecturer uses an article he himself has written on the controversy o f multiple perspectives, in order 
to bring the topic up in class (Humanities), whereas another thinks the job is carried out 
successfully by a non-Indigenous Australian lawyer they invite in, who “presents both sides very 
well” (Physical Sciences and Engineering). Some lecturers, unsolicited, gave their credentials 
for teaching Indigenous Australian perspectives by handing over their resume, or mentioning the 
experience they had working with Indigenous Australian people.
Nearly as many lecturers use Indigenous Australian guest speakers to present Indigenous 
Australian perspectives in their classes. One respondent stated the reason for this clearly, saying, 
“When there are things we can’t teach, we must get the custodians o f the knowledge” (Social 
Sciences). When there was an Indigenous Australian person available within the University, or 
within a particular department, it was likely that they would be asked to present the session on 
Indigenous Australian issues, whenever possible. This situation, however, is rare. The only 
Indigenous Australian lecturers employed at the University are in the English Department, within 
the Medical School in the Indigenous Primary Health Care Unit, and in the Aboriginal and Torres 
Strait Islander Studies Unit. Although the Social Work and Social Policy department once had 
an Indigenous Australian member of staff, she is no longer with them. Several felt this absence 
strongly, and said, “We need to have an Aboriginal person on sta ff” (Social Sciences), or “My 
feeling  is that people would love to have Aboriginal staff, i f  they knew where to fin d  them ” 
(Humanities). This is clearly an issue worthy of more consideration. Nonetheless, guest speakers 
are fairly often used to represent Indigenous Australian perspectives, when people know where 
to find them. Some lecturers also use field trips (e.g. to an emu farm at Cherbourg, or to the bora 
rings on Bribie Island) when they want their students to have first hand experience.
Some lecturers feel that the best way to present an Indigenous Australian viewpoint is to offer 
students readings by Indigenous Australian people, or films that allow Indigenous Australian 
people to speak for themselves. A few members of staff said they would like to do more o f this, 
but “i t ’s hard to fin d  Aboriginal writings” (Social Sciences). A few others mentioned their 
neglect o f Torres Strait Island writers. This matter comes up again later (see Section 4.20), when 
specific questions regarding resources were asked.
Several lecturers found that giving students assignments or tasks was the best way to allow them 
to explore Indigenous Australian perspectives. For example, one lecturer asks her first year 
students to “Look at health and well being from  an Indigenous Australian perspective. We 
don’t te ll them; the students explore that ” (Health Sciences). A few departments place students 
in Aboriginal or Torres Strait Island organisations as part of their work experience. One lecturer 
gives her students an assignment to interview someone and “fin d  out from  an Aboriginal person 
what life is like fo r  them ” (Social Sciences).
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Finally, some lecturers found it useful, in providing students with an Indigenous Australian 
perspective, to allow Indigenous Australian students in the class to speak out. One lecturer 
mentioned an Indigenous Australian student who voluntarily gave a lecture and a tutorial on “his 
way o f looking at things” (Social Sciences) and had found that to be very successful. As was 
mentioned in a previous question, there is some concern that Indigenous Australian students may 
be pressured to be the spokesperson for all Indigenous Australian people, but when students are 
willing, this involvement seems to be of great benefit to the class.
4.13 Assessing Students on Indigenous Australian Issues
Response to Question # 14: Is there an option within your assessment items fo r students to 
explore Indigenous Australian issues?
Respondents were asked whether they gave students assignments or exam questions that assessed 
their comprehension o f Indigenous Australian knowledge they had been taught in class, or 
whether students could choose options that allowed them to look at Indigenous Australian issues 
in their assignments even if they had not been covered in class (Figure 7).
No answ er given 
4.4%
no
57.8%
yes
37.8%
FIGURE 7: Assessment of Students on Comprehension of Indigenous Australian Issues
A further breakdown is interesting. Of the 79 lecturers who had earlier stated that they included 
Indigenous Australian content in their subjects (see Section 4.4), 70 allowed for the assessment 
o f this material, while nine said the material they teach is not an assessable part o f the course. O f 
the 34 who said they occasionally included Indigenous Australian content in their classes, 12 said 
they assessed this material, and 22 said they did not. O f the 125 who said they did not include 
Indigenous Australian material in their subjects, 11 still said their students could choose an option 
to write an assignment on an Indigenous Australian issue.
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There appears to be some randomness in the way lecturers treat the assessment o f the sections 
o f their courses that deal with Indigenous Australian issues. For instance, it appears that in some 
subjects* sometimes Indigenous Australian topics are covered and assessed, and other years they 
are not. Similarly, some years there might be exam questions, or essay topics assigned, and other 
years there are not. As is true o f the inclusion o f Indigenous Australian content in general, it 
depends on the individual lecturer, and the other content that needs to be taught. Indigenous 
Australian topics are often omitted when other topics become fashionable, or when curriculum 
changes. Indigenous Australian studies are not often a built-in, permanent part o f a course.
Students may sometimes choose to explore Indigenous Australian topics in open assignments. On 
some occasions, an assignment on a specific aspect o f an Indigenous Australian topic is offered 
as one of a number of choices. Other times, students take the opportunity to  use a ‘free* topic to 
explore an aspect o f Indigenous Australian culture that interests them. I f  it makes sense in the 
subjects, lecturers generally allow this. In some cases, lecturers could only remember one or two 
times an assignment had been written on an Indigenous Australian topic in their class, but other 
lecturers said as did this one, that, “in my postgraduate class the majority o f students chose an 
Indigenous Australian topic. There*s a lot o f interest amongst students” (Humanities) and 
“heaps o f students choose to look at Aboriginal Policy” (Social Sciences). One lecturer can 
think o f at least 20 students over the years who have written on ‘Ab originality’ issues, and he has 
kept a file o f these assignments, because they were so absorbing (Biological Sciences). Both 
students and lecturers appear to find it interesting when Indigenous Australian issues are 
investigated in assignments. “It’s fashionable, and attractive to students”(Humanities), stated 
one member o f teaching staff.
Tutorial topics were also mentioned as a way to assess students’ knowledge on Indigenous 
Australian issues. Typically, one tutorial might be set per year, in a few subjects, where it was 
possible to choose an aspect o f the course that involves Indigenous Australian issues. A  few 
students would present that tutorial.
In some cases, assessment o f students’ knowledge about Indigenous Australian materials 
presented in class was compulsory. Occasionally, essay topics were set, but this most often 
occurred in subjects that were part o f the Aboriginal and Torres Strait Island Studies program. 
M ore typically, there might be a question or two on the exam that pertained to what had been 
taught in class. In a few cases it was unclear exactly what kinds o f exam questions were 
considered to be specifically about Indigenous Australian issues. “O f course” said one lecturer, 
sarcastically. “A ll parts o f the course are examinable. But we’re trying to create ethically 
competent practitioners, not to get students to list the Dreamtime stories. But ethics and 
attitudes are examinable” (Health Sciences).
Several examples were offered of specific types of assessment lecturers had found particularly 
interesting or useful. Some o f these included:
•  Going to an Indigenous Australian community organisation to see how it works, and 
then encouraging students to reciprocate by, fo r example, giving a copy o f their work 
to the organisation (Social Sciences)
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•  Going to an Indigenous Australian community to conduct interviews (Humanities)
•  Providing students with clinical experience in Indigenous Australian communities 
(Health Sciences)
•  Designing a real and usable project fo r an Indigenous Australian community (Social 
Sciences)
•  Negotiating a topic with an Indigenous Australian student, that allows them to look at 
Indigenous Australian culture, in an Indigenous Australian way (Humanities)
As would be expected, assessment of Indigenous Australian content was more common in the 
Humanities and in the Social Sciences.
4.14 Awareness of Indigenous A ustralian Students in the Classroom
Responses to Question # 15: Are you aware o f whether you’ve ever had Aboriginal or Torres 
Strait Island students in your classes?
Because lecturers, particularly with large classes, might not know whether they had had 
Indigenous Australian students in their classes, this question was seeking an awareness o f 
Indigenous Australian students rather than for actual numbers. Figure 8 details the responses. 
Those who were aware that they had taught Indigenous Australian students were then asked 
further questions about how they felt those students had done academically.
701---------------------------------------------------------------------------------------------------------
No answer given yes no dont know
FIGURE 8: Awareness of Indigenous Australian Students in Classes
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Many respondents were interested in pursuing the question, and were curious to get more 
information about the actual number of Indigenous Australian students who had come through 
their classes and departments.
A common response to this question was that it was difficult, in undergraduate lectures, to know 
if there had been Indigenous Australian students present. Lectures can be very large, in some 
cases 300 students or more per lecture. There was mixed feeling about whether Indigenous 
Australian students should be identified for lecturers, so that they could be offered extra 
assistance. It seemed easier to identify Indigenous Australian students (or have them identify 
themselves) in advanced or postgraduate subjects, or in tutorials where a more personal 
relationship with students is possible.
The most common elaboration on this question was that “It ’s kind o f  hard to know by looks** 
(Humanities). There is a level of awareness throughout the University that ‘ Aboriginally’ is not 
identifiable through skin colour, although this causes some people confusion and even irritation. 
“IPs a pretty rare event to have a pure bred Aboriginal [in class]. My wife says it*s not that 
easy to see that they're differentfrom other people” (Physical Sciences and Engineering) was 
the response of one lecturer who had not met many Indigenous Australian people. Another 
logically said that he does not know who an Indigenous Australian student is “unless a student 
has announced it, or unless it*s part o f  a selection process” (Health Sciences). This is 
undoubtedly true, particularly in large classes, but was expressed poorly by the lecturer who said 
there had not been many Indigenous Australian students in his department. “I*m not aware o f  
them ” he said, “Id on 't ask, Hey, is that an Abo over thereV” (Gatton College).
This question of whether students should be identified provoked concerns amongst some 
respondents, one of whom debated whether he should encourage Indigenous Australian students 
to identify themselves. “But I  don *t like to shame students ou t” (Social Sciences) was his 
dilemma. This apprehension was echoed by the respondent who said she had only had one 
Indigenous Australian student she was sure of. “They haven't identified themselves. Do they 
want to?” (Social Sciences) she wondered. Another used this opportunity to express his 
grievances over this issue, when he asked, “I don *t know what Aborigines are in modern 
Australia. Do you mean black? Isn't it a racist question? I  should be able to call myself 
Aborigine i f  I  identify” (Biological Sciences). Yet more confusion was verbalised by the lecturer 
who said, “One student was sent to us through the ATSI Unit, but I  wouldn't call her 
Aboriginal She had a fairly standard past and fam ily” (Health Sciences). Although most 
respondents were still able to answer the question, they used these responses to explain their lack 
of certainty.
A few respondents stated clearly that they did not want to know who was Indigenous Australian, 
for ethical or philosophical reasons. “I won ’t identify people. I  ju s t won *t do it any more than 
I 'd  count any other race” (Humanities) firmly responded one. Someone else expressed this 
differently when she said, “It wouldn 't impinge on my consciousness. I  don *t see differences 
between people” (Biological Sciences).
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Some respondents used this chance to express their regret that there hadn’t been more Indigenous 
Australian students coming through their courses. Most o f those who answered yes to  the 
question, could count the number o f Indigenous Australian students on their hands, and some 
were remembering just one or two Indigenous Australian students. “They’re very th in  on the 
ground” (Biological Sciences) was the situation declared by many. Some mentioned that 
numbers were slowly increasing, and some that numbers had actually declined. A specific situation 
Of significance might be mentioned here. The Human Movement Studies Department has had no 
Indigenous Australian applicants since 1989, when the Department changed from being under the 
auspices o f the Faculty o f Education to the Faculty of Science.
4.15 Contributions of Indigenous Australian Students
Response to Question # 16: How do you perceive the contributions these Indigenous Australian 
students have made to your classes?
One hundred and twenty-two lecturers felt that they had taught enough Indigenous Australian 
students to be able to answer this question. Thirteen gave multiple responses, which resulted in 
a total o f 135 answers to this question (Table 9).
TABLE 9: Contributions made by Indigenous Australian Students
W hat contributions have your 
Indigenous Australian students 
m ade?
Num ber of 
responses
%
No specific contributions 57 42.2
Offered Indigenous Australian 
perspectives
32 23.7
Good students 25 18.5
Variety o f contributions 17 12.6
Negative contributions 4 3
Total 135 100
Most o f the respondents (42.2%) said that their Indigenous Australian students had made no 
specific contributions to the class that they would relate to being Indigenous Australian. It may 
be that in large classes, no students were likely to make an individual contribution, or that in cases 
where there had only been a few Indigenous Australian students, their individual contributions had 
not been noticed. Lecturers are not always able to develop a personal one-on-one relationship 
with students.
Thirty-two lecturers, however, said that Indigenous Australian students had significantly 
contributed to their classes by offering an Indigenous Australian perspective. One said that their
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mere presence in the class was positive, if they were identified as Aboriginal (Humanities). Others 
said things like they were able to “deconstruct the stereotypes o f  other students, being the word 
from  the horse’s mouth” (SocialSciences). There was a strong feeling that, as one respondent 
said, you “can teach the classes [on Indigenous Australian issues] without them, but i t ’s easier 
with them” (Gatton College) and that their presence means that other students have the chance 
to hear first hand experience. The credibility and authenticity Indigenous Australian students bring 
to the classroom appears to be appreciated by lecturers who are teaching Indigenous Australian 
content in their classes. “It would take me a couple o f  weeks to convince students o f  something 
whereas hearing it gives it a sense o f  urgency” (Social Sciences) was an example o f the value 
lecturers put on their Indigenous Australian students’ contributions.
Some students appear keen to share their knowledge and experiences with other students, and 
when willingly done, this is greatly appreciated. Some students, for example, have been “great 
mentors fo r  other Aboriginal students” (Health Sciences) and some lecturers are hopeful that 
Indigenous Australian students will be “fron t runnerfs] fo r  others to see they can do it” 
(Humanities). However, there is concern on the part of some lecturers that this puts pressure on 
Indigenous Australian students to “be the fount o f  all knowledge, to become the instant experts. 
I  would think i t ’s a burden” (Social Sciences) was one common opinion.
A few other contributions were mentioned by lecturers who felt their Indigenous Australian 
students had offered a specifically Indigenous Australian perspective. One was grateful for his 
students’ feedback when he taught about Indigenous Australian issues: “They help me, drop in, 
tell me what I ’m doing right and wrong” (Gatton College). Another lecturer was pleased to 
have the student in her class because she knew correct protocol. When they had an Indigenous 
Australian guest speaker in, the student had been able to thank her in “a particularly Murri way” 
(Social Sciences) and one lecturer said the contribution his student made was that he had brought 
some dugong meat in to share (Biological Science). All of these lecturers felt that their classes had 
benefited from an Indigenous Australian presence, and one respondent said that Indigenous 
Australian guest lecturers were always happy to see Indigenous Australian students in the classes.
Twenty-five respondents were unable to mention specific contributions, but in remembering their 
Indigenous Australian students had been able to say that they had been good students overall. This 
attitude is of positive value, though most o f these responses were no more detailed than that. 
Some went on to say that none of their students made individual contributions. “I f  they get into 
and through the course, they’re probably good, well selected students” (Physical Sciences and 
Engineering). One lecturer did say he recollects his Indigenous Australian students being 
“confident students who can make their needs known” (Humanities).
Seventeen respondents said the contributions Indigenous Australian students had made to their 
classes were varied, with some being good students and some having less to contribute. “Some 
are quite keen to share their knowledge and others don’t want to be noticed” (Humanities) 
said one lecturer, realistically. “It depends on how confident they are, and how they’re coping” 
(Humanities), another appeared to agree. Two respondents remarked on the fact that there is 
no one Indigenous Australian ‘personality’ or point of view. “They range from  extremely quiet 
to very militant” (Social Sciences) was an observation, while someone else remarked on
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character when she said “One woman was a very good student, another was the rudest person 
I ’ve ever met” (Health Sciences).
Four lecturers used this occasion to express their opinion that their Indigenous Australian students 
had contributed negatively to their classes. One said that his non-Indigenous students had “gotten 
prickly” (Biological Sciences) because they perceived the Indigenous Australian students as 
having advantages (money to buy microscopes). Another lecturer, however, took this chance to 
say “To tell the truth, Aboriginal students are the bane o f my existence They’re so difficult” 
(SocialSciences). She explained her statement by saying that one student was borderline, and 
wouldn’t come to her for help, and another “has problems, is disruptive, argumentative and 
over-sensitive ”.
4.16 Difficulties Experienced by Indigenous A ustralian Students
Responses to Question # 17: Are you aware o f whether they've found anything particularly 
difficult in their studies?
TABLE 10: Difficulties Experienced by Indigenous Australian Students
Are you aware of any difficulties 
Indigenous Australian students 
have had?
Num ber of 
responses
%
Unaware o f any difficulties 32 16.5
Schedules/timetables/institutional
structure
22 11.3
Shyness 21 11
Course content 21 11
‘Cultural’ issues 20 10.3
D on’t know 16 8.2
Literacy/numeracy 16 8.2
Academic skills 16 8.2
Outside commitments 15 7.7
Personal problems 9 4.6
Emotional reactions 3 1.5
Commitments to course 3 1.5
Total 194 100
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Some of the 144 lecturers who had taught enough Indigenous Australian students to feel that they 
could answer this question, gave multiple answers, resulting in 194 responses. Note that 22 o f the 
lecturers who had not considered that they had enough Indigenous Australian students to speak 
about contributions believed that they were, however, able to talk about the difficulties Indigenous 
Australian students had encountered. Similarly, respondents gave more answers to this question 
than the previous one. Lecturers were willing to speak generally about difficulties o f Indigenous 
Australian students, even if they had only ever taught one or two of them. This question provoked 
thoughtful responses, however, and indicates a strong level of concern on the part o f lecturers.
In the analysis o f this question, it was important to remember that the results indicate the 
lecturers’ impressions only, and the difficulties they cite students as having are not necessarily the 
same ones the students themselves would mention.
Thirty-two respondents (16.5 %) said that they were unaware of any difficulties their Indigenous 
Australian students might have had in their studies. Some lecturers were careful to say that this 
does not mean they did not have any, but simply that they were unaware of them. Others said their 
Indigenous Australian students had no more or less difficulties than any other students. “They 
show the same range o f  abilities as shown by assessment ” (Social Sciences) was a common 
view. Again, in very large lectures, it is possible that lecturers do not have the kind o f relationship 
with students which would allow them to know students’ individual circumstances or needs.
Twenty-two respondents (11.3%) said that they had noticed their Indigenous Australian students 
having difficulties with things related to timetables, meeting deadlines and schedules, and adjusting 
to the institutional structures of the University. Some of these lecturers felt that these were 
‘cultural’ difficulties. For instance, a lecturer mentioned a student who was “ a good student, but 
often wouldn’t finish work, and I  couldn’t figure out why. He had more ability than he 
thought he did ” (Humanities). Another said her students had trouble “getting assignments in. 
Their English and their assignments are good, but they got few  in ” (Gatton College). This 
comment was particularly directed at Indigenous Australian students enrolled in an external 
program only offered at Gatton College, and was of special concern to the lecturer who felt it was 
more difficult to support students from afar. Along with the concerns about getting work in on 
time, some lecturers felt that their Indigenous Australian students had other difficulties with 
institutional demands; “doing exams ... the cultural constraints o f  learning in institutions, 
sitting in class, etc. ” (Social Sciences) listed one respondent, whose view was corroborated by 
another who said her students had difficulty with the “transition from  ‘outside’ to an academic 
context, fo r  example with exams, and impersonal subjects” (Social Sciences). Some simply said 
it was difficult for students to adapt, and one felt that this was most difficult for mature-age 
students, one of whom had told his lecturer that he “fe lt a bit uncomfortable in the institution” 
(Humanities).
Twenty-one respondents (11%) felt that their Indigenous Australian students had difficulties 
because o f shyness, or reluctance to speak out. Again, the implication was that this was a cultural 
trait, and that it made it harder for students to get through their years at university. Some lecturers 
mentioned their Indigenous Australian students’ “reticence to speak in tutorials” (Social 
Sciences) and one mentioned a student who was “bright, but has an attitude/shyness problem ”
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(Physical Sciences and Engineering). For these lecturers, the problem is not that Indigenous 
Australian students cannot do the work, but that they do not come forward. Other lecturers saw 
it as a problem that students were too shy to ask for additional help when they needed it. “They 
won't identify themselves as being disadvantaged, so we don't p ick  up problem s in the fir s t 
year until it's too late” (Physical Sciences and Engineering) was a view shared by others. One 
said Indigenous Australian students needed more effective communication with staff; “knowing 
who to approach and how to do it” (Social Sciences) and someone else agreed that her students 
“had difficulty approaching, or even directly looking at lecturers” (Gatton College), “M y 
feeling is a lot don't go beyondfirst year, probably because o f  the structure o f  the course. For 
someone from  a m inority group, it can be im possible” (Social Sciences) sympathised one 
lecturer. Again, this was a problem for external students who seemed reticent to phone in and ask 
for help (Gatton College). One lecturer felt his Indigenous Australian students were “Loathe to 
ask fo r  additional help. They tend to want things given to them on a p la te” (Gatton College). 
Nonetheless, most lecturers felt concerned for their students, and would like them to speak up 
when they are needing extra assistance.
The same number o f respondents mentioned course content as a problem Aboriginal and Torres 
Strait Island students in their classes had been having. Although some respondents pointed out 
that it was not only Indigenous Australian students who had difficulties with subject matter in their 
courses, others tried to provide an explanation. Most commonly referred to was the possibility 
that Indigenous Australian students may come to university with a “slender knowledge base” 
(Social Sciences), particularly if they are accepted through the alternative entry process. One said 
there had been a high failure rate amongst Indigenous Australian students because o f lack o f 
school background. “It's a tough department and there's too much catching up to do” 
(Humanities) thought one lecturer, while another cautioned about alternative entry, saying if 
students have a low entrance score they just will not make it. “Som e leave, or have gone walk 
».about” (Social Sciences) he said. Generally, people believed that secondary schools are 
preparing Indigenous Australian students inadequately, providing a poor background for students. 
A lecturer repeated the view that his Indigenous Australian students had received poor 
educational opportunities when he said there was “background he seem s to be missing because 
he's been educationally disadvantaged” (Physical Sciences and Engineering). It should be said 
that there was a concentration of lecturers in the sciences saying this: there seems to be some 
concern about science education for Indigenous Australian students, in particular.
Twenty respondents (10.3%) felt that their Indigenous Australian students had various problems 
either with the non-Indigenous perspectives represented at university, or with culturally 
inappropriate aspects o f the course. Some lecturers were sympathetic to the struggle o f 
“reconciling two worlds” (Health Sciences). One felt his students had encountered difficulties 
with how things are taught, or “having non-Aboriginalpeople tell them how they're supposed 
to fe e l” (Humanities), or in living far from home and “adjusting to social conditions at the Uni” 
(Health Sciences). A few lecturers pointed out that many ‘country students’ have the same 
problem adjusting. More specific ‘cultural’ adjustments and problems were mentioned by 
individuals, such as difficulties Indigenous Australian students might have with the handling o f 
bones (Biological Sciences), and two lecturers specifically mentioned their students’ struggles 
against racism. One lecturer summed up a general feeling when he said, “It's difficult to say
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whether it’s things connected to racial difference that make people drop out” (Humanities). 
It needs to be said that the ‘cultural’ considerations that affect some students in their years at 
university, also affect and frustrate some lecturers. A few said they felt their Indigenous Australian 
students were too focused, or were only interested in Indigenous Australian issues. “We’re not 
training them to be Aborigines” (Humanities) one complained. A problem another lecturer had 
was different, but she was equally frustrated when she said, “For Islander students the extended 
mourning periods are a real bitch” (Social Sciences).
Sixteen respondents (8.2%) admitted that they simply did not know whether their Indigenoús 
Australian students had encountered difficulties or not. Some were apologetic, and again 
mentioned laige class size. A few said that they did know that Indigenous Australian students had 
dropped out, but did not know why.
Another sixteen respondents said their students appeared to have difficulties with literacy and 
numeracy. Most o f these suggested that this had nothing to do with intellectual ability, but was 
a terrible disadvantage for students. Some tried to explain the difference, like the lecturer who said 
he remembered a student who “was an outstanding, articulate student, but when he submitted 
essays he couldn’t believe it was the same student” (Social Sciences), and another lecturer 
remembered a student whose “writing was terrible. H e was used to memorising” (Physical 
Sciences and Engineering). Once again, some students appear to be inadequately prepared for 
the demands o f tertiary education. Similar concerns came up with regards to mathematics, and 
again suggested a lack of adequate background students had received in school. “One student in 
medicine had difficulty with simple mathematical manipulations. It wasn’t that he hadn’t  
been exposed, but that he hadn’t been led to believe it was important” (Physical Sciences and  
Engineering).
Along the same lines was the lack of academic skills that an additional 8.2% o f respondents cited 
as a major difficulty. Distinct from literacy and numeracy, a lack o f academic skills had more to 
do with the kinds o f writing tasks, or study tasks specifically related to tertiary level tasks and 
assignments. An example o f this would be “Research skills like academic protocol like 
footnoting, especially in longer essays” (Social Sciences) or things like handling multiple choice 
questions on exams, which one lecturer thought was a “cultural problem o f  not recognising 
subtle nuances” (Gatton College). A few mentioned more specific things, like “trouble 
containing an argument and trouble with syntax” (Humanities) and knowing how to set out 
an assignment (Gatton College), a problem identified by one lecturer who felt her Indigenous 
Australian students were not ‘uni-ready’. Again, lecturers were mostly careful to point out that 
it was their written work that suffered, though it was not a reflection o f intelligence. Lecturers 
again talking about lack of preparation, and a few mentioned the need for bridging courses. “Why 
weren’t Aboriginal students prepared in high school fo r  university?” (Gatton College) sighed 
one frustrated lecturer.
Nearly as many respondents (7.7%) said they had observed that their Indigenous Australian 
students have difficulties with university study because o f their outside commitments, which were 
sometimes, but not always related to being Indigenous Australians. Several mentioned female 
students who had had babies or young families, and had left the course, “but I ’m not sure i f
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that's an Indigenous Australian issue” (Health Sciences) said one. One respondent mentioned 
a student she felt had experienced a lot of family pressure to become an expert, and “put on a 
conference” (Humanities)f and another recalled a student who had hassles with his family 
because “they didn't understand why he wanted a white man's education. They fe lt he was 
leaving his culture behind” (Biological Sciences). This concurs with the arguments that suggest 
that some students do have difficulties living in two worlds.
Eight respondents (4.1%) said that their Indigenous Australian students had had personal 
problems which interfered with their study. These included things like difficulties arranging 
housing and financial problems.
Three respondents (1.5%) specifically said that their Indigenous Australian students had 
difficulties with their emotional responses to course content. For example, one lecturer who 
taught about Indigenous Australian issues in his lectures, discussed “the emotional stress o f the 
content students are confronted with in class” (Health Sciences). On a different note, another 
lecturer said he has had Indigenous Australian students drop out “because some had chips on 
their shoulders” (Health Sciences).
Finally, three respondents (1.5%) said their Indigenous Australian students simply had not had the 
commitment to the course. One suggested that students “copped out ” (Humanities) and were 
not interested in anything but the Indigenous Australian content in the course, whereas the other 
two respondents talked more generally about waning interest.
4.17 Support of Indigenous A ustralian Students
Response to Question # 18: What kinds o f strategies have you used to support Indigenous 
Australian students?
Some o f the 128 respondents who felt they had enough Indigenous Australian students in need 
o f support to be able to answer the question, gave multiple answers, resulting in 175 responses 
(Table 11). It should be noted that these answers reflect the respondents’ knowledge o f what has 
been done within their department, and are not necessarily a complete documentation o f the 
strategies being employed by the University. Nonetheless, they reflect the range o f support being 
offered.
Forty-six respondents (26.3%) said that they offered their Indigenous Australian students 
personal, individualised support. These were referring to an informal system whereby a student 
needing help would approach them, and they would develop some sort o f relationship with the 
student. In these cases the lecturer would “Try to gain trust and befriend them ” (Humanities), 
as did one lecturer who once wrote a 300-word letter to a student who needed extra help. Some 
discussed giving students “support so it's not a shame jo b ” (Social Sciences) or who become 
a kind o f mentor, a concept mentioned by several respondents as something there should be more 
of. Some used this question to mention concerns or to give examples o f the kind o f personal 
support they could remember offering individual students. For example, one lecturer recalled a 
student who “Went walkabout, and had to be pulled back in ” (Gatton College). She felt that
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TABLE 11: Strategies to Support Indigenous A ustralian Students
W hat kinds o f strategies have been used 
to support Indigenous Australian students?
Num ber of 
responses
%
Personal support and feedback 46 26.3
N o special strategies 42 24
Tuition arranged through ATSIS Unit 36 20.6
Flexibility in assignments 22 12.6
Departmental tutors 16 9.1
Peer support 7 4
Indigenous Australian perspectives in lectures 5 2.9
Provision o f extra resources 1 0.5
Total 175 100
student got through because he had confidence. Another remembered helping one woman socially, 
but she was too “integrated into herfamily environment” to continue (Humanities). Although 
the lecturer was disappointed, the student wrote her a thank you note for her help. Some lecturers 
expressed the wish that more Indigenous Australian students would come for personal support, 
as did the lecturer who said he has been frustrated “when we’ve had engaging students who 
break your heart because they won’t or don’t get help” (Social Sciences) or the lecturer who 
said she tried to remain approachable “but doesn’t know i f  she does it” (Social Sciences). 
Several respondents had mixed feelings about whether offering personal support was always the 
right thing to do. They were “wary o f picking on them ” (Social Sciences), or they “used to 
wonder whether to approach students, but it would be singling them out” (Social Sciences). 
Another had a specific example of having offered his help to a student, but feeling that 
communication had broken down because “she fe lt I  was being patronising” (Humanities). 
Another asked, “How fa r do you bullyrag?” (Social Sciences). This corresponds with the 
apprehensions lecturers expressed about identifying Indigenous Australian students, or asking 
them to share experiences. There is certainly some uncertainty about the right or correct ways to 
approach Indigenous Australian students, although intentions are generally good. Nonetheless, 
several lecturers expressed the feeling that the University should have a more structured way to 
support Indigenous Australian students, either with each section at the University having someone 
willing designated to “foster the students” (Social Sciences) or by having someone within the 
department “earmarked to look after Indigenous Australian students, or to have the Unit 
designate someone, but not ju st a person who hasn ’t got enough to do” (Humanities). It is 
worth noting that in the one circumstance where there is an Indigenous Australian lecturer on staff 
(in the English department), most o f the other lecturers assumed that Indigenous Australian 
students go to him for support.
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Forty-two teaching staff (24%) said they offered no special support whatsoever to  their 
Indigenous Australian students. In most cases, this meant that they say they offer equal, individual 
support to  all students, and that they could not say the Indigenous Australian students received 
anything special. A few repeated that their undergraduate classes were just too big to be able to 
offer individualised support to anyone (Humanities), or that “Some students didn’t want to use 
support systems. They wanted to meld in with the crowd” (Health Sciences). One was assuming 
that “anyone having trouble would come and see me. We haven’t made any particular effort” 
(Biological Sciences). Others, however, had a more philosophical reason for not giving extra 
support, like the lecturer who said, “At university level, the student has to adapt to the system” 
(Humanities), and the respondent who stated that “We try to accommodate difference, but 
we’re really trying to teach in ways that produce the best [in the field]” (Biological Sciences). 
This view was expressed by others as well. “If someone gets a degree it’s important they have 
certain abilities” (Humanities) was a comment based on this kind o f position, as was the 
statement by a lecturer that “all our students have to do the same courses and we couldn’t cater 
fo r a particular group” (Biological Sciences). There was a small number o f responses which 
suggested that discussing additional support for Indigenous Australian people implied offering 
favouritism, “We can ’t be seen as Mickey Mouse. There’s a feeling that black students don’t 
have the same demands put on them as white students” (Social Sciences).
Thirty-six (20.6%) respondents said that they were aware of the possibility o f referring Indigenous 
Australian students for tutoring from the Aboriginal and Torres Strait Islander Studies Unit. They 
were not necessarily aware o f the actual Aboriginal Tutorial Assistance Scheme (ATAS) offered 
by the Department o f Employment, Education, and Training (DEET), or specific arrangements, 
but they knew some students had been referred, and seemed to feel the system worked, for the 
most part, although a few complained that their students had received tutors too late for them to 
catch up.
Twenty-two respondents (12.6%) said they had altered or adapted an assignment or changed a 
deadline for an Indigenous Australian student, and most o f these gave examples. One was 
“flexible about the timing o f getting things in” (Social Sciences) for students with outside 
responsibilities. Someone else said that for a group o f Indigenous Australian students, “the cut 
o ff rate was reduced for them and in examiners’ meetings we passed them through” 
(BiologicalSciences). One lecturer, who had been lenient in assignments, said she “bends over 
backwards” (Social Sciences). A few mentioned specific ways in which they had been flexible: 
by “letting students back in when they had to leave for a while” (Biological Sciences), offering 
an oral exam, with a month to prepare t(which is very unusual” (Physical Sciences and 
Engineering), or being “inclined to grade papers differently” (Biological Sciences). This last 
example was cited by a lecturer who admitted, “It’s a controversial position, but if  challenged 
I ’ll go to bat”. Again, the notion o f flexibility for Indigenous Australian students did pose some 
problems for people, one o f whom said, “we can give exemptions up to a point, but can’t be 
seen to be playing favourites” (Gatton College). While there was very little mention made o f 
Indigenous Australian learning styles, the model of Problem Based Learning seems to  be 
successfully used by the Primary Indigenous Health Care Unit, and is being adopted by the new 
Medical School curriculum (which will have no alternative entry mechanisms) and there is a 
feeling on the part o f those who use it, that it resolves problems o f favouritism because learning
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is self paced and individualised to a large extent: “an inductive method that meshes well with 
the predicament o f our students” (Health Sciences). There are many within the University who 
are carefully watching the program’s success.
Sixteen respondents (9.1%) remarked that they employed or utilised their own departmental 
tutors, who had supported Indigenous Australian students. One was a PhD student, “who is in 
very good touch with the [Indigenous Australian] community” (Social Sciences). One 
department had taken funding they had received for disadvantaged students, and “made it more 
mentor-oriented” (Health Sciences) by creating smaller tutorial groups, with the best tutors 
teaching the most ‘disadvantaged’ students. One lecturer said a tutoring program existed in his 
department and that he “assumed students know about it” (Social Sciences). One lecturer had 
proposed the radical view that all Indigenous Australian students be put in a special tutorial, for 
support, but the idea had been opposed (Social Sciences).
Seven respondents (4%) said they felt peer situations had offered the best support for Indigenous 
Australian students. Some were in the process o f formalising peer tutoring programs (Social 
Sciences), while others allowed Indigenous Australian students to do assignments in pairs (Health 
Sciences), or made sure they “have contacts with other Aboriginal students who have done the 
subjects and have a chance to talk to them” (Social Sciences). One lecturer repeated the idea 
that ideally there would be two Indigenous Australian students in a class “so that they were 
connected” (SocialSciences).
Five lecturers (2.9%) felt that the best support they gave their Indigenous Australian students was 
by offering Indigenous Australian perspectives in class. One Indigenous Australian lecturer (in the 
English Department), employs a “M uni pedagogy” (Humanities). The others just felt they best 
supported their Indigenous Australian students by allowing them a voice in the class, or by 
teaching about Indigenous Australian issues. One (0.5%) Administrative Support person, in the 
Psychology Department, said she had been able to organise tape recorders and photocopies o f  
lecture notes and overheads for a small group o f Indigenous Australian students.
4.18 C riteria  for Using Resources on Indigenous A ustralian Issues
Responses to Question # 19: I f  you include teaching resources about Indigenous Australian 
issues, what criteria do you use to choose them?
O f the 91 respondents who said they used enough teaching resources on Indigenous Australian 
issues to be able to answer this question, some gave multiple answers, resulting in 141 responses 
(Table 12).
The majority o f respondents had not thought extensively about how they chose the resources they 
used in class to teach about Indigenous Australian issues. Their answers are pertinent, however, 
because they may indicate the kinds o f things lecturers might be looking for in the development 
o f new resources. Because Indigenous Australian topics have been a relatively small part o f most 
courses, choosing resources has not had great priority for most lecturers.
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TABLE 12: C riteria for Choosing Teaching Resources
W hat criteria do you use to 
choose teaching resources on 
Indigenous Australian issues?
Num ber o f  
responses
%
Resources related to content 60 42.6
Resources with Indigenous 
Australian authorship
21 14.9
Intellectually challenging resources 15 10.6
Interesting resources 11 7.8
Resources offering a range o f  
perspectives
10 7.1
Resources accessible to students 10 7.1
Approval by Indigenous Australian 
communities
6 4.3
Whatever is available 5 3.5
Non-racist resources 3 2.1
Total 141 100
Sixty respondents (42.6%) said they chose resources directly related to  the content they were 
teaching about, and that this was their main criterion. They would be looking, therefore, for 
materials with veiy specific kinds o f information, that would back up their teaching content. “Is 
the content the best? Does it suit students * needs and background knowledge” (Humanities) 
were the questions one lecturer asked himself when choosing readings for his students. Another 
specifically looked for materials that “offer true-to-life and representative issues” (Health 
Sciences), and a third makes it clear to her students why she uses particular materials, some o f 
which are specifically chosen to critique values and attitudes (Social Sciences). The main criterion 
lecturers use, by a fairly large margin, is that the material supports what is being discussed in a 
particular unit o f teaching.
Twenty-one respondents (14.9%) looked specifically for resources written or produced by 
Indigenous Australian people. It was important to these lecturers that an Indigenous Australian 
voice inform their students about Indigenous Australian issues. One lecturer made it a point, when 
it fitted into the curriculum, to “include Murri writers in writing lists, Murri speakers and a 
M uni point o f view” (Social Sciences). Some mentioned that they found it difficult to find such 
materials, though they felt they would like to use more resources authored by Indigenous 
Australian people.
For 15 respondents (10.6%), the intellectual challenge which their resources offered their students 
was the most important thing. These lecturers wanted their students to have to think about, and
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be prepared to discuss issues. Some o f these lecturers were specifically looking for controversial 
topics, choosing materials which emphasised “contemporary controversies that highlight 
differences in opinion; issues which divide people” (Social Sciences).
Eleven respondents (7.8%) were most concerned with finding the most interesting resources for 
their students to read or watch. One lecturer simply said he chose, according to his own taste, the 
resources he thought were most interesting (Biological Sciences), and someone else chose 
resources “fo r shock treatment” (SocialSciences).
Ten respondents (7.1%) were looking for materials that offered a range o f perspectives: either a 
“diversity o f Aboriginal viewpoints” (Humanities), or a diversity o f materials that included some 
by Indigenous Australian people, and some by non-Indigenous academics (Humanities). These 
were obviously the lecturers who taught more than a minimum o f Indigenous Australian content 
in their courses, rather than those who just touched on issues.
Another 10 respondents (7.1%) said they chose resources which were accessible to their students, 
some o f whom came to the class with little background knowledge o f the issues. This criterion 
judges resources on simplicity and readability, like for the lecturer who was “looking fo r  
materials that simply explain a difficult piece o f legislation” (Gatton College )  or the length 
o f the reading, like the lecturer who said “Some students won’t read anything long” (Biological 
Sciences). This was especially important in introductory materials.
Only six respondents (4.3%) said they looked for approval from Indigenous Australian people 
or communities before they added a resource to their classes. These few, however, found out how 
resources were perceived before they introduced them to their students. One lecturer sometimes 
showed videos that can only be viewed if there is an Indigenous Australian person in the room 
with them (Health Sciences), and was careful to abide by this.
Five lecturers (3.5%) used whatever came across their desks, or whatever was made available to 
them. For instance, if they happened to come across an interesting article, they might bring it into 
a class, or, as in one case, if there happened to be a paragraph in the set textbook, it might be 
briefly discussed (Social Sciences). One lecturer said that he currently taught very little Indigenous 
Australian content, but “i f  there was s tu ff around on the issues, I  would use it” (Social 
Sciences).
Three respondents (2.1%) said they especially looked for resources that were non-racist.
4.19 Finding Resources on Indigenous A ustralian Topics
Response to Question # 20: Where do you fin d  resources fo r Indigenous Australian topics when 
you need them?
One hundred and twelve respondents said they had at one time or another used teaching resources 
on Indigenous Australian issues. Some gave multiple responses, resulting in 171 answers to  this 
question (Table 13). The general feeling was that there was not much material available on
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Indigenous Australian issues in most fields, and that lecturers have limited time to search for 
materials when it is not a major part o f their teaching agenda.
TABLE 13: Finding Resources on Indigenous A ustralian Topics
W here do you find your 
resources?
Num ber o f  
responses
%
Research literature in field 50 29.2
Personal contacts 20 11.7
Own research in field 17 10
Don’t know where to find 
resources
17 10
Audio-Visual Library 16 9.3
TV/Media 15 8.8
University Libraries 13 7.6
ATSIS Unit 12 7
Government agencies 7 4.1
Accidentally 4 2.3
Total 171 100
Fifty respondents (29.2%) said they generally knew what was available in the research literature 
in their field, and that this would be their most likely source o f information. These sources might 
include professional journals, texts and other materials that they would read regularly. One 
lecturer did say that although he got his materials from credible academic sources, “maybe 
Indigenous Australian people wouldnst think the resources are good” (SocialSciences).
Twenty respondents (11.7%) got their information from personal sources, either knowing 
someone who works with Indigenous Australian people, or from Aboriginal and Torres Strait 
Island contacts. One lecturer said he would, “start by asking anthropologist friends” (Biological 
Sciences), and another has a sister who works in the health field who has contact with Indigenous 
Australian issues (Health Sciences). One respondent confessed that to date he had obtained his 
information from “a knowledgeable colleague, but if  he left, Vd be stuck” (Health Sciences).
Seventeen respondents (10%) said they had themselves researched and published on Indigenous 
Australian issues, and this is the material they have used in class.
Seventeen respondents (10%) specifically stated that they did not know where to find resources. 
For some o f them, this was a problem, and for some it explained why they had not included 
Indigenous Australian content in their classes. One respondent said “We have great difficulty in
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finding or getting access to resources on dental health” (Health Sciences), and another lecturer 
said there was little data available to him on injury and Indigenous Australian people (Health 
Sciences). Because some lecturers’ areas of interests are specific, it may indeed be difficult to  find 
information. On the other hand the health field was an area where some respondents said there 
was an abundance o f information available, and others said “I  don't know where to fin d  them. 
It's  one o f  the problem s” (Health Sciences).
Sixteen respondents (9.3%) said they use Library Audio-Visual Services as their source o f 
information. This has been categorised separately from those who mentioned the University 
Libraries, because the staff o f the Audio-Visual Library were mentioned so often, and in such a 
positive light.
Fifteen respondents (8.8%) got their resources straight from articles in the media, or from the 
television. Thirteen respondents (7.6%) found resources in the University Libraries when they 
needed them, though they would likely be looking for something specific.
Twelve respondents (7%) said they contacted the Aboriginal and Torres Strait Island Studies 
Unit for information when they need it.
Seven respondents (4.1%), particularly but not exclusively in the Health Sciences, depended on 
Government agencies for resources, either in the form of pamphlets or information sheets, or in 
providing guest speakers to talk to classes about Indigenous Australian issues. Other 
Government-produced resources include statistics and Australian Bureau o f Statistics (ABS) data.
Four respondents (2.3%) said that any Indigenous Australian resources they have used have been 
incidental, or have simply landed on their desk. One lecturer finds his resources “here and there” 
(Social Sciences), and another says materials just {(pop out o f  the woodwork” (Gatton College).
4.20 Using Indigenous A ustralian Guest Speakers
Response to Question # 21: Do you use guest speakers from  the Indigenous Australiern 
communities?
Respondents were asked whether they had ever invited Aboriginal or Torres Strait Island guest 
speakers to address their classes. Figure 9 indicates the responses.
Only forty-four (17.5%) o f all respondents had asked Indigenous Australian guest speakers to 
address their classes. This simply reflects the fact that the majority o f respondents were not 
engaged in teaching Indigenous Australian issues.
O f those who said they had invited Indigenous Australian speakers into their classes, several 
concerns were raised. Six respondents said that it was difficult to include guest speakers because 
they were not always willing or able to present the material the lecturer wanted them to. For 
example, one said that he preferred to get academics in to speak “because guest speakers can
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No answ er given
4.4%
Yes
17.5%
No
78.1%
FIGU RE 9: Use of Indigenous Australian Guest Speakers
backfire, and notstick to information” (Biological Sciences). Another said she feared some o f 
the well-known Indigenous Australian speakers she might invite in “would give their own party 
line” (Humanities).
Someone else said he had to be careful that they were good speakers (Social Sciences) and it was 
also suggested that although having guest speakers was a good idea, “it's not easy when there 
are no clear objectives” (Social Sciences). Another lecturer suggested that the Indigenous 
Australian speakers he had invited in were “not always comfortable in the university lecture 
setting” (Health Sciences).
Several lecturers felt that their greatest constraint to inviting Indigenous Australian guest lecturers 
in was money. One lecturer angrily said that “it’s incredibly difficult to get funding. The 
University doesn ’t accept that Aboriginal people need to be paid. They’re giving away their 
knowledge that they’ve acquired through their own learning resources” (Gatton College).
Three other respondents felt that they would like to use guest speakers, or had done in the past, 
but time constraints (i.e. the amount o f content they had to cover during the semester) were the 
major problem.
Some respondents said they invited speakers in to talk about Indigenous Australian issues (e.g. 
someone from mining for one class, and a lawyer in another) but they were not Indigenous 
Australians themselves. A number of respondents said they had at one time or another had an 
Indigenous Australian speaker in, but it was not a regular or consistent part o f every year’s 
course.
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Of those who said they did not invite Indigenous Australian guest speakers into their classes, ten 
respondents said they would like to, but either did not know who to get, or had not thought about 
it in the past. There is clearly an opportunity for more Indigenous Australian people to be involved 
in the teaching process, and some desire on the part o f lecturers to include this as a possibility.
4.21 Expressed Need for C urriculum  Support and Resources on Indigenous A ustralian 
Issues
Response to Question # 22: What kinds o f curriculum resources or support would be useful to 
you or your Department in the teaching o f Indigenous Australian content?
Respondents were asked to brainstorm to answer this question, by thinking about anything that 
would be o f value to them, either in the way of workshops or resource materials. Responses were 
then divided into three categories. Respondents had identified topics o f interest to them (Table 
14), the kinds o f resources and workshops they felt would be useful (Table 15), and ways in 
which they thought the Aboriginal and Torres Strait Islander Studies Unit could support them 
(Table 16). This was an opportunity for respondents to summarise much o f what they had been 
saying throughout the interviews, and clarify some o f their thoughts. Many o f them said they had 
an interest in doing more in the area o f  teaching Indigenous Australian studies, and supporting 
Indigenous Australian students, and that they were eager for support in doing so.
The first category concerns the specific areas o f content that interest respondents; the topics that 
they would like to see developed into workshops, seminars or resource materials, and that would 
be of some value or use to them as lecturers. A total o f 213 responses was received to  this 
question. Some respondents gave multiple answers, and 106 respondents were not interested in 
any topics having to do with Indigenous Australian content. The relatively high number o f positive 
responses received to this question (57.4% of respondents) indicates that there is a sizeable 
interest in Indigenous Australian issues at the University. For some lecturers this is professional, 
but for others it is a more personal interest. Respondents were discussing both their interest in 
workshops or seminars, and in printed materials and resources, but there was mixed feeling about 
the value o f workshops. It was generally agreed that few faculty members could find time to 
attend open-invitation workshops, and were more likely to attend if they had been personally 
invited, or if it was a departmental exercise. The breakdown o f topics is listed in Table 14.
Answers to this question were also analysed to determine the kinds of resources that would be 
most useful to lecturers. One hundred and forty-four responses were generated, some respondents 
having given multiple responses. The breakdown o f answers in this category is listed in Table 15.
In addition, 96 responses indicated other ways respondents felt they would like support 
specifically from the Aboriginal and Torres Strait Islander Studies Unit. Overall, there is greatest 
concern in the area of recruitment o f Indigenous Australian students, and in meeting the needs o f 
those students when they are enrolled. There is a fair degree o f interest in the Aboriginal and 
Torres Strait Islander Studies Unit in general, and a desire to find out more about it, and to utilise 
its services more effectively. The breakdown o f areas where lecturers wished for more assistance 
from the Aboriginal and Torres Strait Islander Unit are listed below (Table 16).
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TABLE 14: Topics of Interest to Teaching Staff at the University
T O P IC  O F IN T E R E ST NU M BER O F M EN TIO N S BR EAK D O W N  O F  SU B TO PIC S
WORKSHOPS ON MEETING THE 
NEEDS OF INDIGENOUS 
AUSTRALIAN STUDENTS
35 • how to help Indigenous Australian 
students
• Indigenous Australian learning styles
HEALTH ISSUES 29 • nutrition
• immune diseases/infectious diseases
• traditional healing/medicine
• effects o f  parasites/diseases on 
Indigenous Australian communities
• genetics
• dental health
• cultural awareness for clinicians
• Indigenous attitudes towards health 
and medicine
• mental health issues
CROSS CULTURAL AWARENESS 
WORKSHOPS
19 • information for lecturers/tutors
• information for students
• issues pertaining to clinical practice
LAND MANAGEMENT 18 • traditional land utilization
• burning
• traditional hunting/fishing
• marine management
• relationships with National Parks and 
environmentalists
• eco-tourism
LAND RIGHTS 15 • Mabo and Native Title
• Land rights vs. Environmental issues
• Land rights and mining
• Land Councils
• Sacred Sites
• urban Land Claims
‘CULTURE’ 12 • general information (about any 
Indigenous Australian topics)
• cultural attitudes towards University
• cultural attitudes towards various 
issues
• better understanding o f  culture
HISTORY 11 • treatment o f  Indigenous Australian 
people in Queensland
• issues o f  settlement
• history and effects o f  colonisation
• Indigenous perspectives on history
HOW  TO INCLUDE INDIGENOUS 
AUSTRALIAN PERSPECTIVES IN 
CURRICULUM
8 • Advice to lecturers on how to teach 
appropriately and how to include 
Indigenous Australian perspectives
MANAGEMENT/BUSINESS 7 • Indigenous Australian organisations
• funding for Indigenous Australian 
organisations
• examples o f successful Indigenous 
Australian businesses
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TOPIC OF INTEREST NUMBER OF MENTIONS BREAKDOWN O F SUBTOPICS
EDUCATION 7 • Indigenous learning styles
• issues in teaching Indigenous 
Australian students
• history Indigenous education
• bridging o f  two cultures
MUSIC 5 • performances o f  song/dance
• information on music
• music and ritual
LANGUAGE/UNGUISTICS 4 • general interest in languages
OWNERSHIP OF KNOWLEDGE 4 • intellectual property law
• issues o f  protocol
RACISM 4 • general information
• teaching ideas to  tackle racism
MINING 4 • Indigenous perspectives on mining
BUSH FOODS 3 • traditional foods and nutrition
• food preservation
CHILDREN AND FAMILIES 3 • childbirth and child-rearing
ART 3 • introduction to Indigenous art
PHILOSOPHY 3 • introduction to philosophical thought
ENTOMOLOGY 2 • use o f  insects
• attitudes towards insects
ASTRONOMY 2 • use o f  stars in navigation
• Indigenous stories about stars
GEOGRAPHY 2 • migration
• Indigenous feelings about land
LAW 2 • traditional law
• the impact o f  the legal system
ARCHITECTURE 2 • appropriate architecture
• traditional architecture
TECHNOLOGY 2 • Indigenous inventions
• appropriate technologies
MISSIONS 1 • history o f  missions
GENETICS 1 • genetics as determining Aboriginality
LITERATURE 1 • Indigenous literature
TORRES STRAIT ISLAND ISSUES 1 • general information
TRADITIONS OF RESISTANCE 1 • attitudes towards violence
POLITICS 1 • Indigenous people and government
WOMEN’S ISSUES 1 • successful Indigenous women
TOTAL 213
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TABLE 15: Types of Resources Preferred by Teaching Staff at the University
T Y P E S  O F  R E S O U R C E S  
P R E F E R R E D
N U M B E R
O F
M E N T IO N S
D E T A IL S
D IREC TO R IES/LISTS OF 
R ESO U R C ES
44 • specific lists o f  subject related resources
• updated listing o f  recent publications
• statistics relating to  Indigenous Australian people
ATSIS U N IT  R ESO U R C E  C EN T R E 22 • resource library fo r student use
• referral service to  Indigenous A ustralian 
com m unities/organisations
• archival inform ation - ‘m useum ’ role
• books and dictionaries in Indigenous Australian languages
CO LLA B O RA TIO N  O N  P R O JEC TS 20 Collaboration betw een departm ents and ATSIS U nit on:
• developm ent o f  new  courses
• making contact w ith  com m unities
• collaborative research projects
• jo in t proposals for funding
• recruitm ent
IN PU T  IN T O  N E W  C U R R IC U LU M 11 Interest in seeking input into future o r  current developm ent o f  
curriculum  in the areas of:
• M edicine
• Occupational Therapy
• Science - Gatton College
• Education
• Com m erce
D EV E LO PM E N T  O F V ID EO TA PES 10 O n the following subjects:
• Land R ights
• hearing im pairm ents
• Indigenous Australian ‘bush foods’
• interviews w ith Indigenous A ustralian writers
• pedagogy and Indigenous A ustralian students
• contem porary issues
• culturally appropriate techniques for careers
• life stories/oral histories
D IR EC T O R Y  O F G U EST 
SPEAKERS
10 • lists o f  contacts
• notifications o f  Indigenous A ustralian speakers a t University
CASE STUDIES 7 Short case studies that could be used in teaching, in the 
following areas:
• examples o f  health issues
• examples o f  relationships w ith the environm ent
• exam ples o f  successful businesses
• exam ples o f  land m anagem ent
IN TER A CTIV E C D ’S 7 Including the following suggestions
• se lf directed m aths/literacy packages for student use
• Inform ation on Indigenous A ustralian culture on C D  Rom
C U R R IC U LU M  M O D U LES 5 Teaching modules in the following areas:
• hunting/fishing
• racism
• land use
• general information on ‘culture’
78
Indigenous Australian Perspectives at The University o f Queensland
TABLE 15: Types o f Resources Preferred by Teaching Staff at the University (cont.)
TY PES O F  RESO U R CES 
PR E FE R R E D
N U M BER O F  M EN TIO N S DETAILS
NEWSPAPER ARTICLES/FILES 4 • clipping service
• files on various topics
LISTS OF TOPIC IDEAS 2 • ideas for discussion in class
SLIDES 2 • on subject related topics
T O TA L 144
TABLE 16: Suggestions for Involvement from Aboriginal and Torres Strait Islander 
Studies Unit
SU G G ESTION  FO R  IN V O LV EM EN T FR O M  
A BO RIG IN A L AND T O R R E S STR A IT ISLANDER 
STUDIES UNIT
N U M BER O F  
M EN TIO N S
%
HELP WITH RECRUITMENT 22 22.9
HELP ORGANISING FIELD TRIPS/GUEST SPEAKERS/ 
PLACEMENTS
20 20.8
CONTINUED OR INCREASED SUPPORT OF 
INDIGENOUS AUSTRALIAN STUDENTS
15 15.6
AN INTRODUCTION TO THE UNIT FOR STAFF 14 14.6
IDENTIFICATION OF INDIGENOUS AUSTRALIAN 
STUDENTS PRIOR TO COURSE BEGINNING
11 11.5
OCCASIONAL SEMINARS FOR GRADUATE 
STUDENTS
5 52
PARTICIPATION IN RESEARCH PROJECTS 5 52
ATSIS UNIT STAFF TO SPEAK AT STAFF MEETINGS 4 4.2
T O TA L 96 100
4.22 Reasons for Small Numbers of Indigenous Australian Students at the University
Response to Question # 23: I f  you don 7 have many Indigenous Australian students in your 
department, why do you think that is?
Some o f the 205 respondents who answered this question gave multiple answers, resulting in 278 
reasons suggested for the fact that the University, and some departments in particular, have only 
small numbers o f  Indigenous Australian students (Table 17).
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M ost o f the 46 respondents who did not give suggestions either believe that their departments 
have reasonable numbers of Indigenous Australian students already (e.g. Social W ork and Social 
Policy), or stated that they could not answer the question because they did not know how many 
Indigenous Australian students there were. Some respondents showed concern, during this
TABLE 17: Reasons for Low Enrolm ents of Indigenous A ustralian Students
W hy are there so few Indigenous 
Australian students enrolled in 
your program ?
N um ber of 
responses
%
Lack o f  background knowledge/ 
prerequisites
57 20.5
D on’t know the reason 49 17.6
Course not useful to Indigenous 
Australian communities
48 17.3
High entry requirements 47 17
Lack o f  support from department 26 9.3
Lack o f opportunities for 
Indigenous Australian students
16 5.7
Lack o f interest 12 4.3
Course too difficult 8 2.9
Indigenous Australian students just 
haven’t applied
8 2.9
Only offer postgraduate courses 3 1.1
Other 4 1.4
Total 278 100
question, that their department did ‘worse’ than other areas in the University in this respect, and 
generally they were reassured to find out that numbers were low overall. There was, nonetheless, 
a great interest in this question, possibly more than any other. Recruitment o f Indigenous 
Australian students is o f real concern at the University, as is retention o f students once they are 
enrolled. Many lecturers felt strongly about this issue, and saw it as a matter o f social justice. 
There is also some indication that departments feel pressure to keep their enrolments up, and that 
attracting Indigenous Australian students would be beneficial and would ‘look good*.
Fifty-seven respondents (20.5%) said that they believed the reason there had not been very many 
Indigenous Australian students in their program was likely because o f their lack o f background 
in the subject area, or their lack o f prerequisites, which made it difficult to get into the course or 
unlikely that they would succeed. The consensus is that high schools are not preparing Aboriginal 
and Torres Strait Island students to enter certain professions, particularly the Sciences. Some felt
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Indigenous Australian students might not have the necessary skills for their course, such as the 
lecturer who said, “Maybe they didn’t do well enough in high school', so they haven *t acquired 
enough knowledge to get in ” (Biological Sciences). Others showed real concern that this was 
the situation. One respondent said, “I  see a real problem in Aboriginal students having access 
to University. They don’t seem to be getting the appropriate teaching encouragement, and 
aren’t supported in sciences and in using the technology” (Social Sciences). The prerequisite 
demand for sciences and maths may also discourage students, said several lecturers. One lecturer 
pointed out that although “there’s a lack o f attention to science in schools, it’s also true o f all 
disadvantaged groups, including rural students” (Physical Sciences and Engineering). This 
was a point made several times. One lecturer said “They’re not coming through the secondary 
schools y e t The problem is really lower down the ladder and probably has deeper roots” 
(SocialSciences). This issue is met with concern by most respondents, and to some extent affects 
the way alternative entry is perceived. For some teaching staff, the feeling is that “the people who 
come in with a deficiency will never get the ability” (Social Sciences). Other departments have 
“actively discouraged some special entry students. We’ve told them to do Arts first to develop 
a confidence level” (Social Sciences). A similar comment was made in another department, by 
a respondent who stated that he was “worried about the dogmatic approach to pushing the 
student through before he’s ready” (Health Sciences).
Forty-nine respondents (17.6%) did not know why there had not been more Indigenous Australian 
students coming through their programs. “I  don’t have the faintest idea” said one, “i f  we have 
had any, they haven’t identified themselves” (Humanities). Others resisted speculating on 
reasons because they were worried about making a politically incorrect answer. Many had never 
thought about it before, and some genuinely did not know what the reasons might be.
Forty-eight respondents (17.3%) felt that their courses might not be considered useful to 
Indigenous Australian communities, and that they must be going into other kinds o f programs. 
Although there may be some truth to this, the programs that were recommended as more 
appropriate were extremely diverse, and did not necessarily reflect the reality o f where Indigenous 
Australian students are concentrated at the University. For instance, some lecturers felt Law, 
Education and Medicine were the areas Indigenous Australian students must be enrolled in, when 
this is not the case (the Department o f Social Work and Social Policy currently has most 
Indigenous Australian students enrolled). One lecturer suggested this when he contended that 
“Aboriginal kids with the grades are encouraged to go into high prestige areas, like Law and 
Medicine, and we’re too low profile” (Biological Sciences). Others suggested that their courses 
were too esoteric, and that Indigenous Australian students “have the good sense to take more 
vocationally relevant courses” (Humanities), or the negative suggestion that “it’s not an 
obvious meal ticket” (Humanities). Some lecturers felt that their departments did not appeal to 
Indigenous Australian students on theoretical or pedagogical grounds, for instance because 
“Western styles o f management may not be o f great interest Maybe they’d say, why bother 
reading this in a textbook” (Social Sciences). Some lecturers believed that there are ideological 
reasons for choosing particular courses, as did the lecturer who felt that “ATSIstudents want to 
do the ATSI major, or Anthropology. They want to give something back to their communities” 
(Humanities). This was expressed again from a lecturer who said they did not tend to get many 
people at all from disadvantaged groups. “They tend to fee l morally compelled to do areas like
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Law or Medicine where they can return something to help their community” (Biological 
Sciences), and by the lecturer who said “my feeling is that they're conscious o f their 
Aboriginality and may feel a moral obligation to realise who they are, discover their awn 
culture, and improve their self esteem. When they gain confidence, they won 't feel the need 
forjustification. I t’s just a matter o f time” (Humanities). There was also a small number who 
expressed the opinion that Indigenous Australian students would be taking environment related 
courses, which does not bear up in reality. This romanticised notion included statements from a 
lecturer who said, “Indigenous Australian people are more in tune with the Natural Sciences, 
the Arts and the Humanities. Our course is not relevant to an outback lifestyle” (Physical 
Sciences and Engineering), and the respondent who suggested that “maybe Aboriginal people 
are more concerned with social issues or protection o f the environment” (Physical Sciences 
and Engineering).
A few respondents felt that their courses, and perhaps University in general, were not relevant to 
Indigenous Australian people on other grounds. One felt that Indigenous Australian people 
“come from  a culture that doesn't put education at a high level, rightly or wrongly. I  get 
worried at the notion that we should go out and change their culture. It's a way o f colonising” 
(Physical Sciences and Engineering). Another lecturer suspected that Indigenous Australian 
people are “suspicious o f European institutions period, and Australian universities in general” 
(Humanities).
Forty-seven respondents (17%) felt that high entry requirements prohibited Indigenous Australian 
students from applying for or getting into their courses. Some departments take very few  
applicants per year, and asserted that they take “only the top 1%” (Health Sciences). The 
assumption is that Indigenous Australian students are not getting the highest marks in secondary 
school, and that relaxing entrance requirements might be “setting students up for failure” 
(Health Sciences). Some felt that “they wouldn't stand a chance. It would be unrealistic... 
even their language would probably be different” (Humanities), while others felt their entrance 
requirements were probably too high, and should be relaxed, such as the Professor who said that 
to get in, “They'd have to go through hoops, but we'd look at the hoops” (Health Sciences). 
Some felt that in their department, however, “the hurdles are too high too jump. It's a white 
man's game, and we only take a small percentage o f the population” (Humanities).
Twenty-six respondents (9.3%) said that there were few Indigenous Australian students in their 
departments because there was not enough support either to enrol them or to support them when 
they were accepted. Lack o f  effort in recruitment was mentioned as one example o f  lack o f  
support, by a respondent who said, “Not enough emphasis is given to increase the number o f 
Aboriginal students, through marketing and publicity. Students don't know it's available” 
(Social Sciences) and several lecturers said that their department has “been attracting and going 
for the international students who have the money” (Humanities), a sentiment that was 
repeated strongly by the respondent who said, “We've had programs to attract international 
students, because they have the money. We've done nothing to attract Indigenous Australian 
students. It's a travesty!” (Gatton College). “I  guess we've ju st sat there waiting” (Social 
Sciences) said one. Once in, Indigenous Australian students might feel “isolation, i f  they're 
feeling insecure” (Gatton College). Some mentioned the lack o f  “proper support programs, or
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equity committees” (Health Sciences). A few respondents felt that the nature o f their courses 
was unsupportive of Indigenous Australian students, and that there should be more subjects with 
an Indigenous Australian focus or perspective. “The Aboriginal subject hasn ’t been offered fo r  
several years. When the lecturer went on study leave, the course disappeared” (Social 
Sciences) lamented one lecturer, who felt that they had lost Indigenous Australian students as a 
result o f this. “There’s nothing called Aboriginal Studies in the department” (Social Sciences) 
agreed another. A few saw this as a larger issue, related to perceptions people might have about 
their departments. It is “the same reason that women aren ’t there... The strong impression that 
the profession is middle class, male dominated. I t’s true o f any ethnic groups. Students may 
feel unwelcomed” (Gatton College). “We look oldfashioned and ethnocentric” (Humanities), 
criticised another. Other lecturers said similar things, less critical but aware o f the ethnocentric 
nature o f their courses, like “ Western science has a particular philosophical approach and 
ethos. Our way o f teaching science might not work fo r  Indigenous Australian students” 
(PhysicalSciences and Engineering). One respondent suggested that the lack o f support came 
from an inability to change with the times: “we used to be elite institutions. Now we have mass 
education, but we haven’t really changed our orientation. There’s a barrier to our changing 
courses” (Social Sciences).
It must be noted that a few respondents gave examples o f racism to illustrate their department’s 
lack o f  support. There was a range o f responses to the new Medical School curriculum, for 
instance. Although some felt it was designed to better support disadvantaged students, several 
felt, as this lecturer did, that “the new medical course is postgraduate, which will cut down their 
chances. The hidden agenda is to give the Caucasians a better chance over Asians” (Health 
Sciences). Someone else said that “there’s lots o f racism in Australia. Indigenous Australian 
students mustfeel out ofplace in a white society. My gut feeling is that it’s deeply entrenched 
There’s racism amongst staff, students, administration” (Gatton College).
Sixteen respondents (5.7%) felt that Indigenous Australian people lacked the opportunities to 
come to university, not only academically but financially and socially. This was a more general 
kind o f comment, referring to the fact that Indigenous Australian people “haven’t had a long 
history in tertiary education” (Gatton College) and that “we get less students from  lower socio­
economic groups, which reflects the educational advantages students have” (Physical Sciences 
and Engineering). Quite a number of respondents said that most of their students come from 
private schools, and come from middle class family backgrounds. For instance, “the kind o f  
person who comes through medicine performs in a linear way in sciences and maths. They 
tend to come from  a particular class, certain schools” (Humanities) said one lecturer. A 
specific example o f lack o f opportunity and background was given by one member o f staff who 
thought that “there may be more costs fo r textbooks in the Sciences. Soon students will need 
their own computers” (Physical Sciences and Engineering). It would be important to see 
whether particular courses were, in fact prohibitive because o f higher costs involved.
Twelve respondents (4.3%) felt that Indigenous Australian people simply had not been interested 
in their subjects. Some departments have trouble meeting their quotas at all, and see their areas 
as specialised and difficult to attract students. Others specifically felt that “Aboriginal people 
aren’t interested in my area” (Biological Sciences). “Maybe they ju st don’t like Science”
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(Biological Sciences) suggested one person, a sentiment repeated by another, who said, uMaybe 
they just don’t like Animal Production” (Gallon College). A lecturer felt that students were not 
interested in his subject because “The talented, academic students tend towards careers with 
lucrative rewards” (Biological Sciences). One respondent believed that Indigenous Australian 
people were not interested in university because they “ju st don’t have the education ethic. They 
see it as a figment o f white culture They don’t want to be like white kids, and [in Indigenous 
Australian communities] there’s a lax altitude towards kids” (BiologicalSciences).
Eight respondents (2.9%) felt that their course was probably too difficult. This is linked with the 
suggestion that students might not have the academic background to get into or succeed in 
particular courses, although it has more to do with the perception o f  the course that might hold 
students back from applying. “I f  they got in, they’d have a hard tim e” (Health Sciences) said 
one. Some respondents, particularly but not exclusively in the Medical School, declared that it 
was not only Indigenous Australian students who were discouraged by the toughness o f  the 
course. One lecturer felt that students might not be applying because o f “perceived difficulties 
with the course, the duration o f the course, and the knowledge o f where they might end up in 
the hierarchy” (Health Sciences). This was clarified by the statement, “it’s perceived as an 
extremely difficult course [Indigenous Australian students feel] a fear o f failure, and a 
withdrawal from  the contest... they’re enticed by the soft options” (Health Sciences). Other 
aspects o f courses were considered difficult for Indigenous Australian students. One respondent 
mentioned “Strenuous assessment There’s lots o f writing required which might put students, 
and not only A TSI students, o f f  ’ (Humanities). A few saw that their courses were perceived 
as “a long course, taking a lot o f time” (Health Sciences).
Eight respondents (2.9%) had not thought much about the issue, and felt that it was probably 
simply that Indigenous Australian students had not applied for their courses. One respondent did 
voice a complaint about the procedures for selecting students for alternative entry by saying that 
“I f  I  have a bitch, it’s that interviews have been very disorganised. Indigenous Australian 
students don’t have exit statements or student records with them, and often don’t show up fo r  
appointments” (Social Sciences).
Three respondents (1.1%) said that the reason they have had few Indigenous Australian students 
is because they only offer postgraduate courses, and Indigenous Australian students have not been 
coming through the university long enough to be entering them yet. One lecturer did state, “I  
believe there’s a needfor Indigenous Australian students to take management There’s going 
to be a need in Aboriginal communities to study Management at postgraduate level” (Social 
Sciences). A number o f lecturers, not only the ones who gave this reason, took the opportunity 
to say they were keen to have more Indigenous Australian students in postgraduate courses, and 
would go out of their way to support them. Some suggested that the Aboriginal and Torres Strait 
Islander Studies Unit might make this known, and encourage students to move into departments 
where relevant research was known to be taking place.
A brief analysis o f the responses made by Academic Groups is useful at this point. Some 
indication o f the situation can be determined by looking at where the majority o f answers to  this 
question were, in the six resource areas:
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•  At G atton College, the majority of respondents felt that lack of departmental or 
College support was the reason there are few Indigenous Australian students.
•  Within Health Sciences, the majority of respondents felt that high entry 
requirements were the reason there have been few Indigenous Australian students.
•  Within the Humanities, the majority of respondents did not know why there were 
so few Indigenous Australian students.
•  Within Physical Sciences and Engineering, lack of background knowledge and 
prerequisites in maths and sciences were seen as the main reasons there have been 
few Indigenous Australian students.
•  Within the Social Sciences, the answers were fairly evenly dispersed, with the slight 
majority saying they did not know why there were so few Indigenous Australian 
students. Opinion varied amngst the rest.
•  Within the Biological Sciences, the majority explained the lack of Indigenous 
Australian students by saying they lacked the background knowledge and 
prerequisites.
This breakdown helps to clarify the concerns o f lecturers, and suggests the reasons why there may 
have been few Indigenous Australian students in particular areas.
4.23 Other Departmental Involvements in Indigenous Australian Issues
Responses to Question # 24: Are there any other ways your departm ent is involved in  Indigenous 
Australian issues?
One hundred and twenty-three respondents (49% ) knew o f other ways their colleagues or 
departments had been involved in Indigenous Australian issues. Some gave multiple answers, 
resulting in 142 responses to  the question (Table 18)
Although some respondents were vague in their responses, remembering that research had once 
been done, for instance, but not being able to  go into detail, others were able to  give examples o f 
the kind o f projects they were referring to. The list below is not comprehensive, in that it does not 
attempt to give details on all o f the dissertations or papers that have been w ritten on Indigenous 
Australian issues, or to list all the research that has been done, but it gives an idea o f the range o f 
projects that have existed in the past, and currently. The source o f the information is listed in 
brackets, but in a few cases people were referring to  projects that were actually outside o f their 
department. In other cases, research was being done out o f personal interest, and was unrelated 
to departmental work. In some o f the research, Indigenous Australian issues were not the main 
focus, but played a part.
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T ype o f activity N um ber o f m entions %
Research projects 48 33.8
Graduate or Postgraduate theses 42 29.6
Proposals and developm ent o f new courses 34 24
Other projects 10 7
D iscussions re changing entry 3 2.1
Improvements to student support 3 2.1
Textbook revision 2 1.4
T otal 142 100
Examples of Past and Current Research Projects:
• the design o f a joint project between Architecture and Community Health (Architecture)
• a variety o f research from the Indigenous Primary Health Care Unit
• birth rates and high mortality on Aboriginal communities near Cairns (Obstetrics and 
Gynaecology)
• assisting the Australian Bureau o f Statistics with statistics and developing state-based 
strategies on nutrition (Nutrition)
• a project on child health in Cherbourg (Child Health)
• research into eco-tourism near Mt. Mulligan (Anatomical Science)
• research in Arnhem Land on hookworm and anaemia (Parasitology)
• joint research with Anthropology (Management)
• traditions of non-violence (Anatomical Sciences)
• identification o f heritage sites (Geographical Sciences)
• emu farming near Cherbourg (Business Studies - Gatton College)
• IV drug users and Aboriginal youth (Tropical Health Program)
• Aboriginal stories, and their relationship to the Bible (Studies in Religion)
• cross-cultural relationships (Psychology/Management)
• development o f drink-driving programs, including a videotape produced for Yarrabah 
(Social and Preventive Medicine)
• brain damage and alcohol (Biochemistry)
• project with Stradbroke Island looking at historic fishing grounds - in development 
(Botany)
• hearing loss in Indigenous Australian populations (Speech and Hearing)
• article in ‘Active and Healthy’ on Aboriginal games (Human Movement Studies)
• Canning Downs and Aboriginal settlements (History)
• bats on Thursday Island (Anatomical Sciences)
• assisting Indigneous people in setting up small sea-farming enterprises (Economics)
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• involvement in excavations (Anthropology)
• Torres Strait Island cultural issues, and mining in Bougainville and North Stradbroke 
Island (Anthropology/Mining and Metallurgy)
• article in “Weekend Independent” on Aboriginal Hunting (Zoology)
• proposal to map sacred sites with remote sensing (Electrical and Computer Engineering)
• articles about race (English)
• development o f spectroscopy to date bones (Anthropology/Chemistry)
• resource use (and Land Rights) in Cape York (Economics)
• development o f a resource kit for schools on the French in the South Pacific (Romance 
Languages)
• diabetes in the Torres Strait (Medicine)
• policy development in Indigenous Australian mental health issues (Psychiatry) 
Examples of Postgraduate W ork:
• the impact of consumption cultures on Indigenous Australian communities (Management)
• art and material culture (Art History)
• siblings in Aboriginal communities (Anthropology)
• Aboriginal men’s health (Tropical Health Program)
• music therapy and Aboriginal children - a case study (Music)
• rheumatic fever on Aboriginal communities (Microbiology)
• evaluation o f an Aboriginal health program (Social and Preventive Medicine)
• hearing loss on Indigenous Australian communities (Speech and Hearing)
• Indigenous Australian involvement in sports (Human Movement Studies/ History)
• pre-European games (Human Movement Studies)
• various theses on Indigenous Australian education (Education)
• DNA and history (Biochemistry)
• the urban field of Thursday Island (Geographical Sciences)
• Indigenous Australian architectural design (Architecture)
• several looking at Native Title (Law)
• various theses (Anthropology)
• various theses (History)
• various theses (English)
• dental remains from Broadbeach (Dentistry)
• turtles in the Torres Straits (Zoology)
• land claims on Stradbroke Island (Architecture)
• cultural variations in a bone important to speech (Anatomical Sciences/Anthropology)
• First year support o f students at Queensland University o f Technology (Social Work)
• boomerangs (Physics)
• Aboriginal law (Studies in Religion)
• attitudes towards Indigenous Australian people in Far North Queensland (Occupational 
Therapy)
• Indigenous Australian hearing in prison (Speech and Hearing)
• the consultation process in remote communities (Speech and Hearing)
• photography and Tracey Moffat’s work/Aboriginal photography (Art History)
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Examples of the Development or Proposal to Develop New Courses:
• curriculum being written for course in Aboriginal issues in journalism (Journalism)
• new Medical School curriculum, with ‘triggers’ on Indigenous Australian issues 
(Medicine)
• development o f certificate level course for Aboriginal Health Workers (Speech and 
Hearing)
• proposal for elective in Aboriginal Legal Issues (Anthropology/Law)
• possibility o f new courses in Education (Education)
• new course “Issues in Australia” (Geographical Sciences)
• possibility o f Indigenous Australian content in new courses when Agriculture combines 
with Gatton College (Agriculture)
• ID course Discovering Archaeology (Anthropology/Classics and Ancient History)
• new ID program Masters o f Sociology/ Legal Studies (Law/Sociology)
• more Indigenous Australian focus in a new course (Plant Production)
Examples of Other Projects - Past and Present:
• Post-Mabo Symposium (Law)
• visits to Indigenous Australian community as part of study abroad programs (Continuing 
Education)
• two chapters on Indigenous Australian issues in a new text book (Geographical Sciences)
• art exhibits (Art History)
• placements for students in remote areas (Medicine)
• club formed by undergraduate students to look at Indigenous Australian health issues 
(Medicine)
• involvement with Land Title Cases (Law)
• seminar on Native Title (Law)
• training program with National Parks (Food Science)
• trip to Mossman community as part o f a field trip (Management Studies)
Two significant side issues came up while respondents were answering this question. One was that 
a number o f respondents said they were hesitant to carry out research, or to advise students to 
select topics having to do with Indigenous Australian issues because it was often hard to get 
permission to carry it out, and because it was perceived as inappropriate for non-Indigenous 
people to be doing research on Indigenous Australian issues. This may limit the new proposals 
being developed, although some lecturers suggested that they would like to see Indigenous 
Australian graduate students get involved.
The other significant comment had to do with the commitment to Indigenous Australian issues 
within the departments. Unsolicited, 11 respondents from 11 departments said that although there 
was once an interested member of staff (and in one case, an Indigenous Australian lecturer), they 
were no longer employed at the University. In all cases, the research they were involved in, the 
courses they taught, and their commitment to the issues had disappeared as a result o f  their 
leaving. The departments mentioned were: Agriculture, Psychology, Botany, Earth Sciences,
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Music, Mining and Metallurgy, Education, Geographical Sciences, Physics, Social and Preventive 
Medicine, and Social Work. In most cases, their positions had not been replaced by someone with 
similar interests or qualifications.
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CHAPTER FIVE
ANALYSIS OF COURSE HANDBOOKS
Analysis w as done on 50 course handbooks, looking for basic information on which subjects 
publicly advertised the inclusion o f Indigenous content, which teaching staff stated an interest, 
which books on the subject were required and what research or publications had been done on 
Aboriginal and Torres Strait Island issues (Table 19). Handbooks differ, and some give 
information that others do not, so rather than allowing for comparisons between departments, this 
analysis has resulted in lists that identify courses, teaching staf£ book lists and research that have 
to do w ith Indigenous studies.
Some individual departments do not publish handbooks, and instead include their information in 
faculty handbooks. For example, all o f the veterinary courses are described together in the 
handbook for Veterinary Sciences. Departments at Gatton College do not publish individual 
handbooks, and all information is contained in the general handbook for Gatton College. 
Additionally, the handbook for the School o f Medicine has not been included in this survey, 
because it is so close to  being completely revised with the development o f the new curriculum, 
which will come into place in 1997. It should be noted that several handbooks are in a state o f 
revision, and the information here applies only to  1995. Reading lists may change from year to 
year, staff may change and new subjects may be developed.
W om en's Studies, Australian Studies and the Aboriginal and Torres Strait Islander Studies 
program have been included in this analysis, as areas which might have a special interest. In a few 
cases, The University o f Queensland Calendar 1995 was consulted for verification.
TABLE 19: D epartm ental H andbooks Subject to C ontent A nalysis
A & T S I Studies Commerce Journalism Physiology & Pharm acology
A griculture Com puter Science Law Physiotherapy
A natom ical Sciences E arth Sciences M anagem ent Psychology
A nthropology & Sociology Econom ics M athem atics Rom ance Languages
A rchitecture Education M echanical Engineering R ussian
A it H istory English M icrobiology Social W ork &  Social Policy
A sian Studies Entom ology M ining & M etallurgy Speech and H earing
A ustralian Studies G atton College M usic Studies in  Religion
Biochem istry G eographical Sciences O ccupational T herapy V eterinary Science
Botany Germ an Parasitology W omen’s Studies
Chem ical Engineering G overnm ent Pharm acy Zoology
Chem istry H istory Philosophy
C lassics &  A ncient H istory H um an M ovements Physics
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5.1 Subject T itles w hich Specifically R efer to Indigenous A ustralian C ontent
Only nine out o f the 50 handbooks analysed included subjects with titles that specifically referred 
to Indigenous Australian content (Table 20). These were: Aboriginal and Torres Strait Island 
Studies, Anthropology and Sociology, Australian Studies, English, Government, History, Social 
Work and Social Policy, Studies in Religion and Women’s Studies. Some o f these subjects are ID  
subjects, and many are included in the Aboriginal and Torres Strait Island Studies program 
(identified here with an asterisk). The IH subject is taught through the Indigenous Primary Health 
Care Unit, part o f the Australian Centre for International Tropical Health and Nutrition, and was 
identified from the University o f  Queensland Calendar 1995.
TABLE 20: Subjects with Titles which Specifically Refer to Indigenous A ustralian C ontent
C ode S u b jec t l i s te d  by  D e p artm en t/s
A Y 162 A boriginal and Islander A ustralia * A nthropology/A ustralian Studies
A Y 222 A ustralasian Prehistory * A nthropology &  Sociology
A Y 254 W om en's M usic and D ance in  Indigenous A ustralia * A nthropology &  Sociology
AY261 T opics in  A boriginal and Islander S tudies * A nthropology/A ustralian Studies
A Y 267 Language and C ulture in  A boriginal A ustralia * A nthropology &  Sociology
EL216 Structure o f an A ustralian Language * E nglish/A ustralian Studies
EL411 A dvanced Topics in  A boriginal Languages E nglish
EN 262 B lack A ustralian L iterature A * English
EN 266 B lack A ustralian L iterature B* E nglish
G T260 A boriginal Politics and Policy * G overnm ent
GT278 Indigenous T raditions o f Social and Political Thought G overnm ent
HS221 R ace and E thnic R elations in  A ustralian H istory * H istory
ID101 A boriginal and T orres S trait Island P erspectives * Social W ork/A ustralian Studies
ID 202 A boriginal and T orres S trait Island A pproaches to  K now ledge * Social W ork/A ustralian Studies
ID 227 A boriginal W om en * A TSIS U nit/W om en’s S tudies
ID 329 T orres S trait Island Studies* A TSIS U nit
ID 333 A boriginal and T orres S trait Island Politics and the 
B ureaucracy *
A TSIS U nit
IH 205 A boriginal and T orres S trait Islander H ealth * Indigenous H ealth
R E256 A boriginal R eligions * Studies in  R eligion
RE827 R eligions in  A boriginal A ustralia Studies in  R eligion
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5.2 Subjects R eferring to Indigenous A ustralian Topics in Subject D escriptions
This list refers to subjects that are not directly or primarily labelled as Indigenous studies through 
their tides, but winch, in their subject descriptions, indicate that a unit or section which concerns 
Indigenous issues w ill be taught (Table 21). It does not include those subjects already listed 
above. The pertinent parts o f  subject descriptions as given in quotations, and are from course 
handbooks. The subjects that are part o f  the Aboriginal and Torres Strait Island Studies program 
are marked with an asterisk.
Twelve handbooks made mention o f  subjects that had a component o f Indigenous studies in them: 
Anthropology and Sociology, Art History, Australian Studies, Economics, Education, English, 
Government, History, Law, Social Work and Social Policy, Studies in Religion and W omen’s 
Studies.
TABLE 21: Subjects R eferring to Indigenous A ustralian Topics in Subject D escriptions
Code Subject and Comment D epartm ent
AS809 Social and Cultural Context o f Environmental Management 
(“environmental management and Aboriginal heritage”)
Anthropology & 
Sociology
AY226 Heritage Management * (“Aboriginal cultural heritage management”) Anthropology & 
Sociology
DM205 Topics in Performance (“Special emphasis on Indigenous theatre... and 
representations of race and gender”)
English
EC361 Australian Economic History (“Topics include Aboriginal Economy”) Economics
EN107 Introduction to Twentieth Century Australian Literature (Indigenous 
literature on reading list)
English
EN212 Australian Literature A (Indigenous literature on reading list) English
EN213 Australian Literature B (Indigenous literature on reading list) English
EN249 Post-Colonial Literature (Indigenous literature on reading list) English
EN424 Literature Seminar 4: Post Colonial Literatures: Settler/Invader Colonies 
(Indigenous literature on reading list)
English
EU852 Policy Processes in Education (“A number of policies such as Aboriginal 
education will be considered”)
Education
GT278 Australian Political Thought (“Attention will also be paid to ... Aboriginal 
political discourse”)
Government
HA327 Images and Issues: Australian Art 1918-1960 (“Issues such as the 
accommodation of Aboriginal art within the White Australian art world will 
be evaluated”)
Art History
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TABLE 21: Subjects Referring to Indigenous Australian Topics in Subject Descriptions 
(cont.)
C o d e S u b je c t  a n d  C o m m e n t D e p a r tm e n t
H T 114 O rig ins o f  A ustralia  * (“ It looks at the  indigenous reaction  to  the  E u ropean  
incursion , exp loring  the  essentially  double-sided  na tu re  o f  the p ro cess  o f  
co lonisation .”)
H istory
H T  135 A ustra lian  H istory (“W hy are  indigenous A ustralians a d isadvantaged group 
in  society? W hat difference w ill the  M abo  judgem ent m ake to  A ustralia?”)
H istory
H T 182 A n  Introduction to  H istory  (“m inority  (e.g. A borig inal) history... w ill be  
d iscussed”)
H istory
H T 243 A  Survey o f  Q ueensland  H istory (“ It covers A b o rig in a l... g roups” ) H istory
ID 136 C ontem porary  A ustralia  (“ Special attention w ill b e  paid  t o .. T he cultural and 
social ram ifications o f  M abo”)
H istory /
A ustra lian  S tud ies
ID 215 Im ages o f  A ustralia  (“how  im ages o f  A ustralia  are  contested  on the  threshold  
o f  the tw enty  first cen tury  in  the repub lican  and M abo  debates”)
A ustra lian  S tud ies
ID 218 A ustra lian  Cultural S tud ies A  (“A boriginality  - fi'om A lbert N am atjira  to 
Y othu  Y indi”)
A ustra lian  S tud ies
L A 430 N atural R esources L aw  (M abo  v s Q ueensland) L aw
LA 835 C urren t Issues in C opyright L aw  (“pro tection  o f  A borig inal fo lk lore” ) L aw
SW 104 O bservations for Social W ork P ractice  (“ Som e o f  the areas o f  p rac tice  include 
w ork ing  w i th ... A borig inal and Islander peop le”)
Social W ork
5.3 Course Outlines Identifying Indigenous Australian Topics
In addition to these subjects described in Course Handbooks, some lecturers sent in course 
outlines which identified the teaching o f Indigenous studies as part of their courses. There is no 
indication in the course handbooks that these subjects include Indigenous Australian content. 
These outlines provided a good opportunity to examine the ways in which Indigenous Australian 
issues were taught, and the prominence these issues were given. The outlines provided described 
the following subjects (Table 22).
It is likely that the content o f these subjects, and any others that may have not come to light 
during this research, is not known to Indigenous students, or to the Aboriginal and Torres Strait 
Islander Studies Unit.
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TABLE 22: Subjects with Course Outlines Identifying Indigenous Australian Topics
Code S u b je c t  a n d  C o m m e n t Departm ent
A T 405 A borig inal E nvironm ents (E ntire  sub jec t on  A rch itec tu re  and A borig inal A ustralia. 
I t is unc lear w hy th is is  no t listed  in  the  C ourse H andbook)
A rch itec tu re
C N 114 A rchaeology o f  the A ncient W orld  (Includes a top ic  on B ones and the ir Im portance 
in  A rchaeology, and a top ic  on E th ics in A rchaeology, w here  Indigenous A ustralian  
issues are d iscussed)
C lassics and
A ncien t
H isto ry
C 0 1 2 1 Introducing  the  L aw  (Includes tu toria ls and assignm ents on  terra  n u lliu s  and  M abo  
v s  Q ueensland)
C om m erce
E 536 M ining  E nvironm ent 1 (Includes tw o w eeks that d iscuss ‘M ab o ’; a w eek  on  
legislation and a w eek on Social, C ultural, E conom ic and Political issues.
M in ing  and
M etallu rg ical
E ngineering
E N 232 20 th  C entury W om en W riters (Includes one w eek  on P ritchard , P io n ee r W om en and 
B lack  W om en)
E ng lish
E N 264 W orking C lass W riting (Includes tw o w eeks on  R acial Inflexions o f  gender and 
class)
E nglish
E N 423 L iterature  Sem inar 3: T he P o litics o f  desire: W om en, W riting  and C ulture (Includes 
one w eek  on  Indigenous literature)
E ng lish
E U 8 44 Professional Issues and P ractices in  Education  (Includes a m odule on  M ulticultural 
and A ntiracist E ducation, and a M odule on A borig inal and T orres S trait Island 
education)
E ducation
H M 312 Sport in  A ustralian  Society (Includes a w eek  on A borig inal cu ltu re  includ ing  
pastim es and gam es (w ith an Indigenous A ustralian  guest lecturer)
H um an
M ovem ents
ID 119 T he C onstruction  o f  the Fem inine (F irst sem ester includes a four w eek  U n it on  
Indigenous W om en, C ulture and Colonialism . Second sem ester includes one  w eek 
on W riting  W om en’s Lives. R eadings include several books by Indigenous w om en)
W om en’s
S tud ies
ED229 T he C onstruction  o f  M otherhood (Includes tw o w eeks on diversity: m othering  across 
cultures, and one  w eek on A boriginal m othering. Includes tw o w eeks on ‘sto len  
ch ild ren ’ Includes several read ings on Indigenous issues)
W om en’s
S tud ies
JR 206 R adio  Journalism  (Includes passing  out a handout on  appropria te  u se  o f  language as 
it re la tes to  Indigenous peoples)
Journalism
5.4 Texts with Indigenous Australian Content as Identified on Reading Lists
Books listed here are from reading lists published in the Course Handbooks. Some books are used 
in several different subjects, but have only been listed once, giving a complete list o f  books on 
Indigenous topics used at the University. Some handbooks are in the process o f  being revised, and 
in some subjects the book lists change from year to year. This list only includes those books on 
the reading list which are clearly specifically about Indigenous issues. Some titles may not reveal 
the scope o f  their content, and so it is possible some relevant books may have been missed.
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Additionally, not all subjects include reading lists, and most do not make mention o f articles and 
handouts that might have to do with Indigenous issues. This can only be seen, then, as a partial 
list, which indicates some of the texts students are being asked to read.
Information came from the 23 handbooks that give reading lists. Publication information is given 
for books, where it has been included on reading lists. Bibliographic references are cited the way 
they are given in the handbooks.
Government
Dyck, Noel, ed. 1985 Indigenous Peoples and the Nation State. St. Johns: Institute o f Social and 
Economic research.
Lipmann, L. 1991 Generations o f Resistance. 2nd ed. Melbourne: Longman Cheshire. 
Maddock, K. 1983 Your Land is our Land: Aboriginal Land Rights. Ringwood:
Penguin.
Morse, Brad, ed. 1988 Aboriginal Peoples and the Law. Ottawa: Carleton University Press. 
English
Nowra, Louis The Golden Age. Currency.
Bandler, Faith Welou, M y Brother. Wild and Woolley, and Aboriginal Artists Agency 
Blake, B.J. A Kalkatungu Grammar. Pacific Linguistics.
Chi, Jimmy and Kuckles. Bran Nue Dae. Currency.
Clare, Monica Karobran. Alternative Publishing Co.
Davis, Jack Kullark/The Dreamers. Currency.
Davis, Jack The First-Born and Other Poems. Dent 
Davis, Jack No Sugar. Currency.
Davis, Jack et al. Plays fo r Black Australia. Currency.
Gaffney, Ellie. Somebody Now. Aboriginal Studies Press.
Gilbert, Kevin The Cherry Pickers. Burrambinga Books.
Gilbert, Kevin Inside Black Australia. Penguin
Gilbert, Kevin The Blackslide: People are Legends and Other Poems. Hyland.
Ginibi, Ruby Langford My Bundjalung People. UQP.
Huggins, Rita and Huggins, Jackie Auntie Rita. Aboriginal Studies Press.
Johnson, Colin Long Live Sandawara¿
Keneally, Thomas The Chant o f Jimmy Blacksmith. Penguin.
Langford, Ruby D on’t Take Your Love to Town. Penguin.
Merritt, Robert The Cake Man.
Michaels, E. Bad Aboriginal Art. Allen and Unwin.
Morgan, Sally M y Place. Fremantle Arts Centre Press.
Mudrooroo, Narogin Dr Wooreddy ’s Prescription fo r  Enduring the Ending o f the World. 
Hyland House.
Mudrooroo, Narogin Doin Wildcat: A Novel Koori Script. Hyland.
Mudroorroo, Narogin Doin ’ Wildcat. Hyland House.
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Nash, D.G. Topics in Walpiri Grammar (Published version o f 1980 PhD thesis).
MITW PL, 20D-219M IT, Cambridge, M ass 
Nowra, Louis The Temple. Currency.
Nowra, Louis Visions. Currency.
Sykes, Bobby Love poem s and Other Revolutionary Actions. UQP.
Swartz,S. (ed) Papers in W alpiri Grammar: In  M emory o f Lather Jags Berrimah:SIL, 1982. 
Walker, Kath M y People.
W atson, Sam The Kadaitcha Song. Penguin.
Weller, Archie Goin Home.
H istory
Evans, R  et al. Race Relations in Colonial Queensland (University o f Queensland Press, 1993) 
Anthropology and Sociology
Blake, B.J. Australian Aboriginal Languages. A General Introduction (2nd edition).
University o f Queensland Press, 1991.
Flood, J. Archaeology o f the Dreamtime. (2nd Edition) Collins, 1989.
Harkins, J. Bridging two Worlds. Aboriginal English and Cross-Cultural 
Understanding. University o f Queensland Press, 1994 (Paperback).
Thieberger, N. and M cGregor, W. (eds) M acquarie Aboriginal Words. Gary Allen, 1994. 
Tonkinson, R. The M ardu Aborigines. (2nd Edition). (Holt, Rinehart and Winston, 1992). 
W alsh, M. and Yallop, C. (eds) Language and Culture in Aboriginal Australia. Canberra: 
Aboriginal Studies Press, 1993.
White, J.P. and O’Connell, J. Prehistory o f Australia, New Guinea and Palm 
Island. (Academic Press, 1982).
5.5 Teaching S taff Identified  as having an In terest in Indigenous A ustralian  Issues
S taff interests were identified in 27 o f the handbooks analysed. O f those 27, seven handbooks 
identified staff members who had a particular interest in Indigenous Australian issues: Aboriginal 
and Torres Strait Island Studies, Anthropology and Sociology, Architecture, Art History, 
Australian Studies, Education, Government, H istory and Studies in Religion {Table 23).
TABLE 23: Teaching S taff Identified as having an In terest in Indigenous A ustralian  Issues
N am e D e p artm en t/C e n tre /U n it In te re s ts
M s E laine B arrett A TSI Studies U nit Indigenous A ustralian w om en and the arts
D r M artin D uw ell English C o-author o f The H oney-A nt M en 's Love 
Songs a n d  O ther A borig ina l L ove Poem s
D r Raym ond Evans H istory A boriginal-E uropean relations/racism
D r Judith F itzpatrick A nthropology &  Sociology/ 
A ustralian C entre fo r International 
T ropical H ealth and N utrition
T orres S trait Island Studies
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TABLE 23: Teaching Staff Identified as having an Interest in Indigenous Australian Issues 
(cont.)
N a m e D e p a r tm e n t/C e n tre /U n it In te re s ts
M r R ichard  H all G overnm ent R esearch  C oord inator fo r R oyal C om m ission 
into A borig inal D eaths in  C ustody from  1989- 
1991
M r V icto r H art A T SI S tudies U nit A boriginal languages and in tellectual trad itions
D r Lynne H um e Studies in R elig ion A borig inal relig ion
D r D av id  H yndm an A nthropology and Sociology Political and  hum an ecology o f  Indigenous 
A ustralian  peop les
M s Lesley Jolly A nthropology and Sociology A borig inal L anguage R evita lisation
D r  M aiy  Laughren English A ustralian  languages
D r  Ian  Lilley A T SI S tudies U n it A ustralian  and Indo-Pacifrc archaeology and 
anthropology
D rR L in g a rd Education A borig inal art
D r H elm ut Loiskandl A nthropology and  Sociology Ethnic re la tions
D r H arry  Lourandos A nthropology A ustralasian  P  rehi story/H unter- G atherer 
Studies
D r Pau l M em m ott A rchitecture D irec to r o f  the  A borig inal E nvironm ents 
R esearch  Centre: R esearch  consultancy on  
A borig inal p ro jec ts to  u rb an  and rem ote  
A boriginal g roups in four sta tes
D r C live M oore H istory M elanesian  history
M rs D aw n M uir E ducation A boriginal E ducation
D r R ichard  N ile A ustralian  Studies/E nglish A uthor o f  books on  race  in  A ustralia
Prof. B ruce  R igsby A nthropology and  Sociology A ustralian  A borig inal S tud ies
D r A nnie R oss A nthropology and Sociology A borig inal w om en’s  rites and  sites/A borig inal 
site m anagem ent and contro l o f  heritage / Social 
C hange
D r L eonn  Satterthw ait A nthropology and Sociology A ustralian  A borig inal S tud ies
D r A nna Shnukal A T SI S tudies U n it T orres S trait languages
M s C indy Shannon Indigenous H ealth Indigenous A ustralian  H ealth
D r G eoff S tokes G overnm ent A boriginal L and R ights
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TABLE 23: Teaching Staff Identified as having an Interest in Indigenous A ustralian Issues 
(cont.)
N am e D epartm ent/C entre/U nit Interests
M s Penny Tripcony ATSI Studies Unit Aboriginal and Torres Strait Island curriculum  
and pedagogy
Mr C liff W atego English Black Australian literature
Dr Nancy W illiam s Anthropology Aboriginal Land Tenure
Mr M ichael W illiam s ATSI Studies Unit Intellectual traditions and world view s, 
Indigenous Australian education, Aboriginal 
anthropology
5.6 Published research and theses on Indigenous A ustralian topics
Only ten handbooks published lists o f published research and theses. O f these ten, three 
handbooks cited research that had to do with Indigenous Australian issues. A comprehensive list 
o f published research in the area is available through the Aboriginal and Torres Strait Islander 
Studies Unit. The following list is simply a sample of the types o f theses and research that have 
been published.
Architecture
Memmott, Paul Mwerre Anetyeke Mpamtwele (Sitting Down Good in Alice Springs) In 
McKillop, S (ed.) Proceedings o f Aboriginal Justice Issues Conference, 23-25 June, 
1992, 45-58. Canberra: Australian Institute o f Criminology, 1993.
Memmott, P (ed.) Aboriginal and Islander Architecture in Queensland. Queensland Architecture. 
Sept 12-17,1993.
Memmott, Paul (ed.) Aboriginal and Islander Architecture in Queensland. Queensland 
Architecture, Special issue, September 12-23, 1993.
Romance Languages
Ellis, L and Montredon, J. Mara Yuritaka, looking for gestures in Tjukurla (videotape). Alice 
Springs, Institute o f Aboriginal development and Brisbane University, Queensland, 30 
minutes, 1992.
Narratives in Tjukurla. (Videotape). Alice Springs, Institute of Aboriginal Development and 
University o f Queensland, 45 minutes, 1992.
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Studies in Religion
Dr L Hume Delivering the Word the Aboriginal Way: The Genesis o f an Australian Aboriginal 
ideology.
R Willis (1995) An Uninterpreted Description o f Aboriginal Religion (PhD thesis).
5.7 O ther References to Indigenous A ustralian Issues in H andbooks
There were other references to Indigenous Australian issues in seven o f the handbooks.
Architecture
The introduction to the department makes reference to the Aboriginal Environments Research 
Centre, as “highly regarded for the significance o f its studies o f Aboriginal culture, dwellings and 
spatial constructs” .
Social Work and Social Policy
The handbook lists various Aboriginal and Torres Strait Island organisations used as field 
educators and mentions their Policy which is against the use o f racist and sexist language.
History
The handbook mentions the fact that history subjects may form part of the Aboriginal and Torres 
Strait Islander Studies program.
Australian Studies
The handbook mentions involvement with the Aboriginal and Torres Strait Islander Studies Unit 
as an area in which the University o f Queensland has been teaching subjects with Indigenous 
Australian content for many years. The Aboriginal and Torres Strait Islander Studies Unit is also 
mentioned as a participating department in the Australian Studies centre.
Journalism
Reference is made to the Australian Journalists’ Association responsibility to race-related issues. 
Anthropology and Sociology
Aboriginal Australia is mentioned as an area studies course in the description o f programs.
In the Employment and Careers section, students are informed that “Applied Anthropology 
positions are found in Aboriginal organisations as well as such organisations as the Aboriginal and 
Torres Strait Islander Commission”.
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The Anthropology Museum has displays by Aboriginal communities and actively supports 
Aboriginal researchers.
Studies in Religion
The introduction to the handbook states that the department offers subjects in Indigenous 
Australian belief systems.
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CHAPTER SIX
A BRIEF DISCUSSION OF INDIVIDUAL DEPARTMENTS
This survey was not intended to be a way o f scrutinising individual departments, but in a brief 
analysis o f some departmental responses, significant patterns emerge. As explained in the chapter 
on methods, the sampling used in this research was purposeful rather than probabilistic, in that 
the sample was deliberately biased at an initial level towards those staff who had an interest and 
a commitment to Indigenous Australian issues. Therefore, although 20% o f the teaching staff was 
interviewed, it does not mean that the numbers in the chart below can be multiplied by five to get 
accurate results. Except in a few cases (such as in the History Department, where two o f  the most 
involved lecturers are away on leave) interviews were conducted with everyone who was 
identified as having an involvement in the issues. The numbers below, then, are true numbers, and 
represent most o f the teaching staff at the University who are teaching Indigenous Australian 
Australian issues in their lectures. Where there were no teaching staff in a department who were 
identified as teaching Indigenous Australian Australian content, it is likely it does not exist in the 
department (Table 19).
Those who said it was somewhat important, important or very important to teach about 
Indigenous Australian issues in their subjects were usually, though not always, teaching 
Indigenous Australian content. For instance, in the School of Medicine, some lecturers felt it was 
somewhat important, but there was no room in their curriculum to include that content currently. 
Since those with an interest had been sought out, it is more significant to look at faculties and 
departments where no people interviewed were found to believe that Indigenous Australian 
studies was important in their field. Asian Studies, Biochemistry, Chemical Engineering, 
Chemistry, Earth Sciences, Food Science, German, Mathematics, Mechanical Engineering, 
Pathology, Pharmacy, Romance Languages, Russian and the School o f Veterinary Science saw 
no relevance at all to their subject areas. Many o f these departments are in the Sciences. In 
departments like English, all o f the people interviewed said it was important to be including 
Indigenous Australian content, but these people were chosen for interviews because they were 
already known to be teaching Indigenous Australian content in their subjects.
There was no Indigenous Australian content taught (including those who teach Indigenous 
Australian content only ‘occasionally’) in the following departments: Asian Studies, Botany, 
Chemical Engineering, Chemistry, Computer Science, Earth Sciences, Economics, Food Science 
and Technology, German, Mathematics, Mechanical Engineering, Obstetrics, Occupational 
Therapy, Pathology, Pharmacy, Philosophy, Physics, Russian and The School o f Veterinary 
Science. In some o f these departments, lecturers indicated that they saw the relevance o f including 
Indigenous Australian studies. For example, there was individual interest from lecturers in Botany, 
Economics, Occupational Therapy, and Philosophy. These are departments where Indigenous 
Australian content might be seen to fit naturally, in terms o f Indigenous Australian relationships 
with the natural world in Botany, Indigenous Australian perspectives on health, and culturally- 
appropriate clinical practice in Occupational Therapy, Indigenous Australian knowledge systems 
in Philosophy and Indigenous Australian perspectives in Economics. There is clearly more room
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for Aboriginal and Torres Strait Island knowledge to become part o f courses in those areas, and 
there is the interest in developing skills and knowledge in the area. Although they weren’t sure 
if  it was important to  their subjects, there was also individual interest in finding out more in 
departments such as Pharmacy.
It is significant to  note in which departments there was believed to be such a thing as an 
Indigenous Australian perspective. In the departments where nobody felt there was such a thing, 
the implication is that there is only one way of looking at the field; the Western or non-Indigenous 
Australian way. This implies a lack o f belief in the knowledge systems o f people other than non- 
Indigenous Australian people. In the following departments there was no one who felt that an 
Indigenous Australian perspective existed: Asian Studies, Biochemistry, Chemical Engineering, 
Chemistry, Civil Engineering, Companion Animal Medicine and Surgery, Computer Sciences, 
Earth Sciences, Electrical Engineering, Food Science, German Mathematics, Mechanical 
Engineering, Pathology, Pharmacy, Physics, Physiotherapy, Psychology Romance Languages, 
Russian and Surgery. Again, the Sciences prove themselves to be extremely sceptical about the 
value and the existence o f Indigenous Australian contributions. This is an area that needs further 
research. The perception that science is ‘neutral’ still dominates. Psychology includes itself in this 
list, seeing itself as a pure science, uninfluenced by cultural difference. There was little interest in 
these departments towards including Indigenous Australian issues in courses, though there was 
strong interest in recruiting more Indigenous Australian students. The link between the two issues 
needs further examination. It is reasonable to suggest that Indigenous Australian students will feel 
little attraction or welcome into fields where their knowledge and ways are given no value or 
credence.
The question that asked whether lecturers had taught Indigenous Australian students reveals two 
things; whether Indigenous Australian students are enrolled in certain departments and whether 
lecturers know o f their presence. In some faculties and departments, the few Indigenous 
Australian students there had been were known to almost everyone. In other departments, some 
lecturers might never have taught the subjects taken by Indigenous Australian students. In the 
following departments, there had been no Indigenous Australian students known to lecturers: 
Agriculture, Chemical Engineering, Chemistry, Dentistry, Earth Sciences, German, Mechanical 
Engineering, Music, Obstetrics, Pharmacy and the School o f Veterinary Sciences, although 
student records show there have been Indigenous Australian students enrolled in subjects in these 
areas. Nevertheless, as lecturers said, it is not always possible to identify Indigenous Australian 
students by appearance, or in large lectures. It is possible from the breakdown to look at the areas 
where there have been the most Indigenous Australian students. These departments include 
Anthropology and Sociology, English, Law and Social Work and Social Policy. Some o f the other 
departments may wish to begin asking themselves what they can do to attract and support 
Indigenous Australian students, and might ask themselves whether they are conscious o f the 
diversity o f cultures in their classes.
Very few departments have a history o f using Indigenous Australian guest lecturers to come into 
their classes. Anthropology and Sociology, English and Social W ork and Social Policy are most 
likely to do so, and are also departments that acknowledge there is an Indigenous Australian 
perspective in their field. In some o f the departments where there were lecturers who suggested
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that there were Indigenous Australian perspectives there was still no attempt to  bring the 
custodians o f the knowledge into lectures and tutorials.
Some departments have had more involvement than others with Indigenous Australian issues, as 
indicated by the kinds of research activities they have sponsored. In departments like English and 
Anthropology and Sociology, it is common for students to be engaged in work on Indigenous 
Australian topics, although this is becoming less common as issues o f intellectual property and 
appropriation gain attention. In some faculties and departments, there have never been major 
involvements, including Chemical Engineering, Computer Science, Earth Sciences, Food Services, 
German, Mathematics, Pathology, Pharmacy, Physiotherapy, Psychology, Russian and Veterinary 
Sciences (although there have, in the Psychology Department, been theses written having to do 
with Indigenous Australian issues in the past). Some o f these departments might want to think 
about research that could be done, and to recruit and mentor Indigenous Australian students to 
be involved. Research, both by students and by staff members, has taken place in other 
departments. Some departments publish lists o f their research, but it would be good to  have a 
complete list o f University research impacting on Indigenous Australians. The following 
departments are in the process o f developing new courses or curriculum that might leave room 
for the teaching o f Indigenous Australian topics: Agriculture, Architecture, Biochemistry, 
Business (Gatton), Classics and Ancient History, Education, Geography, Journalism, Law, 
Medicine, Microbiology, Occupational Therapy, Parasitology, Physics, Physiology, Plant 
Production (Gatton), Psychiatry, Social Work, Social and Preventive Medicine and Speech and 
Hearing. This is the opportunity for those departments to make sure that Indigenous Australian 
perspectives are acknowledged and included when relevant.
The Science faculties are the areas o f greatest concern. To date, there has been little interest or 
involvement from them towards Indigenous Australian issues. As pressure increases, student 
populations change and values shift, the Sciences will have to look at ways in which they can 
become involved in supporting the Indigenous Australian population o f Australia.
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CHAPTER SEVEN
DISCUSSION
Chapter Four and Chapter Five gave the results o f the data collected during this research. Some 
of the comments made during interviews indicate trends that raise questions and merit discussion. 
This chapter highlights some o f these comments for further consideration. Specific 
recommendations are given in Chapter Eight.
7.1 The Inclusion of Indigenous A ustralian C ontent in Subjects a t The University of 
Queensland
Some lecturers felt there was no point in including Indigenous Australian content in their lectures 
unless there were Indigenous Australian students in their classes. As suggested in Chapter Three, 
however, the teaching of Aboriginal and Torres Strait Island knowledge not only helps Indigenous 
'  Australians relate to course content, but expands the world view o f non-Indigenous Australian 
students. The attitude also reflects a classic ‘Catch 22’ situation, which is complicated further by 
the fact that Indigenous Australian students cannot always be identified by appearance.
Many lecturers feel that there are too few Indigenous Australian students enrolling at university. 
The issue of enrolling and supporting Indigenous Australian students is o f  more pressing concern 
to the departments than the question o f including Indigenous Australian content in classes. The 
issues are seen as separate by most teaching staff. However, the correlation between the presence 
o f Indigenous Australian students in courses and the teaching of Indigenous Australian content 
in those courses needs more exploration.
The necessity for the inclusion o f Indigenous Australian content raises complex questions. Some 
believe that there is the potential in any subject area to be including such content. Others feels that 
Indigenous Australian content is natural in some areas, but would make little sense in others. It 
does seem clear, however, that there are many areas at The University o f Queensland where 
Indigenous Australian issues could be taught, though they are not at present. For example, in 
some professions like geology, issues having to do with Indigenous Australian people come up 
regularly, though very little teaching o f Indigenous Australian issues goes on in the classroom in 
courses in the Earth Sciences or Mining and Metallurgical Engineering Departments. There is not 
necessarily a practical connection between what students learn in lectures and what they will 
eventually encounter in the field. A similar situation may occur in the Health Sciences, where 
graduates are not specifically prepared for the fact that they will likely come into contact with 
Indigenous Australians in their careers. There is also obvious room for the inclusion o f Aboriginal 
and Torres Strait Island knowledge in areas like Music and Art History.
In some fields Indigenous Australian knowledge cannot easily be included. For example, physics 
is based on Western scientific principles. Other explanations of the nature o f the world may exist, 
but they are not, by definition, physics. Similarly, the field o f philosophy is based on an historical 
progression o f ideas and principles of thought. Students themselves sometimes attempt to expand 
the boundaries through course assignments where they bring in the perspectives o f other cultures
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and traditions. Whether these fields can or should open themselves up to non-traditional areas and 
Indigenous Australian perspectives is open to debate.
Lecturers were often unclear about Indigenous Australian perspectives, and how they applied to 
their fields. Many believed that there was such a thing in principle, but were unable to see how 
it applied to their own field. The idea o f Indigenous Australian perspectives needs to be raised 
amongst lecturers, who may come to acknowledge the existence o f Indigenous Australian 
perspectives is relevant to their own fields.
It is significant that much o f what is being taught in relation to Indigenous Australian people does 
not reflect Indigenous Australian perspectives. This was, not so long ago, the situation with 
women’s issues, offered from a male perspective. The situation demands the kind o f debate that 
has occurred around gender and ownership o f information. Indigenous Australian people should 
be presenting their own information wherever possible (e.g. through the use o f Indigenous 
Australian guest lecturers).
Lecturers expressed concern about the sensitivity o f teaching about Indigenous Australian material 
in the classroom. Some feel restricted in what they can and cannot say. These concerns are 
significant, and suggest that lecturers are going to  have to become better informed about current 
attitudes and protocol, and more confident about the best and most appropriate ways to teach 
things. They will need to consult more often with the Aboriginal and Torres Strait Islander Studies 
Unit and Indigenous Australian communities, which can provide answers to  some o f these 
concerns. It might be meaningful to note that o f the 35 who discussed sensitivity and controversy 
as a difficulty, 17 were teaching Indigenous Australian content, seven sometimes taught 
Indigenous Australian content and nine were not teaching it at all. It may be possible to conclude 
that some lecturers are avoiding important material because o f their concerns about the sensitivity 
o f the issues, rather than thinking about ways this can be handled.
There was generally a great deal o f support and good will towards the teaching o f Indigenous 
Australian content at the University, although it is o f some concern that lecturers tend not to  see 
its inclusion as their responsibility. People claim to feel Indigenous Australian studies should be 
taught at the University, but sometimes do not see that responsibility as lying within their own 
department or with themselves. Departments at the University and individual lecturers need to 
initiate change, with support from the Aboriginal and Torres Strait Islander Studies Unit.
When staff who are involved in Indigenous Australian issues leave the University, they are almost 
never replaced by people with similar interests. This raises questions about the University’s on­
going interest in Indigenous Australian studies. Without a structural and institutionalised method 
of ensuring continuity, the teaching o f Indigenous Australian Studies and the University’s 
involvement in research will continue to depend on the vagaries o f individual interest.
7.2 Assessment o f Indigenous A ustralian C ontent
How should lecturers gauge what is correct and what is incorrect when they are not themselves 
Aboriginal or Torres Strait Island people? Lecturers who set up assignments need to have a
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positive and on-going relationship with members o f the Indigenous Australian communities they 
are asking students to  investigate. More research could be done to look specifically at the kinds 
o f assessment students are being asked to complete on Indigenous Australian topics. Research 
also needs to be done on the assessment o f Indigenous Australian students* work.
7.3 Responses to Indigenous A ustralian C ontent
Although the majority o f  students are believed to respond positively to Indigenous Australian 
content, it is important to examine critically any negative responses to see whether these can be 
addressed by altering the manner in which this material is taught. It is also important to examine 
critically the things non-Indigenous Australian students have said about the content. For instance, 
a number o f lecturers reflected on the exotic nature o f material. Though this may add interest for 
students, it may not be the kind o f information which should be encouraged about Indigenous 
Australian people. More research needs to be done into the nature o f the material that is being 
taught about Indigenous Australians. The fact that most lecturers sampled were able to answer 
this question indicates that they are receiving feedback from their non-Indigenous Australian 
students to the material, and this can be used as a basis for improvement.
Some lecturers did not know how Indigenous Australian students felt about material taught in 
class. This is a matter o f some concern, and before new curriculum is developed it would be 
prudent to get feedback from Indigenous Australian students. Although lecturers are concerned 
with not wanting to  single out Indigenous Australian students, if they do not do so the opinions 
o f Aboriginal and Torres Strait Island students will not be heard.
There was recognition that not all Indigenous Australian students will think alike or have the same 
skills or difficulties. The diversity o f Indigenous Australian opinions benefits the class, and for the 
most part, recognition o f diversity o f opinion indicates that the lecturer is attending to the range 
o f responses being offered by Indigenous Australian students.
It would be useful to pay attention to  non-verbal feedback from Indigenous Australian students 
as well. The emotional response Indigenous Australian students sometimes have to material 
related to themselves, particularly history and issues concerning health, appears to concern some 
lecturers. This might be an area where teaching staff could be trained to respond more 
constructively, sensitively, and listen more closely to their Indigenous Australian students* 
responses. Lecturers also need to think about the reasons Indigenous Australian students seem 
especially interested in topics concerning themselves and their people.
7.4 Finding and Using Resources on Indigenous A ustralian Issues
Lecturers who did not know where to find Indigenous Australian resources, sometimes discussed 
the lack o f time they had to  do thorough library searches. This lack o f awareness o f resources 
also indicates the lack of easy accessibility o f Indigenous Australian resources, and might suggest 
areas in which research and resource development would be useful. Library Audio-Visual Services 
at The University of Queensland clearly does a good job in collecting resources on Indigenous 
Australian issues, and in publicising them, as confirmed by the respondent who said they were
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“unbelievably helpful” (Social Sciences). Since easy and regular access to materials seems to 
be the most likely way lecturers will come across and use information on Indigenous Australian 
issues, a concerted effort to inform academics about the kind of information available would likely 
have an influence on what is being included in courses.
The breakdown o f types o f resources lecturers preferred suggests that access to information is 
more useful to lecturers than the development o f  new materials, except in the case where none 
currently exists. It also suggests that the role o f  the Aboriginal and Torres Strait Islander Studies 
Unit may need to be developed to  support the academic requirements o f teaching staff at The 
University o f Queensland.
Currently, except for a small pamphlet A Guide to Avoiding Racism Through Languagey 
published by The University of Queensland, there is no one source lecturers can use to determine 
the suitability of their resources on Indigenous Australian issues. Volume Two o f this report makes 
some suggestions and provides some guidelines.
Some lecturers have written and published on Indigenous Australian matters. For example, one 
lecturer has done work on migration, which partially included information about Indigenous 
Australian migration (Social Sciences), while another lecturer had included information about 
Indigenous Australian sports figures in a kit on Australian sport which is used in schools 
(Biological Sciences). It would be a good idea for The Aboriginal and Torres Strait Islander 
Studies Unit to collect these resources, and more fully utilise the skills o f  informed lecturers.
7.5 Increasing the Enrolm ent of Indigenous A ustralian Students a t The University of 
Queensland
The relatively high proportion o f respondents who could not imagine why there had been few 
Indigenous Australian students in their courses, would indicate that the time is ripe to take the 
issue seriously, and take the opportunity to examine the ways in which the University could be 
attracting and encouraging Indigenous Australian students. The impression that schools are ill 
preparing Indigenous Australian students for university is an issue that needs to be acknowledged 
and addressed.
7.6 M eeting the Needs of Indigenous A ustralian Students
The question o f whether Indigenous Australian students should be identified leaves room for 
increased debate. More dialogue would have to occur about this issue, with Indigenous 
Australians offering their views. The risks o f identifying all Indigenous Australian students (e.g. 
making assumptions about students’ potential based solely on race) may make that suggestion 
undesirable. Lecturers need to ask themselves why they want the information, and in what ways 
it would benefit themselves and their students. I f  it is a matter o f offering more support, other 
methods could be found for identifying students with academic needs, or to help the students 
themselves become more comfortable asking for assistance.
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It was apparent that it came more easily to lecturers to speak about the needs or weaknesses o f 
Indigenous Australian students than to think about positive ways those students were contributing 
to classes. This may be an issue for consideration. Nonetheless, the difficulties Indigenous 
Australian students were identified as having raise questions about the support currently being 
offered to students, particularly those who enrol in the University under the alternative entry 
scheme. It is the department’s responsibility, along with the Aboriginal and Torres Strait Islander 
Studies Unit, to support the students they accept into their program, and departments will have 
to increase their support systems in order to do this effectively.
Some specific student needs were identified by lecturers. I f  indeed Aboriginal and Torres Strait 
Island students are uncomfortable with institutional practices (e.g. timetabling), attention needs 
to be paid to this, either in terms o f preparing Indigenous Australian students more adequately, 
providing a more culturally appropriate environment, or both. I f  prerequisite knowledge or 
academic and study skills are lacking, students who are accepted into courses need to be given 
the opportunity to gain those skills early in the course. How and by whom this should be done 
needs more discussion.
Currently, a survey is being conducted by the Aboriginal and Torres Strait Islander Studies Unit 
at The University o f Queensland, to examine past and present student needs and responses to  their 
University experience. Indigenous Australian students are being canvassed for their reactions to 
how and what they were taught at the University, and this information will provide more data on 
Aboriginal and Torres Strait Island responses. This information will be valuable to lecturers, 
administrators and curriculum writers.
Some lecturers indicated that they do not want to be seen as offering favouritism to Indigenous 
Australian and Torres Strait Island students by offering extra support or by being too flexible in 
assignments. On the other hand, once students are accepted into a course, it must be assumed that 
they were considered appropriate in the first place, and care should be taken to assist students 
who need support. Currently, lecturers make decisions about flexibility on an individual basis. It 
might be good if policy was developed by departments so that students could anticipate 
consistency in the way they are treated.
7.7 The Role of the Aboriginal and Torres S trait Islander Studies U nit
The relatively small proportion o f teaching staff who resource the Aboriginal and Torres Strait 
Islander Studies Unit suggests that the Unit may need to increase its academic profile within the 
university community, if it is to be seen as a first source o f information on Indigenous Australian 
issues. It may also need to be more proactive in offering information and support to the 
departments, something indicated by the fact that many respondents were unaware o f the role o f 
the Unit.
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CHAPTER EIGHT
RECOMMENDATIONS
The following list o f recommendations is based on the situations and concerns identified during 
the 251 interviews. Some o f these recommendations will be challenging to administration, to 
particular departments and to individual lecturers. There is a limit, however, to what people can 
achieve on their own, and it is hoped that one result o f this project will be increased liaison 
between the various departments at The University o f Queensland and the Aboriginal and Torres 
Strait Islander Studies Unit.
At this stage, these recommendations are just that. They are not an attempt to force people to 
include Indigenous Australian issues in their subjects. It is hoped, however, that people will pick 
up the gauntlet; that new policy and creative solutions will develop from this report, and that it 
will be understood that every area in the University has the potential to be including Indigenous 
Australian perspectives and take responsibility for meeting the needs o f  Indigenous Australian 
students.
8.1 The Aboriginal and Torres S trait Islander Studies U nit
To continue to  provide support for Indigenous Australian students, and academic support for 
Indigenous Australian issues to  the University, the Aboriginal and Torres Strait Islander Studies 
Unit would require additional funding to implement some o f the following recommendations. A 
strengthening in the Unit’s capacity to liaise with other parts o f the University would result in an 
improvement o f awareness of services and academic credibility o f  issues o f  concern to Indigenous 
Australians. The following are suggested as possible strategies that the Aboriginal and Torres 
Strait Islander Studies Unit could adopt to pursue such a direction.
1. Providing information about Aboriginal and Torres Strait Island issues
a. Send representatives, at the beginning o f  each academic year, to introduce the Aboriginal 
and Torres Strait Islander Studies Unit and its functions to each department, particularly 
to new staff, or include an introduction at the regular new staff induction.
b. Sponsor an occasional lecture series (say, two or three times a year) on contemporary 
issues concerning Indigenous Australian people (e.g. land rights issues, or health issues).
2. Supporting the development o f Indigenous Australian content in curricula
a. Offer follow-up and support for the current development o f  Indigenous Australian 
curriculum at the University, that has been identified in this survey.
b. Produce curriculum modules in the following areas identified as being o f most interest to 
teaching staff: health, land management and land rights.
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c. Develop a booklet or kit (supplementing Volume Two o f this report) to  suggest ways 
Indigenous Australian content can be incorporated into courses.
d. Write and distribute guidelines for the teaching o f Indigenous Australian issues, and train 
a team to monitor the teaching o f such courses.
e. Invite in and promote Indigenous Australian guest speakers who are role models in the 
Sciences.
f. Initiate the opportunity for all lecturers involved in teaching Indigenous Australian studies, 
not only those involved with the Aboriginal and Torres Strait Island Studies program, to 
get together on a regular basis to discuss issues and problems.
g. Attempt to help lecturers incorporate Indigenous Australian content into regular 
curriculum along with developing teaching modules specifically about Indigenous 
Australian issues.
h. Suggest ways controversial issues can be appropriately handled in class.
i. Give departments guidance in the assessment o f non-traditional assignments (e.g. oral 
histories).
3. Assisting departments with resources
a. Be acknowledged as the first source o f contact in the process o f securing guest speakers, 
and be consulted on issues o f protocol (for instance, extending welcomes to Indigenous 
Australian individuals and groups).
b. Employ a resource officer to update materials, send regular information out to all 
departments on ways Indigenous Australian issues concern them, be a contact person for 
finding guest speakers and assisting students to find the best information on Indigenous 
Australian issues.
c. Develop a resource room, particularly with materials that cannot be found in the library; 
files of relevant newspaper and magazine articles, Indigenous Australian newsletters, etc. 
Additional space would be required for this.
d. Produce a quarterly newsletter and distribute it, with annotated updates on resources and 
information on upcoming guest speakers and events, and to  reproduce short media items.
e. Liaise with Library Audio-Visual Services to  have specific opportunities for lecturers to 
look at pertinent resources, and jointly sponsor an occasional video/film festival.
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4. Increasing support fo r  Indigenous Australian students
a. Ask all departments to nominate a liaison person to work with the Unit.
b. Designate staff from the Unit to liaise with each department and act as a contact point for 
assistance and advocate for students.
c. Develop a series o f workshops and lectures on cross-cultural communication, and on 
meeting the specific needs o f Indigenous Australian students at tertiary level.
d. Produce a videotape on cross-cultural issues, which could be distributed and loaned out.
e. Develop a booklet and a videotape that responds to the request from academics for more 
information on how to teach and support their Indigenous Australian students.
f. Investigate setting up a postgraduate support network, with special tutorials and get- 
togethers.
g. Research the possibilities o f a foundation course, to better prepare Indigenous Australian 
students for University life.
h. Liaise more closely with schools to attract Indigenous Australian students into non- 
traditional areas, particularly the sciences.
i. Design pamphlets on Indigenous Australian people in the sciences, for use by departments, 
and by schools.
5. Research
a. Encourage more research on issues in tertiary education o f importance to Indigenous 
Australian students.
b. Research attitudes towards alternative entry amongst academics.
c. Research alternative assessment strategies for university students.
d. Conduct further research into what is specifically being taught about Indigenous
Australians.
8.2 The Departments
It is recommended that the faculties and departments at The University o f Queensland consider
the following:
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1. Teaching information about Indigenous Australians
a. Employ or attempt to employ an Indigenous Australian person to teach sections o f the 
subject where Indigenous Australian information is taught. When this is not possible, there 
should be an attempt to liaise closely with the Aboriginal and Torres Strait Islander 
Studies Unit and Indigenous Australian communities to develop that information and 
ensure that it is being taught correctly.
b. Encourage and reward lecturers for innovating new curriculum on Indigenous Australian 
issues, possibly by being given time to do so.
c. Develop curriculum and modules on Indigenous Australian issues, with the help o f  the 
Aboriginal and Torres Strait Islander Studies Unit.
d. Use positive examples of Indigenous Australian people and issues, and introduce students 
to positive role models whenever possible.
e. Discuss contemporary, urban Indigenous Australian issues alongside ‘traditional* issues.
f. Invite an Indigenous Australian person into the classroom when relevant controversial 
issues are to be discussed.
g. Choose resources based on the criterion suggested in Volume Two o f this report.
h. Develop and use case studies and examples, whenever appropriate, that show Indigenous 
Australian people to be a visible and integral part o f Australian society.
i. Make funding available for Indigenous Australian guest speakers and for field trips.
j. Use, when appropriate, Indigenous Australian agencies for clinical or practicum 
placements, under proper supervision.
k. In departments where students will do placements with Indigenous Australian clients (e.g. 
the Health Sciences), to ensure that students are taught about the cultural considerations 
o f working with Indigenous Australian people, and to guarantee that they are properly 
trained.
l. In other subjects areas (e.g. Mining and Metallurgy) where graduates are likely to end up 
working on Indigenous Australian communities or with Indigenous Australians, to write 
curriculum modules, or present seminars that prepare students for cross-cultural 
communication issues.
m. Develop modules or courses on relevant topics where Indigenous Australian issues are not 
currently being taught (e.g. in areas like Music and Art History).
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n. Invite and initiate monitoring or evaluation o f Indigenous Australian studies in their 
department.
o. Devise assessment that allows students to explore content as it relates to Indigenous 
Australian people.
p. Organise forums to hear the concerns o f the Indigenous Australian communities.
q. Offer courses, units or occasional seminars, particularly in the sciences, which discuss the 
application of science in the real world, and especially its effect on Indigenous Australians 
(e.g. with regards to environmental policy).
r. Employ non-racist language in the classroom.
s. Revise course handbooks to reflect accurately areas where Indigenous Australian content 
is being taught.
t. Attempt to  include more Indigenous Australian authors on book lists when Indigenous 
Australian issues are being taught.
u. Attempt, in relevant courses, to represent an Indigenous Australian perspective, through 
guest speakers and Indigenous Australian authors. Students should be clear on the 
possible differences between an Indigenous Australian and a non-Indigenous Australian 
perspective on issues (e.g. towards health).
2. Recruitment and support o f Indigenous Australian students
a. Encourage regular communication between the department and the Aboriginal and Torres 
Strait Islander Studies Unit on all issues o f relevance, from recruitment, interviewing, and 
supporting students, to  teaching Indigenous Australian issues.
b. Adopt measures in their Strategic Plans to attract Indigenous Australian students, and to 
increase the amount o f Indigenous Australian content taught in the department.
c. Consider discussions about the inclusion o f women’s studies, and the recruitment o f 
women to non-traditional disciplines, and to take them on board with regard to  Indigenous 
Australian people.
d. Develop policy and guidelines on the support to be offered to Alternative Entry students, 
and to make this information accessible to the students as they enter a course.
e. Recruit Indigenous Australian students directly through Indigenous Australian media and 
Indigenous Australian organisations.
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f. Take responsibility for the recruitment o f Indigenous Australian students, particularly in 
the sciences.
g. Take responsibility, as far as possible, for the support o f Indigenous Australian students, 
whether by organising special tutorials, developing policy on assessment or devising a 
mechanism for obtaining feedback from Indigenous Australian students.
h. Attract Indigenous Australian postgraduate students to the department, by sending 
speakers to the Aboriginal and Torres Strait Islander Studies Unit, and by publishing lists 
o f research projects that Indigenous Australian students might like to  apply for.
i. Nominate, from each department, a genuinely interested member o f  staff to liaise with the 
Aboriginal and Torres Strait Islander Studies Unit on all issues concerning Indigenous 
Australian issues or students.
j. Encourage mentoring, which invite Indigenous Australian students to be an integral part 
o f the department.
k. Offer orientation sessions and regular refresher workshops for students who enter the 
program via Alternative Entry, particularly in the areas o f sciences and mathematics, but 
also in the areas o f academic skills.
l. Provide extra support for those students who have been accepted on Alternative Entry.
m. Clearly publicise information on the procedures Indigenous Australian students can take 
to  get extra assistance, from the department and from the Aboriginal and Torres Strait 
Islander Studies Unit, and make sure that every lecturer also has this information.
n. Ask Indigenous Australian students for permission to identify them, or to share their 
stories, before singling them out in class.
o. Encourage the forming o f clubs and committees for Indigenous Australian students so 
they can support each other and give regular, constructive feedback to the departments.
p. Increase the opportunities for Indigenous Australian postgraduate students.
3. Staffing
a. Ensure that Indigenous Australian content is consistently taught in subjects from year to 
year, and does not depend on time limitations or the individual interest o f  one staff 
member.
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b. Ensure whenever possible that when a lecturer with an interest in Indigenous Australian 
issues resigns or leaves the department, they are replaced by someone with an equivalent 
interest and expertise in the issues. The teaching o f Indigenous Australian content should 
not disappear when a staff member leaves.
c. Consider joint appointments between departments and the Aboriginal and Torres Strait 
Islander Studies Unit.
d. Make an effort to employ an Indigenous Australian person as a lecturer in departments 
where Indigenous Australian content is being taught (e.g. in Social W ork &  Social Policy 
and Education).
4. Research
a. Take leadership in conducting research into ways the sciences can incoiporate Indigenous 
Australian views, and attract Indigenous Australian students to them.
b. Encourage innovative research on Indigenous Australian issues, in consultation and with 
the participation o f the Aboriginal and Torres Stm t Islander Studies Unit and Indigenous 
Australian people.
5. Liaison with the Aboriginal and Torres Strait Islander Studies Unit
a. Have individual lecturers pass copies o f their own articles on Indigenous Australian issues 
on to the Unit, for its files.
b. Inform the Aboriginal and Torres Strait Islander Studies Unit when curriculum 
development, research or projects are being considered which concerns Indigenous 
Australian people.
c. Develop any new content on Indigenous Australian issues by first obtaining the approval 
and advice o f the Indigenous Australian communities. The Aboriginal and Torres Strait 
Islander Studies Unit should be consulted as a first point o f reference.
8.3 The Adm inistration
The following are suggestions relating to policy and funding. It is recommended that the
Administration at The University o f Queensland:
a. Provide more funds for the development o f curriculum in Indigenous Australian studies.
b. Provide staff development funds to train academic staff in teaching Indigenous 
Australian students.
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c. Consider the cultural assumptions o f  the University, and nominate representatives to 
attend meetings to propose ways Indigenous Australian students can be made to feel more 
comfortable.
d. Ask these representatives to lobby both for the teaching o f  Indigenous Australian issues, 
and for improved support for Indigenous Australian students.
e. Provide funding to  train tutors to teach Indigenous Australian students.
8.4 Areas for F u tu re  Research
This research has made clear the need for further exploration o f the following issues:
a. M ore research should be done into alternative assessment methods as they relate to 
Indigenous Australian students studying at tertiary level.
b. There is a need for further investigation o f Indigenous Australian learning styles, 
particularly looking at any innovations that have been attempted in tertiary institutions.
c. More extensive research needs to be done to improve support for Indigenous Australian 
students.
d. There should be an inquiry into the feasibility o f  ‘bridging* or foundation courses for 
Indigenous Australian students.
e. There needs to be some exploration o f the responsibility o f the Sciences with regard to 
Indigenous Australian issues, particularly looking at successful examples o f  teaching 
Indigenous Australian studies in and attracting Indigenous Australian students to the 
Sciences.
f. Continuing research should be conducted into the inclusion and assessment o f Indigenous 
Australian content at tertiary level, particularly in non-traditional areas.
g. More opportunities should exist for information about Indigenous Australian studies to 
be shared amongst universities at a national level.
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Appendix 1
INTERVIEW  SCHEDULE
D ate:____________
1) Department____
2) Academic Group
3) How important is it, in your subject area, to include Indigenous Australia 
content and issues in your teaching?
4) What makes you feel that way/say that?
5) Do you cover Indigenous Australian issues or topics in your subjects? To what 
extent?
6) What do you think are the difficulties with teaching about Indigenous Australian 
issues?
7) How important is it in general, do you think, that Indigenous Australian issues be 
taught at the University ?
8) Can you explain your answer?
9) How do you think your non-Indigenous Australian students generally respond 
to topics that involve Indigenous Australian issues ?
10) What about any Indigenous Australian students you have had? How do you think 
they have responded to your discussions o f Indigenous Australian issues?
11) Do you think there is such a thing as an Indigenous Australian perspective in your 
field?
12) Do you attempt to reflect it in your lectures or classes?
13) How do you attempt to do this?
14) Is there an option within your assessment items for students to explore 
Indigenous Australian issues?
15) Are you aware o f whether you’ve ever had Aboriginal or Torres Strait Island 
students in your classes?
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16) How do you perceive the contributions these Indigenous Australian students have 
made to your classes ?
17) Are you aware o f whether they’ve found anything particularly difficult in their 
studies?
18) What kinds o f strategies have you used to support your Indigenous Australian 
students?
19) If  you include resources (i.e. readings) about Indigenous Australian issues or 
topics, what criteria do you use to choose them?
20) Where do you find resources for Indigenous Australian topics when you need 
them?
21) Do you use guest speakers from the Indigenous Australian communities?
22) What kind o f curriculum resources or support would be useful to you or your 
Department in the teaching o f Indigenous Australian content?
23) If  you don’t have many Indigenous Australian students in your Department, why 
do you think this is?
24) Are there any other ways your Department is involved in Indigenous Australian 
issues?
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Appendix 2
DEPARTM ENTAL HANDBOOKS 
CONTENT ANALYSIS
1. Department
2. Are their references to Indigenous Australian or Aboriginal and Torres Strait 
Island issues in the titles o f any subjects?
a) yes
b) no
3. Which subjects (titles and course codes)?
4. Are issues directly related to  Indigenous Australian or Aboriginal and Torres 
Strait Islanders mentioned in any subject descriptions?
a) yes
b) no
5. Which subjects(titles and course codes and brief description)
6. Are reading lists given in the handbook?
a) yes
b) no
7. Are there any books on the lists that are directly and clearly related to  Aboriginal 
or Torres Strait Island issues?
a) yes
b) no
c) possibly
8. What percentage o f these books are authored by an Indigenous Australian person?
a) 0
b) less than 20%
c) 20-50%
d) more than 50%
e) 100%
f) don’t know
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9. Are research interests o f teaching staff given in the handbook?
a) yes
b) no
10. Are Indigenous Australian issues mentioned as a specific interest o f any teaching 
staff?
a) yes
b ) no
11. Which teaching stafïïwhat are their interests?
12. Is there a list o f  published theses or other research in the Handbook?
a) yes
b ) no
13. Do any o f these theses have to do with Aboriginal or Torres Strait Island issues?
a) yes
b) no
14. Who are the authors? What are the descriptions o f the research?
15. A re there any other ways Indigenous Australian issues are raised in the 
handbook?
16. A re there any other ways Indigenous Australian students are mentioned in the 
handbook?
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